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Message from Chairman, University Grants Commission (UGC)

Senior Professor Sampath Amaratunge

It gives me immense pleasure to extend my heartfelt congratulations
and best wishes to the Department of Philosophy and Psychology and
International Center for Multidisciplinary Studies, Faculty of Humanities and
Social Sciences at the University of Sri Jayewardenepura and the
Manonmaniam Sundaranar University for organizing the First International
Conference on Philosophy and Psychology.

This conference marks a significant milestone in the academic journey
of both institutions and is a testament to their commitment to fostering
intellectual growth and promoting interdisciplinary research. The
collaboration between these esteemed departments is a shining example of
the power of academic synergy in addressing contemporary issues and
exploring new frontiers in philosophy and psychology.

I am confident that this conference will serve as an excellent platform
for scholars, researchers, and practitioners from around the globe to share
their insights, engage in meaningful dialogues, and contribute to the
advancement of knowledge in these critical fields. The exchange of ideas and
perspectives that will take place here is invaluable in our collective pursuit of
understanding the complexities of the human mind and philosophical
thought.

I wish all the participants and organizers a successful and enriching
conference. May this event inspire new research, foster international
collaborations, and pave the way for future academic endeavors.

Best regards,

Senior Professor Sampath Amaratunge
Chairman, University Grants Commission (UGC)
Sri Lanka



Vice Chancellor’s Message

University of Sri Jayewardenepura

Prof. Pathmalal M. Manage

It is with great pleasure that I extend my warmest greetings to all
participants of the International Conference on 21st Century Educational Skills,
organized by the Department of Philosophy and Psychology, University of Sri
Jayewardenepura, in collaboration with Manonmaniam Sundaranar University,
India. In the rapidly evolving landscape of education, the development of skills
that meet the demands of the 21st century is paramount. This conference serves
as a pivotal platform for scholars, educators, and practitioners from around the
world to come together, share insights, and explore innovative strategies to
enhance educational practices.

Our partnership with Manonmaniam Sundaranar University exemplifies
the spirit of international collaboration that is essential for addressing the global
challenges we face today. Together, we can harness our collective expertise to
drive forward the transformation of education systems, ensuring they are more
inclusive, equitable, and capable of fostering lifelong learning.

[ am confident that the discussions and exchanges that will take place over
the course of this conference will lead to valuable insights and actionable
solutions that can be implemented within our educational frameworks. Let us
embrace this opportunity to inspire change and contribute to the advancement
of educational skills that are crucial for the success of future generations.

I wish all participants a productive and enriching experience, and I look
forward to the impactful outcomes that will emerge from our collective efforts.

Thank you.

Sincerely,

Senior Professor Padhmalal Manage
Vice Chancellor

University of Sri Jayewardenepura



Dean’s Message

Prof. Shirantha Heenkenda

I am delighted to extend a warm welcome to all participants of the 21st
Century Educational Skills 1st International Conference, organized by the
Department of Philosophy and Psychology, University of Sri
Jayewardenepura, in collaboration with Manonmaniam Sundaranar
University, India.

This conference represents a significant milestone in our collective
pursuit of advancing educational practices to meet the demands of the 21st
century. The dynamic landscape of education today requires innovative
approaches and a commitment to lifelong learning. As educators, researchers,
and practitioners, it is imperative that we equip ourselves with the skills and
knowledge necessary to navigate and shape the future of education.

I commend the Department of Philosophy and Psychology for their
dedication to fostering an environment of intellectual exchange and
collaboration. This event provides a valuable platform for sharing insights,
exploring new methodologies and building networks that transcend
geographical boundaries.

I trust that this conference will inspire meaningful dialogue, spark
innovative ideas, and lead to impactful initiatives that enhance the quality of
education for future generations. Let us embrace this opportunity to learn
from one another and contribute to the development of educational skills that
are crucial for success in the 21st century. Thank you for your participation
and engagement. I wish you all a productive and enriching experience.

Sincerely,
Professor Shirantha Heenkenda,
Dean, Faculty of Humanities and Social Sciences

University of Sri Jayewardenepura



A Message from the Organizing Secretary

Prof. Asha Nimali Fernando

It is indeed a great pleasure for me to write a message for the
international conference on the ‘Global Summit on Empowering Higher
Education: Integrating Twenty-First Century Skills across Disciplines’,
organised by the Department of Philosophy and Psychology the Faculty of
Humanities and Social Sciences at the University of Sri Jayewardenepura, Sri
Lanka in collaboration with the Department of Education at Manonmaniam
Sundaranar University, Tirunelveli, India. Since we have foreseen the issues
we will encounter in the future, an attempt has been made to present some
solutions, both from Sri Lankan and Indian perspectives, as countries which
are of common moral values and principles, in order to face the challenges of
the 21st century. We should not get discouraged thinking that we lag behind
developed countries in terms of high technology and digitalization. Both Sri
Lanka and India are enriched with high spiritual values, and we live in
tranquillity. We should view this as a competitive advantage.

It is evident that the 21stcentury has unlocked countless and boundless
opportunities and transformed the higher educational landscape. Today,
every employer expects their employees to be technologically savvy. On the
contrary, we live in the era of Artificial Intelligence (Al), which has drastically
changed our way of life. Economists forecast that Al will potentially replace
billions of jobs performed by humans in time to come. As we have already
witnessed that Al is a double-edged sword which presents great advantages
alongside significant drawbacks. We should not forget the fact that this
‘wonderful AI’ has been derived from ‘the magnificent human mind’. Hence,

we should not allow mankind to be slaves to Al. Instead, as intellectuals, we



should utilize our soft skills, social and emotional intelligent skills such as
creativity, critical thinking, perseverance, and empathy to explore solutions
for the obstacles and challenges mankind faces in modern society. That being
said, let’s prepare for the future and do our best with our innate skills as true
intellectuals to the fullest benefit of humankind.

Finally, I extend my heartfelt gratitude to the keynote speakers,
distinguished guests, the authors of research papers, esteemed attendees, the
members of the review boards, the hardworking editorial team, and the
university staff members. Furthermore, I also express my sincere appreciation
to Dr. A. Vences Cyril, Dr. S. Venkatesh and Dr. Parthiban G., Mithra Dev
Publications, Prof. B. William Dharma Raja, the Head Department of
Education at the Manonmaniam Sundaranar University, India, Senior
Professor Pathmalal M. Manage, the Vice Chancellor of the University of Sri
Jayewardenepura, Professor Shirantha Heenkenda, the Dean of the Faculty
of Humanities and Social Sciences, Prof. Sunethra Thennakoon Director,
International Center for Multidisciplinary Studies (ICMS) and Mr. Aruna
Shantha Walpola, the Head of the Department of Philosophy at the University
of Sri Jayewardenepura, as well as to those who have volunteered resolutely
to make this important event a success. I also take this opportunity to
congratulate all presenters and wish them best of luck. We are excited to
witness a vibrant flow of views and create enduring relationships during this

unforgettable occasion.

Thank you,

Prof. Dr. Asha Nimali Fernando,
Organising Secretary (Sri Lanka)
Department of Philosophy and Psychology
Faculty of Humanities and Social Sciences,
University of Sri Jayewardenepura

Sri Lanka.



Foreword from Organizing Secretary

Prof. B. William Dharma Raja

It is my pleasure to welcome you to the Multidisciplinary International
Conference of the year 2024, titled Global Summit on Empowering Higher
Education: Integrating 21st Century Skills across Disciplines, to be held in
the lush green campus of the University of Sri Jayewardenepura,
Gangodawila, Srilanka, is the region's beacon of higher education,
harmoniously blending tradition with contemporary educational practices.
The Global Summit is a crucial initiative aimed at addressing the pressing
needs of higher education and fostering a transformative approach to higher
education. In the 21st century, in which technology and development are
evolving in leaps and bounds, the demands on higher education are changing
in ways never seen. So, the global summit aims to reimagine and redefine
higher education, ensuring that it equips students with the skills and
competencies required to thrive in an increasingly complex and
interconnected world.

Critical thinking, creativity, teamwork, communication, and computer
literacy are now necessary rather than optional. Our shared objective is to
completely rethink and redefine higher education to provide students with the
knowledge and abilities needed to prosper in a world that is becoming more
linked and complex.

We acknowledge the significance of incorporating essential 21st-century
skills into all disciplines as we discuss ideas, best practices, and creative

solutions.



The discussions and outcomes of this summit are poised to influence
educational strategies and policies on a global scale. This will enhance the
relevance and applicability of education and empower students to become
adaptive, lifelong learners prepared to navigate and shape the future.
Contributing to the growth of higher education is both an honour and an
obligation. We sincerely thank every participant for their dedication, wisdom,
and enthusiasm for enacting change. Together, we will pave the way for the
empowerment of the coming generation and guarantee that higher education
will always serve as a foundation for advancement and creativity. Let us
inspire and be inspired as we work together to build a brighter, more inclusive

future.

Prof. B. William Dharma Raja
Chairman

School of Education

Manonmaniam Sundaranar University

Tirunelveli, Tamil Nadu - 627 012. India



Message from Director of International Center for

Multidisciplinary Studies

Professor (Mrs.) T.M.S.P.K. Thennakoon

On behalf of the organizing committee, it is with great pleasure and
heartfelt enthusiasm that I welcome you to the International Conference on
the Global Summit on Empowering Higher Education: Integrating 21st
Century Skills. This conference represents a significant milestone in our
collective effort to shape the future of higher education and equip students
with the skills necessary to thrive in a rapidly evolving global landscape.

Our world is changing at an unprecedented pace, driven by
advancements in technology, shifting economic paradigms, and the
increasing interconnectedness of societies. In this dynamic environment,
higher education institutions have a crucial role to play in preparing students
not only with academic knowledge but also with the critical 21st-century skills
needed for success in their personal and professional lives. These skills such
as critical thinking, creativity, collaboration, communication, and digital
literacy are essential for navigating the complexities of the modern world.

The theme of this year’s conference "Empowering Higher Education:
Integrating 21st Century Skills," highlights our commitment to fostering an
educational framework that is both inclusive and forward thinking. This
conference provides a unique platform for educators, policymakers and
scholars from around the world to come together and exchange ideas that will
drive meaningful change in higher education. We are privileged to have a
distinguished lineup of keynote speakers, panelists, and presenters who are

at the forefront of educational innovation.



Their insights and expertise will undoubtedly inspire and challenge us
to think creatively about how we can better prepare our students for the
future.

As one of the organizing secretaries, I extend my sincere gratitude to all
the participants for their dedication and commitment to advancing higher
education. Your presence here signifies a shared vision of a world where
education empowers individuals and communities to achieve their full
potential. I also want to acknowledge the hard work and dedication of our
organizing team including Dr. A. Vences Cyril, Mithradev Publications, Prof.
B. William Dharma Raja, Head Department of Education, Manonmaniam
Sundaranar University, India and Prof. Asha Nimali Fernando, Mr. Aruna
Walpola Department of Philosophy, whose tireless efforts have made this
event possible.

Thank you for joining us at this pivotal moment. I look forward to the
inspiring conversations and innovative solutions that will emerge from our
time together. Let us embark on this journey with a spirit of collaboration and
a commitment to empowering higher education for a brighter, more inclusive
future.

Prof. T.M.S.P.K Thennakoon

Organizing Secretary

Director of International Center for Multidisciplinary Studies
Faculty of Humanities and Social Sciences

University of Sri Jayewardenepura



Message from the Head of the Department

Mr. Aruna Shantha Walpola

[ am delighted to welcome you all to the 1stInternational Conference on
21st Century Educational Skills, organized by the Department of Philosophy
and Psychology at Manonmaniam Sundaranar University, India. This
landmark event brings together leading scholars, researchers, and
practitioners to explore innovative educational skills crucial for the 21st
century.

Our heartfelt thanks to Mithradev Publications in Chennai for their
support, and to the Multidisciplinary Center in the Faculty of Humanities and
Social Sciences (FHSS) for their invaluable contributions in making this
conference a reality. We look forward to engaging discussions and
groundbreaking insights that will shape the future of education.

Thank you.
Aruna Shantha Walpola
Senior lecturer
Head of the Department
Department Of Philosophy and Psychology
Faculty of Humanities and Social Sciences

University Of Sri Jayewardenepura



Message from the Organising Secretary

Dr. A. Vences Cyril

In an era defined by rapid technological advancements, globalization,
and evolving societal needs, the role of higher education has never been more
pivotal. The Global Summit on Empowering Higher Education: Integrating
21st Century Skills across Disciplines seeks to address the imperative for
educational institutions worldwide to equip students with the skills necessary
to thrive in the modern landscape. This summit convenes educators,
policymakers, and industry leaders to explore innovative strategies for
integrating 21st century skills such as critical thinking, collaboration, digital

literacy and adaptability across diverse academic disciplines.

By fostering interdisciplinary approaches and embracing pedagogical
innovations, the summit aims to empower higher education institutions to
prepare students not only for academic success but also for meaningful
contributions to a rapidly changing global society. Through collaborative
dialogue and shared insights, participants will chart a path forward to ensure
that higher education remains responsive and relevant in shaping the leaders

and problem solvers of tomorrow.

I extend our heartfelt gratitude to our collaborative institutions for their
invaluable support and contributions to this international conference. Special
thanks to Department of Education, Manonmaniam Sundaranar University,
Tirunelveli, Tamil Nadu, India whose pioneering research and resources have
significantly enriched our discussions. We also deeply appreciate [Institution

B] for providing their expertise and facilitating crucial partnerships.



Additionally, we acknowledge the support of Department of Philosophy and
Psychology, Faculty of Humanities and Social Sciences, University of Sri
Jayewardenepura, Nugegoda, Sri Lanka whose innovative approaches and
insights have greatly enhanced the scope of our deliberations. This conference
would not have been possible without the collective efforts and unwavering

commitment of these esteemed institutions.

Thanking you
Dr. A. Vences Cyril
Organising Secretary,
Mithra Dev Publications,

Sivakasi, Tamil Nadu, India.



Key Note Address from Nirmalie Pallewatta,

University of Colombo, Sri Lanka.

il
"8

Why is Quality Assurance Important in Modern Higher Education?

Higher education over the past 50 years or so, has shifted from being
the preserve of an elite minority to being accessible and demanded by a large
proportion of young and older persons, globally. In the past higher education
catered to those who aspired to be academics, researchers, physicians, legal
luminaries, senior administrators in governments to name a few. The
situation is very different now as you all know.

Most young people would now consider higher education to be
fundamental right. As a result of more and more educational qualifications
being demanded by employers in the traditional sectors that require higher
education, as well as in the labour market, there has been an exponential rise
in the number and diversity of higher educational qualifications. This
explosive increase and the resulting bewildering array of educational
programmes requires robust systems to verify and monitor the quality of
education on offer including the quality of its products. Due to globalization,
graduates from within a country now have to compete for employment with
overseas qualified persons. Another significant change, of great relevance to
us South Asians, is the entry of non-state (or private) actors into provision of
higher education. This has created questions about the quality of paid higher
education vs those offered by state funded (“free”) or sponsored higher
education institutions.

What is Quality Assurance (QA)? At its simplest- a way of maintaining

high or good standards of teaching and learning. Quality Assurance brings



about consistency of educational standards across the gamut of subject areas,
provides for monitoring and assessment of what is offered to students, informs
parents and employers of the outcomes as well as products of such systems.
The ability to demonstrate the quality of a programme with sound evidence,
is of paramount importance.

In the Sri Lankan state university system, quality assurance as a formal
component has existed since about 2005. It has come a long way since then
and is now evolving to suit the everchanging demands of the educational
landscape both within and outside Sri Lanka. The rise of regional qualification
frameworks that permit workforce mobility within regions is an important
development. The European Qualifications Framework (EQF) is one such
notable example. South Asia too is working towards one, but it is too early to
tell its success or failure.

The latest challenge to higher education is the rise of Artificial
Intelligence (Al) and its extremely rapid evolution to have capabilities that
were considered specific to human brains. In the face of such tools, how we
can ensure the quality of teaching and learning and more importantly, largely
assessing the ability of the human who followed an educational programme
and not that of a piece of software? My opinion on this is that educators in
the higher education arena from the South Asian region, have not quite woken
up to the impacts of AI. We will not be able to ignore it for much longer. The
time has come for collective efforts by South Asian higher education providers
to give attention to how to teach and live with Al

I hope that discussions of this topic will take place at this symposium.
I thank the organisers of this event very much for inviting me.

With best wishes
e,

Nirmalie Pallewatta,

Ph.D (Lond.), DIC (Imp. Col. Sci. Tech. and Med.), UK

B.Sc (Hons.) University of Colombo, Sri Lanka, F. Biol., C. Biol.
Consultant, Quality Assurance Council, University Grants Commission,

Sri Lanka
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Abstract

This study aims to determine how the public perceives female representation in
commercial advertising. Convenience sampling was used to select 120 respondents and Data
was collected via Google Form. Research indicates that 90% of respondents believe that
women are often objectified in commercial advertising, with a focus on their sexuality,
attractiveness, and physical appearance. Further, 63.6% of the participants believed that
advertisements do not represent women accurately. Additionally, 26.9% of the respondents
stated the portrayal of women in advertisements with improper dress-up hurt their image.
Advertisements often align with traditional gender roles, portraying women as caretakers
responsible for tasks like preparing meals, washing clothes, cleaning, and caring for household
items. In conclusion, a woman's portrayal should not harm her femininity but should also be a
reason for her pride. To ensure the dignity and image of women, advertisements must be
created ethically with high-quality standards in place and periodic regulations.

Keywords — Women, Commercial advertisement, Gender stereotype
Introduction

Language plays an important role in human life. The reason is language is utilized to
express information, ideas, messages, feelings, or emotions in speaking or writing. Today,
language has a close relationship with mass media. Mass media is a tool that sources use to
convey messages to society. Television is one of the mass media that people use the most.
Television combines audio and visual elements for their appeal more than any other media. In
addition to telecasting programs, television is a medium of communication with the audience.
Thus, promoting commercial advertisements is a common aspect seen in television (Yuniantari,
Budiarta & Susanthi,2021). Information promulgation can be introduced as a function that
primarily takes place through mass media. It has evolved into a powerful marketing tool over
the last century. According to the American Marketing Association, marketing is defined as
“the process of planning and implementing ideas, goods and services that satisfy personal and
organizational objectives, pricing, promotion, and distribution”. It has also been expressed that
advertising is one of the promotional tools used in marketing efforts as one organized
communication medium between the seller (advertiser) and the buyer (customer) or
organization (Nagi,2014).

Advertisements: important in marketing, are a major way of influencing daily life both
consciously and unconsciously. It also has the responsibility of playing a significant role in
shaping society from a broader point of view. However, it is a point of controversy on the issue
of whether advertisements portray what exists in society, or whether society itself embraces
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what is portrayed in advertisements and other media (Chatley,2018). Commercial advertising is
a form of communication aimed at selling and promoting a product related to a brand. The main
strengths of advertising are language and images (visual cues), and it thrives on creativity and a
tendency to make things as appealing as possible. It is common for women to be prominent in
advertisements of human beings (Yuniantari, Budiarta & Susanthi,2021). Important ideas are
presented about the status and roles of women, especially those highlighted in commercial
advertisements. Various discourses have emerged on the status and role of women. She always
prioritizes her duties at home. One instance, Betty Frieden describes, in the book ‘The Feminist
Mystique’ the unending household chores that women should do in the house.

Each suburban wife struggled with it alone. As she made the beds,
shopped for groceries, matched slipcover material, ate peanut butter
sandwiches with her children, chauffeured Cub Scouts and Brownies,
and lay beside her husband at night-she was afraid to ask even of
herself the silent question —Is this all? (p. 13).

She further described the work that society expects from women:

Over and over women heard in voices of tradition and of Freudian
sophistication that they could desire no greater destiny than to glory
in their own femininity. Experts told them how to catch a man and
keep him, how to breastfeed children and handle their toilet training,
how to cope with sibling rivalry and adolescent rebellion; how to buy
a dishwasher, bake bread, cook gourmet snails, and build a
swimming pool with their own hands; how to dress, look, and act
more feminine and make marriage more exciting; how to keep their
husbands from dying young and their sons from growing into
delinquents (p.13).

The extent to which this set of responsibilities belonging to women is socialized, further
highlights gender responsibility through the media. The image of women portrayed through
mass media is further socialized. For example, advertisements are used to change the attitudes
of women and to change the attitudes of society towards women. The persuasive advertisement
language used by beauty product manufacturing companies in their advertising process
conjures up the idea that women must be beautiful because of gender stereotypes. What
happens here is an increase in social pressure on women's natural appearance. That is, in some
advertisements, they try to convince the attitude that the natural appearance of a woman is not
so important, in which women are more concerned about the external appearance. This makes
women make inclinations even toward medical advice concerning beauty matters.
Accordingly, it is clear that certain advertisements indirectly put some pressure on women
(Priska, 2020). It is a special entity that such advertisements are portrayed by women
themselves. Many companies around the world use women as an object to attract and/or
influence consumer attitudes toward their marketing products. Although the female image is
less important to the particular advertised products, women appear in a large number of
advertisements as captivating decorative models standing next to the producers or as sexually
arousing objects (Khraim, 2015).
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Didem has presented that a woman has a social role and a cultural role of her own. The
role of a woman has been spotlighted in various situations such as a kind mother, a good wife,
etc., and this is mostly shown through advertisements. Through the portrayal of these
responsible women in some advertisements, women have become the target group of those
advertisements. It has been made visible that women are often used as the target groups of
advertisements as well as the subjects of those advertisements. It also further pointed out the
fact that women should play the role of a good wife and mother in a family and that only women
can correctly choose products such as food items, furniture, clothes, and many cosmetic
products. In those advertisements, a woman is made to conduct a responsible role.
Concentrating as a whole, it is easily recognizable that women are specialized as the target
group as well as consumers of these public advertisements (Didem,2018).

Sharma and Bumb have presented that portrayal of women can be a sensitive area of
advertising. The objectives of the research conducted by the above researchers are to study how
the portrayal of the role of women affects the purchase intention of consumers and to identify
the difference between the views of men and women in the portrayal of female roles in
advertisements. It has been noted here that there are significant differences between men and
women when considering the role portrayal of women and their willingness to purchase
advertised products. And also, the main point which has been noticed is that the nature of the
roles portrayed by women in those advertisements is very submissive and meek as well as
restricted to certain products. It has been set forth that advertisements pay attention to
representations such as women being less intelligent, silent, facing irregular behavior from men
and expecting protection from men, portraying women poorly, and did not receive much
approval from those involved in the research connected to advertisements. This is because
women portrayed as weak and subservient to men are unaccepted as a positive quality of female
character in the twenty-first century. Women in every society are now attaining new heights
and opening new avenues. Therefore, if an advertisement portrays women as submissive as or
weaker than men, it can be a factor that will be a rejection from the audience (Sharma & Bumb,
2021).

Attention has been paid to the ironic facts presented through the visual postures and
body movements of a woman in a commercial advertisement in a study conducted by
Yuniantari, Budiarta, and Susanthi. The facial expressions, body movements, and clothes are
conveyed ironic messages to the audience through the portrayal of a woman's character. It is
pointed out that the symbolic presentation of sexuality using the softness of a woman and
feminine styles is done in some advertisements. According to certain manufacturers, it is
possible to bring the product closer to the consumer through such advertisements by displaying
female sexuality. There, the audience may have a different attitude toward the woman through
those advertisements, and also through certain visual signs, the audience understands the fact
that the woman is more aggressive than the man, as well as the woman cheating on the man.
Because of that, another negative image of the woman is been created in the audience. It has
been pointed out that by displaying advertisements with such a sexual appearance, though it is
aimed to tempt men through this, however, the image of the woman will be harmed (Yuniantari,
Budiarta & Susanthi,2021).

According to a study conducted by Andersson and Schytt to identify the audience's
attitude toward sexually oriented advertisements, the customers as well as the audience have a

3
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negative attitude about it. It has been viewed here that advertising is a factor that can have a
more powerful effect on consumer attitudes, but the use of more women in advertisements
about sexuality has led to negative reactions from all. Accordingly, it has been uncovered that,
in general, sexual advertisements create negative consumer attitudes toward women as well as
negative consumer attitudes toward that particular company. It has also been further pointed
out that the way women are dressed and groomed in those advertisements or the way they are
portrayed in those advertisements is also a factor that mostly damages the image of a woman
(Andersson & Schytt,2017).

Parul Nagi has pointed out three main ways in which women are portrayed in
advertisements. The first one is to point to the female body as a sexual object. The second type
is displayed as a housewife, a person preparing meals for the family, and a caregiver. Through
this, women are depicted as those who are only good at cleaning, cooking, and taking care of
children. The last type is women’s representation is powerful, governing and in controlling
roles. The researcher has uncovered that only the third type of advertisement where women are
empowered and accepted as equal to men is advertised less. There, a uniform image is pointed
out in the advertisements, women are restricted to stereotype work i.e., housewives. It has also
been expressed that advertisements that rarely depict equal partnerships between men and
women are circulated. Here the researcher has pointed out that the general term also indicates
the role of gender, i.e., that men often have a strong independent image and women are depicted
as the ones who are entitled to housework or a caretaker role whereas the world centers on the
home. Further another problem related to the portrayal of women in advertising is the use of
nudity of women. Sexuality is another emotional factor that advertisers have used successfully
in promoting jeans perfume alcohol and cars etc. There are also negative attitudes towards the
media in portraying women as ‘sexual objects’ that can absorb the attention and interest of the
audience (Nagi, 2014).

Madhusmita Das and Sangeeta Sharma and s point out, the beauty of women in
advertisements often portrays feminine beauty as unrealistic and unattainable. It is a difficult
task to achieve in practice without giving it away in advertisements. Models in advertisements
constantly convey messages that women must sacrifice their physical and mental health in
order to be considered appealing in society. It has been clarified that this causes frustration and
despair in women and leads to unhealthy conditions to follow. And it's further exhibited that
advertisements never encourage women to be satisfied with their own shapes or to have a
healthy body image. This will also put a lot of pressure on the women who watch these ads.
Here it appears that due to certain advertisements made by some companies using women,
make women themselves have been pressured while watching those (Das & Sharma, 2016).
Thus, it appears that women have become a major factor in advertisements. Furthermore,
researchers have expressed that women have become sexual objects according to the way
women's images are handled in advertisements. Clothes have been a major factor in that. Men
are almost always seen fully clothed, while women's use of clothing has been expounded to
alter their image. Whether the status of women has become a commodity in popular culture
should become a matter of discussion. The objectives of this paper were to identify the way of
female representation in commercial advertising, to determine how the general public perceives
it, and to make recommendations depicting women in advertisements accurately.
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Methods and Materials

Convenience sampling method: a non-probability sampling technique, was utilized to
achieve the research objectives. One hundred and twenty contributors taken for the study of the
existing social attitudes about the representation of women in commercial advertising were
gathered for the assessment. The researchers have decided who should be included in the
sample, based on the researchers’ existing knowledge and understanding of the study
population. A Google form was used to collect data for the convenience of the study.

Results and Discussion
Basic information of the respondents

The study was primarily aimed at identifying the nature of the data contributors who
participated in this study, which was conducted to identify individual attitudes toward the
representation of women in commercial advertising. A majority of the young people between
the ages of 18 and 25 participated in the study and the overall percentage was 91.7%. The
percentages of the contributors were 7.4% of 26-35 years, and 0.8% consisted of the 36-45
years age group. In terms of gender, the majority was women, which accounted for 74.4% of
the total. The male involvement was 25.6% of men who participated as data contributors for
this study. A total of 56% of the data contributors who participated in this study have been
educated up to a bachelor's degree. Also, 38.2% have studied up to an advanced level, 5.8%
have a diploma, and 0.8% as postgraduates participated in this study. When considering the
social status of the participants, 2.5% are married and 97.5% are unmarried.

This was expected to gain an understanding of the trend of mass media usage.
Accordingly, most of the contributors in this study were mass media users, which was 98.3%
of the total. There were 1.7% of participants who did not use mass media. The television
viewers were 45.5% while using radio broadcasts 2.5%. A percentage of 8% were the readers
of newspapers. In terms of TV viewing time per day and the time limit for watching television,
63.6% was viewing television for less than an hour, while the number of television viewers
between one and two hours as a percentage of 27.3%. There were television viewers of 5.8%
between two and three hours per day and 3.3% declared as they watch more than three hours.
Most of the respondents who participated in the study watched television during the night time
and a small number were daytime and morning time viewers. Through this, the data
contributors' attitude toward the nature of female representation in advertisements was
comprehended. Accordingly, more of the data contributors declared that women’s participation
is high in advertisement displays. When expressed as a percentage, it is 90.0% of the total.
Further, 9.1% of data contributors indicated that both men and women are modeling in
advertisements.
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Figure No. 1 - Attitude towards the trend of female portrayal in advertisements

mFemale = Male ®Menand Women

Accordingly, most of the data contributors have indicated that women have become a
commodity in contemporary marketing as the reason why women are very much magnetized
to these advertisements. It can be expressed as 39.7%. In addition, the presence of fascination
for women is also 35.3%, also using women for advertisements has become a trend nowadays
at 33.6%, the data contributors also indicated that 25% have stated that it is possible to get
special attention by using women in any brand.

Attitude towards female representation in advertisements

The attitude of the data contributors towards the nature of the female images depicted
in advertisements is mostly depicted as unsatisfactory. It took 41.7% of the data contributors.
It was also pointed out that a group of 40% of individuals had no opinion on it and 18.3% of
participants were happy about the image of women in advertisements.

Figure No. 2 - Attitudes towards factors that influence women to participate more to
advertisement
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Source — (Survey study, 2023).
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Whether there is a distinction between advertisements featuring women and
advertisements that do not feature women in commercial advertising today, was focused on in
this study and 33.9% of the data contributors indicated that there is a distinction between other
advertisements and advertisements featuring women. Further, there are 3 4.7% of participants
in total there are among those who have no idea about it, while It was pointed out that as a
whole, 34.7% stated that there was no specialty among those advertisements. Accordingly, the
data contributors pointed out that there was a specialty among those advertisements such as the
outer look of women, sexual stimulation, the smile of feminine face, graceful movements,
words, and clothes, etc., produced to increase the fascination of the audience. As aforesaid a
lot of more aspects connected to this area were pointed out by the participants. Also, in this
study, attention was paid to know the attitudes of the data contributors on whether there are
advertisements that are considered appropriate for the representation of women. There, 84.3%
of the data contributors were of the opinion that certain advertisements could be considered
appropriate for the portrayal of women. The idea of 57.7% of the participants indicated that
women were suitable for clothing advertisements, and in addition, food, home appliances, and
perfumes.

Figure No. 3 Attitude towards whether or not advertisements are appropriate for women

EYes mNo mNoidea

Source — (Survey study, 2023).

Another point that should be concentrate on in this study is to identify the attitudes of
the data contributors about the factors that influence those women to come forward for
represent at advertisements. There were attitudes of most of the data contributors that gaining
fame and popularity is the main reason as well as economic problems, entering into the acting
industry also have been stated. It is 68.6% of the total.

Advertisements and female clothes and jewelry

The attitude of the data contributors towards the clothes used by women in the
advertisement representation mostly harms the female image. It can be expressed as a total
percentage of 26.9% and in addition 26.1% the use of clothes of a woman than a man in
advertisements takes a negative difference. And also, 22.7% indicated that women should be
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more modest in the use of clothing in advertisements and 15.1% indicated that there is no
problem with the usage of present female clothing. In addition, there were certain participants
avoided commenting on this aspect. The ideas on the content of the dialogue used by women
in the advertisements are noteworthy. The viewpoints of data contributors in this study are
meaningless as well as just for brand promotion only. The above idea was held by 47.9% of
the total data contributors. In addition, the attitude of most participants is that those dialogues
are humorous and naive in nature. It takes 21.8% of the value.

Social status and women in advertisement

The attitudes of the contributors on whether the social status of women is challenged
through the portrayal of these advertisements, by the depiction of social status have been
scrutinized in this study. The participants 66.1% indicated that the social status of women is
challenged in this advertisement representation. Moreover, 22.3% disagreed with the above
idea, and 9.9% expressed higher agreement. Also, the attitudes of the data contributors were
obtained as to whether the gestures performed by women in the advertisement portrayal fit the
particular brand advertisement, while others felt that the response were inappropriate for certain
brands. It was 72.3% of the total percentage. Also, one more point that can be brought forth
here is, whether the role of female characters in advertising is practical, successful, or
unsuccessful. This is another salient point to be scrutinized on. A majority of 54.2% indicated
that the role of female characters depicted in advertisements fails in practical and realistic
terms. Also, nowadays, commercial advertising is expanding and the attitude taken by the
participants regarding whether women are utilized in selling goods by means of it was paid
attention to here. A majority of 60. 9% percent of the data contributors indicated that they agree
with the fact that women are employed to sell the products.

Considering the current situation, 51.2% of the total data contributors indicated that this
type of advertising process should be changed for the question of whether the current portrayal
of women in advertisements should be changed. Of the data providers 14% stated that the
ongoing process should not be changed, and 34.7% pointed out that they have no idea on this
point.

Conclusion and Recommendations

This study focused primarily on the portrayal of women in commercial advertisements
and the general perceptions associated with it. Consequently, the following conclusions are
drawn. According to this study, it is clear that there are several main factors that influence the
use of women in marketing. Thus, women are depicted as an article in merchandise in
advertisements and feminine attractiveness can be easily used in any advertisement. Thus, in
conclusion, a special entity in which women are portrayed in advertisements. The basic reasons
for the above point could be stated as the magnetism of women, the external appearance, the
stimulation of sexuality, the beauty of her smile, movements, elegant words and clothes, etc.
could be specified. According to the study, could be portraying clearly women in
advertisements are very much appropriate to advertise for clothing and accessories, household
items, and food items. Explaining the aforesaid situation is a tendency or preference for female
detention within the framework of sociality and traditional gender roles. Clearly noted that
special reasons exist why women appear in advertisements. Accordingly, economic problems
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take place undoubtedly the main reason and also as strategies for gaining fame and popularity
to enter the acting industry nowadays.

The negative opinions among the data contributors could be concluded as related to the
clothes worn by women in advertisements. Further, suggested that the dialogues and words
used in advertisements could be noted as meaningless or extremely superficial. When
concluded, the respectability and social status of women as a whole are being harmed through
advertisements. In addition to that the gestures used by brands are unaccepted and
incompatible. Based on the above points, the following suggestions can be drawn up according
to the conclusions of this study. The use of women in advertisements should not take place
within a gendered framework based on traditional or narrow attitudes. It is important to refrain
from confining women to advertisements that portray a role that limiting to domestic work. An
appropriate agency or authorized group should be nominated in place to monitor these activities
is important. Thus, To make sure the quality of advertisements, proper ethics should be
established periodically, and they should be regulated. Implementing a specific code of conduct
to limit sexualized visuals, dialogue, and clothing in the portrayal of women in advertisements
is significant. When it comes to using women in advertising campaigns, it is consequential that
a specific censor committee is in place during their creation. . In order to ensure women's
dignity and image, advertisements must be created on a quality basis.
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Abstract

Communication skills, including public speaking, are widely recognized as being skills
that are essential for the 21% Century. Thus, this paper explores how the Gestalt principles of
psychology can be used to improve public speaking skills by helping to construct a speech that
is easy to understand and is memorable. The use of Gestalt principles, especially in terms of
explaining visual perception, has been widely researched and applied extensively in the
business world. By contrast, there has been relatively little research on using these principles
with respect to auditory perception and the perception of ideas and concepts (Trujillo & Holler,
2023). However, analysis of speech-writing techniques show that these principles are followed
unconsciously and, in this case, they are applied to the perception of ideas and concepts. This
concept paper analyses the transcripts of several well-known speeches to explain how good
speech-writing skills follow Gestalt principles and can be applied to improve communication
skills.

Keywords: Communication skills, Gestalt principles, public speaking
Introduction

Numerous policy documents and studies have widely listed communication skills as
being important 21st-century skills (21st Century Competencies, n.d.). This encompasses
public speaking as a vital skill to be mastered, leading to the exploration of techniques that can
be used to design more effective public speeches. One such area that can be explored is the use
of the Principles of Gestalt Psychology to enhance public speaking skills.

Although Gestalt Principles are more commonly associated with visual perception, it is
possible to adopt them for auditory perception and linguistics (Kwiatkowska, 1997;
Wertheimer, 1923). One possible application of Gestalt principles in these areas is in public
speaking. Preliminary analysis of speech-writing techniques shows that the most effective
techniques inadvertently adopt Gestalt Principles. This paper analyses speeches that have been
highly acclaimed in an attempt to identify how Gestalt Principles can be adopted for writing
and organising public speeches.

Linking Gestalt principles to speech writing

Gestalt Theory or Gestaltism states that the mind interprets and organises information
in ways that enable it to perceive a complex arrangement of elements as being one, coherent
entity or “gestalt” (German for “shape” or “form”). (Wong B. , 2010). According to
Wertheimer, it does so by using the Gestalt Principles. The Gestalt Principles as set out by
Wertheimer are the principles of proximity, similarity, common fate, objective set, direction
(continuity), closure, and good gestalt (pragnanzstufen) (Wertheimer, 1923). Additionally,the
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figure-ground association is a widely used visual relationship derived from these principles
(Cherry, 2023).

The verbal component of a public speech can be considered a complex arrangement of
elements that include the message of the speech, supporting points and material as well as
words, phrases and sentences. Therefore, based on Gestaltism, it can be said that an audience
who experiences a public speech will attempt to perceive it as a coherent entity or whole. In
this context, the speaker’s role would be to use the Gestalt Principles to write the speech in a
way that enables it to be perceived as a coherent entity.

One key difference, however, is that while visual elements are perceived and analyzed
in relation to space, auditory elements will be perceived and analyzed in relation to time
(Kwiatkowska, 1997; Trujillo & Holler, 2023). In the context of public speaking, Gestalt
Principles will thus have to re-interpreted in relation to time. The next section of the paper will
explore the principles of similarity and continuity and the figure-ground association to answer
its underlying research problem of how these principles can be adopted to write speeches.

Re-interpreting the Gestalt principles for speech-writing

The mind can identify it immediately as being the foreground or the figure. Figure-
ground association in speech-writing: The figure-ground association describes how the mind
differentiates a main element of interest from its background. To convert an element into a
focal point, it must be made to stand out from its background using visual principles so that

Ground - —

Figure

Image 1: Figure-ground association (Image source: Electric-Eye, " brothers of the cup”
2005. Accessed via https://www.flickr.com/photos/sightrays/4324166. CC BY-2.0)

The primary objective of a public speech is to deliver a message. Thus, the speaker
must ensure it becomes the focal point of the speech. One way to accomplish this would be to
use a catchphrase that can be introduced strategically across the speech to bring attention to the
message. In 1949, British Prime Minister Winston Churchill delivered a speech in parliament
that was aimed at rallying public support for the British war effort during World War Il (We
shall fight on the beaches, n.d.). His catchphrase of “We shall fight” was thus aptly chosen as
it succinctly conveyed his message in the speech: “We shall fight in France, we shall fight on
the seas and oceans, we shall fight with growing confidence and growing strength in the air,
we shall defend our Island, whatever the cost may be, we shall fight on the beaches, we shall
fight on the landing grounds, we shall fight in the fields and in the streets, we shall fight in the
hills;” (We shall fight on the beaches, n.d.).
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The principle of similarity in speech-writing: The principle of similarity states that visual
elements that have similar attributes such as colour and shape will be perceived as forming a
group/whole.

Group A  Group B

Image 2: The principle of similarity

In contrast to the perception of visual elements, the challenge in perceiving the elements
of a public speech would be that they are spread out across time. The latter elements of the
speech would be further away from the start of the speech. This distance in elements could
result in the audience perceiving the latter elements as being unrelated or they may find it
challenging to group them into a coherent entity. This challenge could be overcome by
introducing the principle of similarity to the speech where different elements of the speech
could be made to have a unifying attribute. An example is American civil rights activist Martin
Luther King Jr.’s speech from 1963 where he begins each section of a segment in his speech
with the phrase, “I have a dream”:

“And so even though we face the difficulties of today and tomorrow, I still have a dream. It is
a dream deeply rooted in the American dream.

| have a dream that one day this nation will rise up and live out the true meaning of its creed:
"We hold these truths to be self-evident, that all men are created equal.”

| have a dream that one day on the red hills of Georgia, the sons of former slaves and the sons
of former slave owners will be able to sit down together at the table of brotherhood. ” ( (1 Have
A Dream, n.d.)

The repetition of the phrase signals to the audience that this arrangement is one complete entity.

The principle of continuity in speech-writing: The mind tends to perceive elements that
move on a continuous path as forming a coherent whole.

[ J
o
Image 3: The principle o?co'tirﬁitﬁ [ )

This sense of movement can be provided in speech writing by incorporating a roadmap.
The use of transition words such as, “First, second, third”, would suggest to the reader that the
elements are moving continuously on a set path toward a finite conclusion. In his
commencement address at Stanford University, Steve Jobs first declares that he will tell the
audience three stories about his life and transitions to each of his three points stating, “The first
story is about connecting the dots...My second story is about love and loss...My third story is
about death” (“You’ve got to find what you love,” Jobs says, 2005) This helps the audience
perceive the speech as a coherent unit.
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Discussion

The scope of this paper was limited to the analysis of the verbal aspect of a public
speech. However, the way a particular speech is perceived would invariably change when the
elements of voice, body language and visual aids are introduced. Additionally, the paper also
focused only on a few of the widely used Gestalt Principles and relationships. Thus, its aim
was to show the potential of these principles in public speaking by using the above as an
example. The remaining principles can also be effectively re-interpreted for writing public
speeches.

The analysis presented in this paper can be taken as a hypothesis to test these principles
using test subjects. This would help to quantitatively test its validity and identify the principles
that can be effectively adopted in public speaking. Chang, Nesbitt, and Wilkins carried out a
similar study in 2014 to test the application of these principles in haptics (Chang, Nesbitt, &
Wilkins, 2007). These principles also show significant potential in terms of being used to
identify audience engagement techniques and is another avenue that can be researched further.

Conclusion

Gestalt Principles have been widely used for over a century to improve the human
experience with regard to visual perception. The analysis in this paper shows that these
principles can also be effectively adopted to improve the organization and writing of public
speeches. This provides a scientific and psychological basis for best practices in speech-writing
techniques. Moreover, it can be used to open up the debate to explore more ways in which
Gestalt Principles can be used to enhance the experience of public speaking for both speakers
and audience members.

References

Chang, D., Nesbitt, K., & Wilkins, K. (2007). The gestalt principles of similarity and
proximity apply to both the haptic and visual grouping of elements. Retrieved 5 17,
2024, from http://crpit.scem.westernsydney.edu.au/confpapers/crpitv64chang.pdf

Cherry, K. (2023, September 07). Figure-Ground Perception in Psychology. Retrieved from
Very Well Mind: https://www.verywellmind.com/what-is-figure-ground-perception-
2795195

Henle, M. (1977). the influence of gestalt psychology in America. Annals of the New York
Academy of Sciences, 291(1), 3-12. Retrieved 5 17, 2024, from
https://nyaspubs.onlinelibrary.wiley.com/doi/pdf/10.1111/1.1749-
6632.1977.tb53054.x

I Have a Dream. (n.d.). Retrieved from Marshall University:
https://www.marshall.edu/onemarshallu/i-have-a-dream/

Kwiatkowska, A. (1997). Gestalt Principles in Linguistics. Retrieved 5 17, 2024, from
https://infona.pl/resource/bwmetal.element.hdl 11089 16449

13


https://www.verywellmind.com/what-is-figure-ground-perception-2795195
https://www.verywellmind.com/what-is-figure-ground-perception-2795195

Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

Trujillo, J. P., & Holler, J. (2023). Interactionally Embedded Gestalt Principles of Multimodal
Human Communication. Perspectives on Psychological Science, 1136-1159.
Retrieved from https://doi.org/10.1177/17456916221141422

We shall fight on the beaches. (n.d.). Retrieved from International Churchill Society:
https://winstonchurchill.org/resources/speeches/1940-the-finest-hour/we-shall-fight-
on-the-beaches/

We shall fight on the beaches. (n.d.). Retrieved from UK Parliament:
https://www.parliament.uk/about/living-heritage/transformingsociety/private-
lives/yourcountry/collections/churchillexhibition/churchill-the-orator/fight-on-the-
beaches/

Wertheimer, M. (1923). Untersuchungen zur Lehre von der Gestalt II/Laws of Organization
in Perceptual Forms. Psycologische Forschung. Retrieved from Laws of
Organization in Perceptual Forms.

Wong, B. (2010). Gestalt principles (Part 1). Nat Methods 7. Retrieved from
https://www.nature.com/articles/nmeth1110-863#citeas

Wong, B. (2010). Points of View: Gestalt principles (Part 1). Nature Methods, 7(11), 863-
863. Retrieved 5 17, 2024, from https://nature.com/articles/nmeth1110-863

Wulf, R. (n.d.). The Historical Roots of Gestalt Therapy Theory. Retrieved 5 17, 2024, from
http://www.gestalt.org/wulf.htm

You’ve got to find what you love,’ Jobs says. (2005, June 12). Retrieved from Standford
Report: https://news.stanford.edu/stories/2005/06/youve-got-find-love-jobs-says

21st Century Competencies. (n.d.). Retrieved from Ministry of Education, Singapore.

14



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

THE IMPACT OF SLEEP QUALITY ON STRESS LEVELS AND MENTAL
WELL-BEING IN UNIVERSITY ATHLETES

M. D. G. K Priyamantha W. A. Shantha
Department of Philosophy and Psychology, Department of Philosophy and Psychology,
Faculty of Humanities and Social Sciences Faculty of Humanities and Social Sciences
University of Sri Jayewardenepura, Sri Lanka University of Sri Jayewardenepura, Sri Lanka

geeshanmudalige(@gmail.com

Abstract

Drawing into empirical research, sleep quality has been studied as a factor that impacts
athletic performance. This study investigates the impact of sleep quality on stress levels and
overall mental well-being among student-athletes of the university. Utilizing the Sleep Quality
Scale (SQS) and the Sleep and Athlete Well-Being Survey (SAWS), the research examines
correlations between sleep quality, stress levels and various dimensions of mental well-being
in 50 university athletes from diverse sports disciplines. Statistical analyses reveal significant
associations between poor sleep quality, increased stress levels and adverse mental health
outcomes. The findings highlight the importance of addressing sleep quality as a crucial factor
of athlete mental well-being in the university setting. This study contributes to a deeper
understanding of the factors influencing athlete psychological health and brings out the
insights for targeted interventions aimed at improving sleep hygiene and enhancing overall
well-being among university athletes.

Keywords: Sleep quality, Stress levels, Managing stress in athletics
Introduction

University athletes often face the challenge of maintaining high academic standards
while working hard in sports. This balancing act can lead to compromised sleep, which has
been shown to affect both physical and mental health. The purpose of this study is to investigate
how sleep quality impacts stress levels and mental well-being among university athletes,
aiming to provide insights that could help improve their overall health and performance.

Literature Review
Sleep Quality and Athletic Performance

Studies by Mah et al. (2011) highlight that inadequate sleep can impair cognitive functions
such as attention, decision-making and reaction times, which are essential for athletic
performance. Watson (2017) found that sleep deprivation affects muscle recovery, increases
the risk of injuries, and compromised immune function, all of which can hinder an athlete's
ability to perform at their best. Athletes who maintain good sleep hygiene tend to have better
performance outcomes, suggesting that sleep interventions could be beneficial for this
population.
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Sleep Quality and Mental Well-Being

Research by Baglioni et al. (2016) indicates that poor sleep quality is closely linked
with higher levels of anxiety, depression, and overall psychological distress. Gupta et al. (2017)
indicated that athletes with poor sleep quality often report lower levels of life satisfaction and
increased feelings of burnout and frustration. The relationship between poor sleep and mental
health issues highlights the need for addressing sleep problems as a part of mental health care
for athletes.

Stress and Mental Well-Being in Athletes

Humphrey et al. (2014) discuss how university athletes face significant stress from
trying to balance their academic and athletic responsibilities, which can lead to high levels of
psychological stress. In their study, Nicholls and Polman (2007) suggest that effective stress
management strategies, including adequate sleep, are crucial for maintaining both athletic
performance and mental well-being.

Methodology

A mixed-methods approach was employed in this research, combining quantitative
surveys and qualitative interviews to gather comprehensive data from 150 university athletes.
The Pittsburgh Sleep Quality Index (PSQI) was used to measure sleep quality, the Perceived
Stress Scale (PSS) assessed stress levels, and the Mental Health Continuum-Short Form (MHC-
SF) evaluated mental well-being.

Participants: 150 university athletes aged 18-25 from various sports disciplines.
Instruments:

e PSQI: Assesses various aspects of sleep quality and disturbances over a one-
month period.

e PSS: Measures perceived stress, capturing how unpredictable, uncontrollable,
and overloaded respondents find their lives.

e MHC-SF: Evaluates emotional, psychological, and social well-being.

Procedure: Participants completed the surveys online, followed by individual
interviews to provide qualitative insights.

Results
Descriptive Statistics:

I Sleep Quality: 65% of athletes reported poor sleep quality (PSQI score > 5),
indicating that a significant proportion of the sample experiences sleep problems.

ii. Stress Levels: 70% of athletes scored high on the PSS, suggesting that stress is a
prevalent issue among university athletes.

iii. Mental Well-Being: 60% of athletes scored low on the MHC-SF, reflecting poor
mental well-being in the majority of the participants.
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Correlation Analysis:

i A significant negative correlation between sleep quality and stress levels (r = -
0.56, p < 0.01) suggests that poor sleep is associated with higher stress.

ii. A significant positive correlation between sleep quality and mental well-being (r =
0.60, p < 0.01) indicates that better sleep quality is linked to higher mental well-
being.

Regression Analysis:

I. Poor sleep quality predicted higher stress levels (B = 0.45, p <0.001), highlighting
the impact of sleep on stress.

ii. Poor sleep quality also predicted lower mental well-being (p = -0.48, p < 0.001),
emphasizing the importance of sleep for mental health.

Qualitative Findings:

I Athletes reported that late-night training sessions and academic pressures were
primary reasons for their poor sleep quality.

ii. Many athletes expressed feelings of anxiety and burnout due to the demands of
their schedules.

Discussion

The results of this study demonstrate the significant role of sleep quality in influencing
stress levels and mental well-being among university athletes. Poor sleep quality is associated
with higher stress and lower mental well-being, which can negatively impact both academic
and athletic performance.

Implications for Practice:

I Universities should implement sleep education programs to promote good sleep
hygiene among athletes.

ii. Coaches and athletic trainers should be aware of the importance of sleep and
provide strategies to help athletes manage their schedules better.

Limitations and Future Research:
e The cross-sectional design limits the ability to establish causality.

e Future research should explore longitudinal designs to assess changes over time and
the effectiveness of interventions aimed at improving sleep quality

Conclusion

This study highlights the importance of sleep quality for managing stress and promoting
mental well-being in university athletes. Improving sleep hygiene through targeted
interventions can enhance both athletic performance and overall quality of life.
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Abstract

Journalism is a profession established to provide information and report and comment
on various societal incidents. This has sparked various issues among journalists. This study
aimed to assess journalists' occupational stress and job satisfaction and explore the
relationship between these two variables. The findings provided further evidence about
occupational stress and job satisfaction of journalists who shared similar facets as other
journalists. This study used WOSS and JSS to investigate the facets of occupational stress and
job satisfaction of journalists. A purposive sampling technique was used to collect data. All the
participants were between 25-55 years. Their experience should be more than 5 years. Data
was obtained through a demographic questionnaire, and the Weimen Occupational Stress
Scale (WOSS) and Job Satisfaction Scale (JSS). Data was analyzed using descriptive statistics
(SPSS) version 25.0.

Keywords: journalists, occupational stress, job satisfaction

Introduction

Investigating and disseminating information about trends, issues, and events to a large
audience is referred to as journalism. Journalism involves societal cultural aspects like art and
entertainment in addition to organizations and institutions such as the government and business.
Jobs in the industry include photojournalism, documentary, and editing. Newspapers,
television, radio, magazines, and the internet are only a few examples of the media in which
journalism is present. This research will focus on occupational stress and job satisfaction of
journalists who engaged in emergency events. According to research by Dart Centre (2007),
86% to 100% of journalists have witnessed work-related traumatic events while covering the
news.

Problem statement

This research focuses on exploring the occupational stress of journalists who are
working related to emergencies, and their level of job satisfaction. Awareness of these factors
could contribute toward devising mechanisms for improving the working conditions of
journalists reporting emergency events.

Research question

What is the relationship between occupational stress and job satisfaction of journalists
in emergency events?
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Literature Review

For journalists, emergencies, among other things, are common, unpredictable, and
inevitable in their daily work (Dwdrznik, 2011). While covering emergencies, journalists incur
considerable occupational dangers (Wang et al., 2018). Negative experiences at work, the
nature of the job itself, and individual differences too, can lead to occupational stress. Job
satisfaction was most strongly connected with mental/ psychological issues such as burnout,
self-esteem, depression, and anxiety (Faragher et al., 2005).

Research Methodology

Research objectives
i. To assess the level of occupational stress of Journalists engaged in emergency events
ii. To assess the level of job satisfaction of Journalists engaged in emergency events

iii. To assess the relationship between occupational stress and job satisfaction of
Journalists engaged in emergency events

Hypotheses

Alternative hypothesis (H1) - There is a statistically significant relationship between
occupational stress and the job satisfaction of journalists engaged in emergency events.

Null hypothesis (HO) - There is no statistically significant relationship between occupational
stress and the job satisfaction of journalists engaged in emergency events.

Research design - The present quantitative study followed a cross-sectional design.
Inclusion criteria

e Those who have experience of more than 5 years

e Printed media journalists

e Both male and female Journalists

e Those who have Sri Lankan citizenship

e Journalists who have covered at least two emergency events.
Exclusion criteria

I.  Those diagnosed or under treatment for any mental illness
ii.  Foreign journalists who are working in Sri Lanka

Sample size

The sample size (N=30) consisted of 30 journalists. Age between 25 - 55 years and more than
5 years of professional experience. A Google form was prepared and shared through online

20



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

messaging applications such as WhatsApp and e-mail and also used in the workplace to convey
the message to the participants.

Sampling method

The present study used a purposive sampling method. In this study, the participants
mainly approached the Colombo district, as the main media institutes were located in Colombo.

Data collection instruments/ tools

The demographic form was used to collect basic participant data and filter them
according to the inclusion and exclusion criteria. Weiman Occupational Stress Scale/ WOSS
will be utilized as a 31-item self-reporting instrument. The scale assessed the level of
Occupational Stress. Job Satisfaction Survey (JSS, Paul E. Spector) was a 36-item, 9-facet
scale. This scale measured the level of job satisfaction.

Data Analysis

In this research, descriptive and quantitative statistics were used for data analysis.
Primary data gathered via the questionnaire was analyzed using IBM SPSS software. Pearson’s
correlation was used for the relationship between Occupational Stress and Job Satisfaction.

Results

Most of the participants were between 35-45 years old and participants were 18 (60%),
there were 5(16.6%) participants for 25-35 years old, and 7 (23.33) participants for 45 to 55
years old. The highest academic qualification levels reported were one participant for the
Doctoral Degree, 6 (20 %) Postgraduate Degrees, 2 (6.66%) Postgraduate Diplomas, 13 (43.33
%) Bachelor's Degrees, 4 (13.33%) Diplomas, and 4 (13.33%) AL. The researcher has gathered
information related to the number of emergency events they have faced. The majority of the
participants had more than 3. The majority of the journalists had 10-25 years (60%) of work
experience, while the minority had 5-10 years (6.66%).

According to the results, the lowest recorded for the Journalists® WOSS among the
participants was 73, while the highest score was 126. According to Table 1, the mean answer
of WOSS was 3.2. This means participants’ occupational stress mean answer was 3, which
refers to “Sometimes” according to the scale. The study monitors occupational stress levels
slightly over the average score (3.2).

Table 1. Mean of WOSS

WQOSS n Mean

The mean answer of WOSS 30 3.2

21



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

19 participants show high occupational stress levels and 10 participants show low
occupational stress levels, taking the mean score of 3.2. as the median to identify the high and
low occupational stress levels (see Table 2).

Table 2. Occupational Stress levels of Journalists engaged in emergency events

Total Occupational Stress

Below Avg. 10 33.33
Average 1 3.33
Above Avg. 19 63.33

Note. n = Number of participants

Results obtained for the levels of job satisfaction 25 (83%) reported that they were
ambivalent, 3 (10%) of participants reported satisfaction, and 2 (7%) reported dissatisfaction.

Results did not show any significant correlation (r= -.184, p = .332) between
occupational stress and job satisfaction at the significance level of 0.01. Therefore, the study
accepted the null hypothesis: “There is no statistically significant relationship between
occupational stress and the job satisfaction of journalists engaged in emergency events”

Limitations of the study

This study has significant limitations that need to be considered to adequately
understand its findings. The study was based on a small sample, which may not generalize to
the entire population of journalists in Sri Lanka. This study was conducted mainly in the
Colombo district and took the main media institutes located in Colombo, and as a sample, this
too limited the generalizability of the outcomes.

Implications

The study provides insights for journalists, editors, media heads, and policymakers. It
highlights the importance of addressing journalists' stress and job satisfaction. Most
participants reported high-stress levels. Media administrators need to reduce this stress and
address its causes.

Conclusion

Journalists gain a sense of satisfaction as a result of the service they provide to society
and the social status they achieve in the community. Therefore, journalists’ job satisfaction
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cannot be measured only through extrinsic motivational benefits, as many intrinsic
motivational aspects influence their job satisfaction and also their occupational stress.

In conclusion, despite the limitations of this study that need further investigation and
improvement, it provides a wealth of information on journalists' occupational stress and job
satisfaction, which contributes to the achievement of good quality work in the institute as well
as for society. Therefore, more research is required to identify what predicts, enhances, and
maintains the occupational stress and job satisfaction of journalists engaged in emergency
events.
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Abstract

Rabindranath Tagore was a renowned educationist of the 19th century. His philosophy
on the aims of education, the curriculum, the teacher-student relationship, and the role of the
teacher continues to have a profound impact on education a century later. This research
analyses Tagore's educational philosophy and the relevance of his educational philosophy to
the 21st century. This research as a purely theoretical study qualitatively analyses primary and
secondary data using historical, analytical, and descriptive research methods. According to
Tagore, the intellectual purpose of education is to develop logical thinking, critical appraisal,
and assimilation. Through the philosophical concepts of naturalism, humanism, spirituality,
individualism, universalism, and internationalism, he rejected the traditional educational
approach of the time. Here, he researches the education system he built to remove the gap that
separates man and nature through intellectualism. Incorporating Tagore's philosophy of
education into the 21st-century education policy can endow society with a well-rounded
student.

Keywords: Education Aim, Curriculum, Methods of Teaching
Introduction

Rabindranath Tagore, the great philosopher of the 20th century, was a visionary and
social reformer. A great preacher of Indian culture and tradition, he expressed multifaceted
ideas relevant to today's world. A man of rare and great personality, Tagore was a man of
versatile genius and unwavering enthusiasm who proved himself worthy of the title of
'‘Gurudev' bestowed upon him by knowledge, spirit, nature and man. Tagore was emphatic in
his philosophy of life and education and was not just a theoretician but a practitioner like most
Western educationists. Thus, through this research, it is hoped to investigate how Tagore's
visionary philosophy of education can be applied to the education of the 21st century.

Objectives

I. to Analysis of Rabindranath Tagore's Philosophy of Education.

Il. To inquire into the relevance of Tagore's philosophy of education to the 21st century.
Research Methodology

Data collection

This research was qualitatively analysed by collecting data from secondary sources
such as scholarly texts, research articles, journals and e-papers on a purely theoretical basis.
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Methodology

Historical method to research Tagore's character, analytical method to analyse his
educational philosophical ideas, and descriptive method to illustrate the relevance of his
educational philosophy to the 21st century.

Discussion
Contribution of Rabindranath Tagore for educational philosophy

Emerging as a response to the limitations of the colonial education system, Tagore's
comprehensive educational process was infused with humanistic, spiritual and cultural beliefs.
Tagore created a new philosophy of education compatible with modernism by uniquely
combining Orientalism, Westernism and traditionalism. There are six basic principles of
Tagore's philosophy of education thus formed (Mondal,2018).

In humanism, Tagore was noted for his deep affection for children and his advice to
teachers to behave like children. He is of the opinion that in order to build close relations with
the world, one should unite with nature through education. According to Tagore, education is
the clear understanding in which the individuals devoted to spirituality maintains close contact
with nature and God as well as with all existence. Also, Tagore's philosophy is that education
teaches one to understand the global unity of the world through international understanding
and universal brotherhood (Mondal,2018).

Tagore’s educational thoughts
l. Aim of education

The aims of education prescribed by Tagore evolved through his experience, practice
and experimentation. He said that education should be developed not only through books but
also at various levels such as physical, mental and social(Gorden,2021).Emphasizing that the
main purpose of education is to create harmony, Tagore believed that "the primary purpose of
education is not only to enrich knowledge but also to strengthen the bonds of love between
man and man" (Soma Sarkar, 2018). Several basic objectives can be seen in Tagore's
philosophy of education. The objectives are to develop imagination and creative thinking for
intellectual development, physical development by nurturing physical health through yoga and
sports, moral development by teaching moral values, social development as an essential
characteristic of a truly educated person (Gorden,2021).

. Methods of teaching

And that non-theoretical activity-based learning develops creative thinking and
innovative abilities. Debate and discussion method is useful to keep every student active in the
learning process. And that memorizing text is unnecessary when learning through heuristics.
Taking nature as a living textbook and learning the natural tourism method of walking,
climbing and swimming in the natural beauty under the open sky, away from the noisy and
chaotic crowd. That the freedom of language, literature, religion, mind etc. should be in the
teacher's teaching methods. Fine arts such as singing, playing, painting, dancing, drama, and
humour which can awaken the delicate feelings of the human heart, should be nurtured through

25



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

education. In Tagore's philosophy of education, teaching methods are mentioned
(Gorden,2021).

II. Curriculum

Tagore was interested in building a curriculum that allowed students to learn at their
own pace, opposing the fixed and integrated curriculum prevailing in India at the time. He
created a curriculum where knowledge can be gained through sense perception. Teaching
nature and morality, giving equal place to subjects, making aesthetics compulsory are the
peculiarities of the curriculum built by Tagore (Mondal & Gayen,2021)

V. Teacher role

Tagore gave primary place to educationists. According to him, the teacher is the one
who constantly convinces, appreciates and encourages the creative abilities of the student.
Also, it is Tagore's role of teacher to guide students to gain knowledge through their own
experiences rather than learning from books.

V. Improvement of global understanding

An Indian at heart, Tagore responded to the positive influences of the progressive
countries of the West without abandoning his Eastern roots. Also, he started Visva Bharati with
the hope of building an international education in which the Indian civilization is friendly with
other civilizations (Sau,2018).

21st Century relevance of Tagore's philosophy of education

All aspects of Tagore's education should be discussed in order to analyse the relevance
of Tagore's philosophy of education to 21st century education.

Education is the way to connect with the world, to understand, to try to change and to
understand interpersonal relationships. 21st century education is defined by living, listening
and learning abstractly from the proposition of knowledge. Accordingly, a pluralistic
participatory learning environment is expected through education and the universal man with
full development produced through Tagore's education achieves that need.

Teaching methods are task based and project based as 21st century learning is
technological, holistic and creative. Accordingly, the values of any subject, the ethical theory
as well as the logical understanding of the problems in the learning outcomes are expected
through education. A community of students who create new knowledge suitable for the new
century can be built using teaching methods such as activity method, debate and discussion
method, heuristic method etc. in Tagore's education.

The 21st century curriculum places more emphasis on developing higher-order thinking
skills and creativity. It is expected that they will actively participate in the responsibilities
assigned to the students entering the society in the future. Tagore's curriculum, which
encourages experiential learning through vocational learning and real-life activities, is well
suited for century.
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The 21st century teacher is expected to play the role of facilitator to the student who
creates knowledge through experience. In Tagore's student-centerer education, the teacher
lovingly plays the role of providing social interaction, independent study, expression of
creativity, and diverse learning styles with students, and this can also be applied to the 21st
century. Also, compared to the 21st century school that is full of rules, the school proposed by
Tagore to be built in a natural free atmosphere that gives freedom to create new knowledge is
more suitable for the student's learning in the current century.

Thus, after going through all aspects of 21st century education and Tagore's philosophy
of education, it can be inferred that Tagore's philosophy of education can be properly adapted
to 21st century education (Bhattacharjee,2023).

Recommendations

The following suggestions can be applied to the education process of the 21st century
from Tagore's philosophy to build a society that excels not only in education but also in
extracurricular activities, full of knowledge and human qualities, free from violence and
discrimination.

I. Giving freedom of choice of subjects.

I. Providing opportunities for hands-on learning

I11. Teaching subjects that can express aesthetic values.

IV. Promotion of spiritual and moral qualities in education.
Conclusion

Rabindranath Tagore, who was the pioneer of modern education, once said that through
education, the individual is sensitized to the imbalances in the society, and that no society is
perfect, but always strives to remove those inequalities for the sake of the unity of that society,
and the youth community is not a blind follower of customs and traditions. As independent
thinkers, we must conform to the existing environmental, social and political conditions.
Accordingly, Tagore's thoughts, ideas and concepts were able to create an innovative vision in
education.
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Abstract

The connection between sleep and memory is a well-documented area of interest within
psychology, yet the specific role that sleep plays in emotional memory remains an evolving
field. Sleep plays a crucial role in cognitive processes, including memory consolidation,
particularly in the emotional domain. This study aimed to elucidate the role of sleep in the
consolidation and retrieval of emotional memories. A sample of 100 students was used for this
research, 50 students of the Faculty of Humanities and Social Sciences and 50 students of the
Faculty of Management and Commerce of the University of Sri Jayewardenepura. This
research presented findings from a comprehensive psychological study investigating the role
of sleep-in emotional memory among university students. Utilizing a mixed-methods approach,
the study examined the impact of different sleep stages, sleep quality, and faculty differences
on emotional memory consolidation and retrieval. Results indicated that both Rapid Eye
Movement (REM) and Non-Rapid Eye Movement (NREM) sleep stages significantly
contributed to emotional memory processing, with REM sleep showing a preferential
enhancement of emotional memory consolidation. Additionally, poor sleep quality and
increased daytime sleepiness were associated with impaired emotional memory performance.
Faculty differences were observed, suggesting potential variations in cognitive strategies and
sleep architecture influencing emotional memory consolidation. These findings underscore the
importance of prioritizing sleep quality to optimize emotional memory processing and overall
psychological well-being among university students. Integrating sleep-focused interventions
into academic and mental health support services may offer promising avenues for enhancing
cognitive functions and emotional regulation in educational settings.

Keywords: Sleep, Emotional Memory, Consolidation, University Students
Introduction

The interplay between sleep and memory has long been a subject of fascination within
the field of psychology. Emerging research has increasingly highlighted the critical role that
sleep plays not just in the consolidation of factual and procedural memories, but also in the
processing and stabilization of emotional memories. Emotional memory, the recall of
experiences imbued with significant emotional content, is fundamental to our psychological
well-being, influencing our mood, behavior, and mental health. Understanding how sleep
affects these memories can provide crucial insights into the mechanisms underlying emotional
regulation and psychological disorders.

Sleep is a complex and dynamic process, consisting of various stages, including Rapid
Eye Movement (REM) sleep and Non-Rapid Eye Movement (NREM) sleep. Each stage is
believed to contribute differently to memory processing. REM sleep has been associated with
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the consolidation of emotional memories, possibly due to its role in the regulation of emotions
and the reactivation of memory traces. Conversely, NREM sleep is thought to support the
stabilization and integration of memories into the broader cognitive framework. The disruption
of these sleep stages can thus have profound effects on emotional memory processing.

Recent studies have demonstrated that sleep disturbances, such as those caused by
insomnia, sleep apnea, and post-traumatic stress disorder (PTSD), can impair the consolidation
of emotional memories, leading to difficulties in emotional regulation and an increased risk of
psychological disorders. These findings underscore the importance of sleep quality in
maintaining mental health and suggest that improving sleep could be a viable therapeutic target
for emotional and psychological issues.

This research aimed to explore the intricate relationship between sleep and emotional
memory from a psychological perspective. By reviewing current literature and presenting new
findings from experimental and clinical studies, we sought to elucidate the mechanisms by
which sleep influences emotional memory processing. In particular, we was examine the role
of different sleep stages in the consolidation and retrieval of emotional memories and also
examined the impact of sleep disturbances on emotional memory processing. Through this
comprehensive analysis, we aim to contribute to a deeper understanding of the vital role of
sleep-in emotional memory and its broader implications for mental health and therapy.

Literature Review

The relationship between sleep and memory has been a pivotal area of research within
cognitive psychology and neuroscience. Among the various types of memory, emotional
memory—memories associated with significant emotional experiences—holds particular
importance due to its impact on psychological well-being and mental health. This literature
review examines key findings on the role of sleep in the consolidation and retrieval of
emotional memories, highlighting the contributions of different sleep stages and the effects of
sleep disturbances.

Research has consistently shown that REM sleep plays a crucial role in the
consolidation of emotional memories. Wagner et al. (2001) demonstrated that emotional
memories are preferentially consolidated during REM sleep compared to neutral memories,
suggesting that the reactivation of these memories during REM may facilitate their
stabilization. Similarly, Payne et al. (2008) found that participants who experienced REM sleep
after learning emotional material exhibited better memory retention than those who did not,
highlighting the unique contribution of REM sleep to emotional memory processing.

In addition to REM sleep, NREM sleep, particularly slow-wave sleep (SWS), has also
been implicated in memory consolidation. Although SWS is traditionally associated with the
consolidation of declarative memories, recent studies suggest that it may also support the
integration of emotional memories within broader cognitive networks. Cairney et al. (2014)
found that sleep spindles during NREM sleep correlated with the consolidation of emotional
memories, indicating a complementary role for NREM sleep stages.

Sleep disturbances, such as insomnia, sleep apnea, and PTSD-related sleep disruptions,
have been shown to impair emotional memory processing. Insomnia, characterized by
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difficulty in falling or staying asleep, is associated with reduced REM sleep and, consequently,
poorer emotional memory consolidation (Walker, 2009). Sleep apnea, which involves repeated
interruptions of breathing during sleep, disrupts overall sleep architecture and impairs both
REM and NREM sleep, leading to deficits in emotional memory retention (Kushida et al.,
2012).

PTSD provides a particularly striking example of how sleep disturbances can affect
emotional memory. Individuals with PTSD often experience fragmented REM sleep and
frequent nightmares, which interfere with the normal processing and integration of traumatic
memories. This disruption can exacerbate symptoms of PTSD, creating a vicious cycle of poor
sleep and heighten emotional distress (Germain, 2013).

Given the significant impact of sleep on emotional memory, various therapeutic
interventions have been explored to improve sleep quality and, in turn, emotional memory
processing. Cognitive-behavioral therapy for insomnia (CBT-I) has been shown to enhance
sleep quality and mitigate the adverse effects of poor sleep on emotional memory (Morin et al.,
2006). Additionally, pharmacological treatments aimed at normalizing sleep architecture, such
as the use of selective REM sleep enhancers, have shown promise in improving emotional
memory consolidation (van der Helm et al., 2011).

Mindfulness-based practices and relaxation techniques, which promote better sleep
hygiene, have also been found to support emotional regulation and memory. These non-
pharmacological approaches can reduce the cognitive and emotional hyperarousal that often
disrupts sleep, thereby facilitating better emotional memory processing (Hulsheger et al.,
2015).

Methodology

A sample of 100 students was used for this research, 50 students of the Faculty of
Humanities and Social Sciences and 50 students of the Faculty of Management and Commerce
of the University of Sri Jayewardenepura. Inclusion criteria were students aged 18-25, no
history of neurological or psychiatric disorders, and not currently taking medication that affects
sleep or cognition. A mixed methods approach was used for this research, combining
experimental and self-report data.

Mainly in the questionnaire, the Pittsburgh Sleep Quality Index (PSQI) assesses
baseline sleep quality. Epworth Sleepiness Scale (ESS) to measure daytime sleepiness. Beck
Depression Inventory (BDI) and State-Trait Anxiety Inventory (STAI) included
Polysomnography (PSG) Screening to control mood and anxiety levels.

This research was carried out in two main phases. Phase 01 - Learning Session

It was conducted in the evening to ensure that participants were exposed to the material
before their regular bedtime. Participants were presented with a series of emotional (positive
and negative) and neutral images from the International Affective Picture System (IAPS).
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Phase 2: Post-sleep memory test

Held the next morning after a full night's sleep. Memory consolidation was assessed by
asking participants to recall pictures seen the previous evening. Participants identified
previously seen pictures from a new set containing both old and new pictures.

Under quantitative data, scores on immediate and delayed recall and recognition tests
were studied. Participants were instructed to maintain a sleep diary one week before and during
the study. Qualitative data were analyzed from the book as well as data from semi-structured
interviews conducted with a subset of participants to gain insight into their subjective sleep
experiences and cognitive memory functioning.

Findings

This study investigated the role of sleep-in emotional memory consolidation and
retrieval among university students from the Faculty of Humanities and Social Sciences the
Faculty of Management Studies and Commerce. Utilizing both polysomnography (PSG) and
home-based actigraphy, along with cognitive assessments, the research aimed to elucidate how
different stages of sleep contribute to the processing of emotional memories and how sleep
disturbances might impair this process.

A total of 100 participants were included, with 50 students from each faculty. The mean
age was 21.2 years (SD = 1.9), and the gender distribution was approximately equal. Baseline
assessments indicated no significant differences in sleep quality, mood, or anxiety levels
between the two faculty groups.

Analysis revealed that participants with a higher percentage of REM sleep had
significantly better consolidation of emotional memories compared to neutral memories (p <
0.01). Specifically, students who spent more time in REM sleep recalled more emotional
images in the recall test. Slow-wave sleep (SWS) also positively correlated with emotional
memory consolidation (p < 0.05), but this effect was less pronounced than that of REM sleep.
A strong correlation was shown between the duration of REM sleep and the number of
emotional images recalled (r = 0.52, p < 0.01). Participants with more fragmented sleep
exhibited poorer performance on both emotional and neutral memory tasks (p < 0.05).

When differences in sleep and memory faculty were considered, humanities and social
science students showed higher overall recall of emotional memories (p < 0.05), reflecting
greater engagement with emotionally charged material. Management Studies and Commerce
Students Demonstrated a stronger correlation between SWS and memory performance (r =
0.48, p < 0.05), suggesting different cognitive strategies or sleep architecture impacting
memory consolidation.

Participants with poor sleep quality (PSQI scores > 5) recalled fewer emotional images
compared to those with good sleep quality (p < 0.01). Poor sleep quality was also associated
with reduced REM sleep duration (r = -0.47, p < 0.01). Higher daytime sleepiness correlated
with lower performance on memory tasks particularly for emotional images.

Common themes included difficulty falling asleep due to stress or anxiety, frequently
reported by students in both faculties through sleep diaries and interviews. Many participants
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noted vivid dreams, particularly the day after significant emotional experiences, which they
felt affected their memory retention abilities.

Participants who practiced good sleep hygiene reported fewer sleep disturbances and
better memory performance. Students highlighted the impact of academic pressures on sleep
quality, with exam periods notably affecting their sleep and memory. The findings indicate that
REM sleep plays a critical role in the consolidation of emotional memories, with both REM
and NREM sleep contributing to memory performance. Differences between faculties suggest
that academic focus and cognitive strategies might influence how sleep impacts emotional
memory processing. Poor sleep quality and high daytime sleepiness were associated with
impaired memory performance, highlighting the importance of sleep for cognitive functions.

These results underscore the need for interventions aimed at improving sleep quality to
enhance emotional memory consolidation. Cognitive-behavioral therapy for insomnia (CBT-
I) and mindfulness-based practices emerged as potential strategies to mitigate sleep
disturbances and boost memory performance.

Conclusion

This study provides significant insights into the critical role of sleep, particularly REM
and NREM stages, in the consolidation and retrieval of emotional memories among university
students. The findings underscore the importance of both REM sleep and slow-wave sleep
(SWS) in emotional memory processing, revealing that these sleep stages contribute distinctly
to the stabilization and integration of emotionally charged information. Participants with higher
REM sleep duration showed significantly better consolidation of emotional memories,
highlighting REM sleep's unique role in processing and stabilizing emotional experiences.

NREM Sleep Contribution: While the impact of NREM sleep, particularly SWS, was
less pronounced than REM sleep, it still played a meaningful role in emotional memory
consolidation, especially among students from the faculty of management studies and
commerce.

Poor sleep quality and increased daytime sleepiness were associated with impaired
memory performance, emphasizing the necessity of good sleep hygiene for effective memory
processing. Differences between students from the Humanities and social sciences and
management studies and commerce faculties suggest that academic focus and cognitive
strategies might influence how sleep affects emotional memory consolidation.

The qualitative data further supported these quantitative findings, with participants
reporting that stress, anxiety, and poor sleep hygiene negatively impacted their sleep quality
and memory performance. These insights highlight the complex interplay between sleep,
emotional regulation, and cognitive functioning.

The results of this study have significant implications for both academic performance
and mental health interventions. They suggest that enhancing sleep quality through targeted
interventions, such as cognitive-behavioral therapy for insomnia (CBT-1) and mindfulness-
based practices, can improve emotional memory processing and overall psychological well-
being. Universities and mental health professionals should consider integrating sleep-focused
strategies into their support services to help students manage stress and optimize their cognitive
functions.
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Finally, this study underscores the vital role of sleep-in emotional memory processing
and the need for effective sleep interventions to enhance cognitive and emotional health among
university students. By prioritizing sleep quality, we can foster better academic performance,
emotional regulation, and overall mental well-being.
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Introduction

The prevalence of stress and mental health challenges among university students has
heightened, prompting educational institutions to seek innovative solutions to improve student
well-being and academic performance. Mindfulness practices, which involve maintaining a
moment-by-moment awareness of thoughts, feelings, bodily sensations, and the surrounding
environment, have proven in reducing stress and improving cognitive functions. This study
aims to investigate the correlation between regular mindfulness practice and improvements in
academic performance and focus among university students, providing empirical evidence for
the effectiveness of mindfulness interventions in an academic setting.

Background

Mindfulness, a concept rooted in ancient meditation practices, has gained substantial
attention in psychological research and clinical practice. It is characterized by paying attention
to the present moment non-judgmentally (Kabat-Zinn, 1990). Numerous studies have found
out the benefits of mindfulness for mental health, including reductions in anxiety, depression,
and stress, as well as improvements in attention, emotional regulation, and overall well-being
(Baer, 2003; Brown & Ryan, 2003). However, the direct impact of mindfulness on academic
performance remains underexplored.

Research problem

Despite growing interest in mindfulness, limited empirical evidence directly links
mindfulness practices to academic performance in university students. This study addresses
this gap by exploring how regular mindfulness practice influences academic outcomes,
including grades, study habits, and focus during academic activities.

Research questions and objectives
Research question

What is the correlation between regular mindfulness practice and academic
performance among university students?

Objectives
l. To measure changes in academic performance following mindfulness practice.

Il. To assess the impact of mindfulness on students’ focus and attention during academic
activities.
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1. To evaluate students' perceptions of mindfulness practices and their effects on study
habits.

Methodology

This study utilized a mixed-methods approach, incorporating both quantitative and
qualitative data to provide a comprehensive analysis of the impact of mindfulness practices.
Thirty undergraduate students from a state university in Sri Lanka participated in a structured
mindfulness program over a semester.

Quantitative data:

I. Surveys: Pre- and post-intervention surveys measured academic performance (GPA),
focus (Mindful Attention Awareness Scale), and perceived stress (Perceived Stress
Scale).

1. Academic records: Students' GPAs were collected at the beginning and end of the
semester to assess changes in academic performance.

Qualitative data:

I. Focus groups: Semi-structured focus groups gathered students' experiences and
perceptions of the mindfulness program.

1. Interviews: In-depth interviews with selected participants provided detailed insights
into the personal impact of mindfulness practices.

Results

The quantitative data indicated a statistically significant improvement in academic
performance and focus among students who practiced mindfulness regularly. The average GPA
of participants increased by 0.3 points, and perceived stress levels decreased significantly (p <
0.05). Qualitative data revealed that students felt more present and engaged during lectures and
study sessions, attributing these improvements to their mindfulness practice.

Discussion

The findings suggest that mindfulness practices can significantly enhance academic
performance and focus among university students. The reduction in stress levels likely
contributes to improved cognitive function and study habits, supporting existing literature on
the benefits of mindfulness for mental health and cognitive performance (Zeidan et al., 2010).
Students' enhanced focus and engagement during academic activities further highlights the
potential of mindfulness programs to improve educational outcomes.

Limitations and future research

While the study provides compelling evidence for the benefits of mindfulness, it is
limited by its reliance on self-reported data and a small sample size from a single educational
institution. Future research should involve larger, more diverse samples and explore the long-
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term effects of mindfulness on academic performance. Additionally, investigating the impact
of different types of mindfulness practices could provide more nuanced insights.

Conclusion

This study explores the potential of mindfulness practices to improve academic
performance and focus among university students. Integrating mindfulness programs into
university curricula could be a valuable strategy for enhancing student well-being and
academic success. Given the positive outcomes observed, further research is warranted to
explore the broader applicability and long-term benefits of mindfulness in educational settings.
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Child sexual abuse is a serious crime in Sri Lankan criminal law, and it is treated
exhaustively under the broader category of child abuse. According to the National Child
Protection Authority, 922 more incidents of sexual abuse have been reported in 2023.
Accordingly, the objective of this study is to identify the family environmental factors
that influence child sexual abuse. This research was conducted employing 20 case studies from
child sexual abuse incidents reported to the Kantale Police Station in 2023. This study
indicated that the majority of the girls were abused sexually by their boyfriends. In addition,
neighbors, relatives, acquaintances, stepfather, and friends had been committed abuse. The
findings of this study demonstrated that family environmental factors had a direct impact on
the incidence of child sexual abuse. As a result, family environmental factors such as the
absence of a mother or father, lack of parental relationships, drug use by the parents, parents'
low education level, lack of interactions between parents and children, having to live under a
guardian, have experienced an impact on the occurrence of child sexual abuse. Among the
suggestions presented by this study are building a robust family environment, informing
parents, community awareness, informing the children, educating target groups, and providing
sex education to children, as well as tightening laws on child sexual abuse.

Keywords — Child, Child Sexual Abuse, Family Environmental Factors
Introduction

Child sexual abuse is a widespread and highly destructive problem that impacts millions
of children across the globe. Child abuse constitutes a breach of a child's fundamental rights,
resulting in significant and enduring physical, emotional, and psychological repercussions.
Efforts to address child sexual abuse have mainly concentrated on identifying and prosecuting
offenders. Sri Lanka is dealing with a widespread issue of child abuse, given the constant and
frightening frequency with which allegations of child sexual abuse appear in our newsfeeds
from around the country. The numbers show a sharp rise in the number of instances that have
been recorded. There are laws in place, and departments and ministries have been established
to protect the children of Sri Lanka. However, the case is, why have we been unable to
safeguard our children?

According to the United Nations Convention on the Rights of the Child (UNCRC “All
children have the right to protection. They have the right to survive, be safe, belong, be heard,
receive adequate care, and grow up in a protective environment.” Following the United Nations'
establishment of the definition of children in 1989 and the subsequent clarification of the notion
of abuse in 1999, global attention became centered on children. The World Health Organization
asserts that child sexual abuse is a highly intricate circumstance. Acts of sexual abuse against
children can be classified as rape, aggravated sexual abuse, sexual abuse of children, adultery,
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gross immorality between individuals, unnatural acts, child molestation, and inappropriate
postings and displays (World Health Organization: WHO, 2022). However, no matter how
many laws and regulations, the percentage of child sexual abuse reports has not decreased.
According to the World Health Organization, approximately 75% of children, or 300 million
children between the ages of 2 and 4, experience frequent physical punishment and
psychological violence from their parents and caretakers. Approximately 20% of women and
7.7% of men disclose experiencing childhood sexual abuse between the ages of 20 and 17. A
total of 120 million girls and young women below the have experienced various instances of
coerced sexual interaction worldwide (World Health Organization: WHO, 2022).

Asian countries have a higher rate of child sexual abuse than other countries. According
to the United Nations, South Asia and Cambodia account for 50% of all child trafficking. Most
of these children must engage in sexual activity (Rathnawel. R, 2005). Every year, an estimated
200,000 women and children in Pakistan are sold into slavery. As a result, some people are
sold into the sex industry. By 1991, According to Government information data, around 20,000
ladies and children traffic for sexual business abuse ascended to 25% when contrasted with
2015. 19,223 Women and Children were trafficked by traffickers in 2016. According to the
Ministry of Women and Child Development statistics, this data is 10% more from 2015. The
most elevated number of casualties was traffic from West Bengal, Uttar Pradesh, Haryana,
Bihar, etc. Individuals of the lower class sold their daughters and kids for extravagances, better
employment opportunities, and luxuries to agents. 80% of youngsters dealt, assessed 1.2
million sell and purchase for sexual abuse. The government of India distributed a report of 10
million sex laborers in India, and around 1,00,000 are only found in Mumbai, which is the
biggest sex industry center in Asia (Maheshwari, 2021).

Table 1: Grave Crimes Committed Against Children — 2020 — 2023

Type of Sexual Abuse 2020 2021 2022 2023
Grave sexual abuse 373 246 185 403
Sexual exploitation of children |- 8 25 08
Rape/incest 258 131 168 57
Sexual harassment . 518 947 729 469
Obscene publication relating to children -39 10 7 06

(Statistical Data Report, NCPA Sri Lanka, 2020-2023)

According to the above table, child sexual abuse cases have gradually changed. It is
worth noting here that no one can explicitly conclude that it is only the incidence of child sexual
abuse indicated in the above table occur annually in Sri Lanka. Because child abuse is a hidden
crime, and the above table indicates only such data reported to the NCPA. However, it is clear
that crimes against children such as rape and incest, unnatural sexual abuse and grievous sexual
abuse, sexual exploitation of children and sexual abuse, obscene publications relating to
children, and attempts to commit sexual harassment against children often take place in Sri
Lanka.

Research conducted in Sri Lanka shows that currently, 18% of boys and 5.4% of girls
under the age of 18 have been sexually abused as children (Amarasekara, 2015). However, the
amount of sexual abuse of children in Sri Lanka is much higher than in the present.
Furthermore, as per the data from the National Child Protection Authority of Sri Lanka, a total
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of 929 complaints regarding child sexual abuse were received in the year 2023. A total of 50
incidents of rape, 403 cases of grave sexual abuse, 7 cases of incest, and 469 incidents of sexual
harassment have been documented (Child Protection Authority, 2023). Accordingly, these
statistics suggest that no matter how many laws and regulations, child sexual abuse is
happening worldwide.

A research done by Shalini Gupta and Dr Seema Garg proves that only single factors
are not responsible for child sexual abuse. However, other factors are also responsible
collectively for this repulsive crime. According to the study, exploitation, poverty, stress, lack
of education, poor health problems, homelessness, unemployment, acquaintances, age of
parents, mental health problems, and lack of self-confidence are the leading causes of child
sexual abuses (Gupta & Garg, 2020). In addition, according to the research conducted by
Benson James Lyimo in Arusha city, cultural factors such as myths and beliefs, as well as the
tendency of silence and nondisclosure, influenced child sexual abuse. Additionally, poverty,
moral degradation, violence among family members, urbanization, and foreign culture were
identified as factors influencing child sexual abuse (Lyimo, 2023).

In addition, research done by Laura L.W. Benedict and Alex Zautra emphasizes
that parental absence is the most potent risk factor for childhood sexual abuse. The level of
family conflict also contributed significantly to the prediction of sexual abuse (Benedict &
Zautra, 1993). According to the study conducted by Amararatne and Vidanapathirana using
abused children from the Puttalam district of Sri Lanka, it has become clear that family factors
have been a decisive factor in being subjected to sexual abuse (Amararatne & Vidanapathirana,
2016). Accordingly, numerous researchers have given the variables influencing the occurrence
of child sexual abuse. Meanwhile, Udayakumara and Niranjana explored the impact of family
environmental factors on the incidence of child sexual abuse in their research article. It
demonstrates that children from broken households are vulnerable to child abuse. Also, in that
study, issues such as poor inter-parental relationships and parental drug usage are cited as
causes (Udayakumara & Niranjana, 2022).

As well as research done by Prof. M.W. Jayasundara, themed “Child Sexual Abuse in
the Estate Sector in Sri Lanka,” emphasizes that the physical and social environment of the
estate sector was conducive to committing child sexual abuse. The livelihood of the people of
the estate sector also affects the protection of children, and their leaving children alone at home
during the day time provides opportunities for child sexual abusers to prey on children for
sexual abuse (Jayasundara, 2020).

Accordingly, the problem of this research is to identify family environmental factors
that influence child sexual abuse. The primary object of this research is to identify the main
family environmental factors that cause child sexual abuse. In addition, the other objectives of
this study are to study the socio-economic status of the families of children who are victims of
sexual abuse, to study the mental and physical problems faced by children and families who
are victims of sexual abuse, and to suggest measures that can be taken to control and prevent
child sexual abuse.
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Methodology

This study explored the family environmental factors of child sexual abuse in Sri Lanka.
The study was conducted in Seruvila village in Kantale police division of Trincomalee district
of Sri Lanka in 2023. Accordingly, the total sample was selected using the purposive sampling
method. For this study, the data were collected by structured, in-depth interviews with the
twenty victims of child sexual abuse and their respective parents. This study has used the case
study method to collect data from the victims.

Accordingly, a mixed-methods approach was used to gather data from the victims of
child sexual abuse. Quantitative data collection involved the administration of structured
surveys, whereas qualitative insights were acquired through interviews. The primary data
collection methods of the research were structured interview methods and questionnaires. A
structured interview was used to collect information from children and guardians. A
questionnaire was also used to collect data from the officers of the Police Children & Women
Bureau at Kantale police station.

Results and Discussion

The sample consisted of 18 girls and two boys. Most were in the age range of 15 to 17
years. In 40% of the cases, parents were divorced or separated. In addition, most of the abused
children were between the ages of sixteen and eighteen. Also, all victims have studied school;
only three have studied up to grade six.

Table 2: Demographic characteristics (n=20) (Field study)

Demographic characteristics (n=20) No. Child
Male 02
Gender Fermale .
A 09 -14 08
’ 15-17 12
; Grade 1- 6 03
Education = =
No. of children in the 1 02
famil 2 08

While studying the nature of sexual abuse, it was possible to identify rape, vaginal/oral
intercourse, anal intercourse, genital display and genital touching. According to collected data,
60% were raped and unwanted touch. 30% were displayed sexual organs, thigh sex and oral
intercourse. As well as two cases were reported of sexual abuse against boys. The both cases
were anal penetration.
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The nature of sexual abuse

= Rape

= Anal Penatration

Unwanted touch
(Genital areas)

Display Sexual
Organs

= Intercrural sex (Thigh
sex)/oral intercourse

Chart 1: Nature of the sexual abuse (Field study)

It was found that the many abusers were known to the victim. According to the study,
40% (n=8) of the sexual abuses have been committed by the male friend or boyfriend of the
victims. Visitors have committed 15% (n=3) of sexual abuses, while neighbors have
contributed to child sexual abuse by committing 25% (n=5) of them.

Table 3: Nature of Perpetrators of Sexual Abuse (Field study)

Perpetrator
Male friend / Boyfriend 8
Father 1
Neighbors 3
Relative 5
Visitor 3

According to the study, the family environmental factors have been a decisive factor in
being subjected to sexual abuse. Accordingly, many families had multiple psychosocial
stressors. Frequent stressors were family breakdown, divorce, separation or parental death; 09
cases, 45%; single parent, 02 (10%) cases. And widowed 1(5%). Others included poor family
relationships.
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Table 4: Nature of Perpetrators of Sexual Abuse (Field study)

Family Environmental Factors

Separated / Divorced 08 (40%)
Single (child adopted by a 02 (10%)
single parent)

Parents’ marital status Widowed 01 (05%)
Live with Guardian 03 (15%)
Both parents live 06 (30%)
Drugs 4

ickl)ilﬂjesi;ts * Substance Alcohol 11
Alcohol and Drugs 5
Poor 11

Family Economic Status Middle class 07
Rich 02

In addition, economic weakness of the family, low education of parents, death of
parents, single parent family. Parental desertion, parental extramarital affairs, parental second
marriage. Also, factors such as parental emigration, parental alcohol and drug use, parental lack
of attention, family disputes, both mother and father being employed, parental unruly behavior
patterns and insufficient home facilities were identified as family factors that cause child sexual
abuse. A significant number of children become victims due to the loss of their mother or father
and parents. In this study, alcohol and substance abuse of the parents were solicited. According
to the victims of child sexual abuse, 55% of parents were addicted to alcohol. Among them,
four individuals were addicted to drugs, too.

Conclusion And Recommendation

Accordingly, the study was conducted to identify the family environmental factors
affecting child sexual abuse, and it was clear that family environmental factors have a close
relationship with child sexual abuse. Also, it was identified in the research that children who
have lost their parents, who live in a single-parent family or who live under another guardian
are more vulnerable to sexual abuse. Apart from that, parents having extramarital affairs and
other marriages also lead to child sexual abuse. The presence of economic difficulties in the
family has also been identified as a serious risk factor for the sexual abuse of children in those
families. It was clear that most families in the study were not earning enough. Also, it was
confirmed in this study that there is a strong relationship between fathers' use of alcohol and
drugs and children being victims of sexual abuse. The vast majority of victims' fathers use
alcohol or drugs. It was also found that parental emigration was a strong causal factor for
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victimization. The fact that both the mother and father are working has sometimes led to
children becoming victims of sexual abuse. When the mother or one of the parents does not
stay at home, the safety of the children is threatened, and there is a risk of being victims of
sexual abuse. Also, the occurrence of family disputes, various physical and mental disorders of
the parents, the nature of the parents' work, the antisocial behaviour patterns of the parents, and
the close relationship between the perpetrator and the family affected the sexual abuse of
children in this study. It can be concluded that these problems are caused by family dysfunction
and that there is a direct relationship between family environmental factors and child sexual
abuse.

In addition, it can be identified that there is a strong relationship between young
relationships and child sexual abuse. Also, it could be identified a close relationship between
the abuser and the abused place with the victim. Accordingly, the place where the abuse took
place is well known by many victims as well as the abuser. The majority of sexual abuse is
committed against the consent of the victim. Similarly, being repeatedly sexually assaulted by
the same abuser could also be recognized here.

In dealing with the control and prevention of child sexual abuse, special attention
should be paid to families with the above-mentioned problematic situations. Especially families
with only one mother or father, children under another guardian and children in families where
the mother or father is abroad are the primary. Further, it should provide support and resources
to families struggling with these issues to prevent the breakdown of parent-child cooperation
and the creation of an environment conducive to abuse.

Additionally, minimizing the risk of child sexual abuse within the family environment
requires a multi-faceted approach focused on education, communication, awareness, and
support. Accordingly, provide training for parents on recognizing signs of CSA, understanding
grooming behaviors, and knowing how to respond to disclosures of abuse. Although the victims
do not have the ability to solve these problematic situations in the family or to apply remedies,
if the problems can be solved through the intervention of any party, there is the possibility of
preventing the majority of sexual abuse of children in this country.
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Abstract

In recent years, community engagement efforts have gained attention as mechanisms
for fostering stronger bonds and empowering residents. The effect of community involvement
programmes on social cohesiveness and group effectiveness is examined in this research.
Through a mixed-methods approach, including surveys and interviews, data was collected from
participants involved in various community engagement activities. Utilizing a thorough
assessment of the literature and empirical data analysis, we investigate the ways in which
community involvement initiatives help to strengthen social relationships and raise collective
effectiveness in communities. Our results imply that increased levels of social cohesiveness and
collective effectiveness are favorably correlated with active involvement in community
projects, which enhances the resilience and well-being of the community. This study clarifies
the need of community members' feeling of belonging and social capital being increased by
grassroots initiatives.

keywords: Collective effectiveness, social cohesiveness, community involvement.
Introduction

The study examines how different activities designed to coordinate and engage
community members can enhance two critical aspects of social functioning: social cohesion
and collective efficacy. Understanding these concepts and their interrelationships can help
improve community well-being and resilience.

In contemporary urban societies, fostering a sense of social cohesion and collective
efficacy is crucial for the overall well-being and functionality of communities. However, the
psychological mechanisms through which various community coordination activities
contribute to these elements are not yet fully understood. Social cohesion, defined as the
willingness of members of a society to cooperate with each other to survive and prosper, and
collective efficacy, the shared belief in a community’s ability to act together to achieve
common goals, are vital for the development of resilient and thriving communities. This
research seeks to address the problem of how different community coordination activities
psychologically impact the enhancement of social cohesion and collective efficacy within
communities.

The main objective of this research is to investigate how various community
coordination activities contribute to enhancing social cohesion and collective efficacy in
communities. Specifically, the study aims to: Exploring the psychological processes and
mechanisms through which community coordination activities influence social cohesion and
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collective efficacy. Determining which types of community coordination activities are most
effective in promoting social cohesion and collective efficacy. Analyzing how the impact of
these activities may vary across different demographic groups and community contexts.

While this study aims to provide comprehensive insights, it is essential to acknowledge
several limitations. The findings may be limited by the diversity and representativeness of the
sample population, potentially affecting the generalizability of the results. The research may
not capture long-term effects of community coordination activities, focusing primarily on
immediate and short-term impacts. Accurately measuring psychological constructs such as
social cohesion and collective efficacy involves subjective assessments that may introduce
bias.

This research is significant for several reasons. By understanding the psychological
impact of community coordination activities, the study can inform the design and
implementation of strategies that effectively enhance social cohesion and collective efficacy.
Insights from this research can assist policymakers in developing initiatives that foster stronger,
more connected communities. By identifying effective activities, the research can contribute to
the promotion of social well-being, reducing social isolation and enhancing community
resilience. The study adds to the body of knowledge in social psychology, community
psychology, and urban studies, providing empirical evidence on the psychological benefits of
community engagement.

In conclusion, this research aims to explore the psychological processes through which
community coordination activities enhance social cohesion and collective efficacy. By
investigating these dynamics, the study seeks to provide valuable insights for policymakers,
community leaders, and scholars, ultimately contributing to the development of more cohesive
and efficacious communities.

Methodology
Study Area

Dangolla area belonging to Pannala Divisional Secretariat Division of Kurunegala
District in North West Province of Sri Lanka was selected as the study area.

Selection of the sample

This study investigated the effect of community engagement initiatives on social
cohesion and collective efficacy in a community of 100 residents. Using a random sampling
method, a sample size of 50 residents was determined to ensure a 95% confidence level with a
5% margin of error.

Data Collection

Data collected through structured questionnaires and in-depth interviews. The
structured questionnaires focused on participants' involvement in community initiatives, their
perceptions of community support, trust, and collaboration. In-depth interviews provided
qualitative insights into personal experiences with community engagement initiatives. In-depth
interviews were conducted with a subset of the sample to gather qualitative data, providing
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deeper insights into personal experiences and perceptions regarding community engagement.
Survey distribution occurred both online and in-person to accommodate all residents and
maximize response rates. In-person data collection was conducted at community centres and
events, ensuring inclusivity of residents with limited internet access.

Data Analysis Methods

The data obtained from the study was analysed using Excel computer software through
quantitative data analysis and qualitative data were analysed ethically.

Findings and Discussion

This research examines psychologically how engaging in community participation
activities affects social cohesion and collective efficacy. According to the data obtained from
50 members above 35 years of age, 88% of them are engaged in community participation
activities. Accordingly, it was announced that activities such as community clean-up projects,
local volunteer groups, fundraising events, community meetings, social events, educational
workshops, and political meetings will be engaged in. And the data obtained through the
interviews revealed that participation in community participation activities lead to meeting new
people, building new relationships, desire to help others, personal development, community
development and training their children in social interactions. According to the data obtained,
it was revealed that 12% of them are not able to participate in community activities due to
reasons such as lack of time, desire to live in isolation, and lack of interest in community
activities.

Also, according to the data obtained, 80% reported that by engaging in community
participation activities, they were able to gain new experiences, new social relationships,
helped in personal development and the development of society, and in personal needs, other
people's attention, interest, that he received help. It was also revealed that they are engaged in
related activities very satisfactorily. And in this research, how community participation
activities affect social cohesion is explored. There, data was obtained on how social integration
is improved. It was revealed that 80% of them socialize with their neighbors at least once a
week. It was also revealed that in any case, they resort to helping a neighbor in need. It was
revealed that due to engaging in community participation activities, mutual trust and
understanding between the community is constantly receiving support from other citizens.
According to the data obtained, a percentage of 90% stated that they did not feel lonely by
engaging in the relevant collective activities. The remaining 10% were those who did not
participate in community participation activities.

A number of facts were revealed from the information gathered to investigate how
collective efficacy is built through community participation activities. It was revealed that
when any problem arises in their area, the concerned people come together to solve the
problem. It was also revealed that various societies and associations in the area took necessary
steps to develop the area. Also, there are leadership positions in various societies, associations
and various community participation activities and it was revealed that people can improve
their leadership skills by referring to them. And here it was revealed that any person will have
the opportunity to refer to the decision-making processes. Moreover, through engaging in
community participation activities, any person living in the society can get the necessary help
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from others through the formation of social integration and collective efficiency. It was also
revealed that support is also sought from the mental counseling section of the Divisional
Secretariat to solve the problems faced by individuals. Moreover, it was revealed that people
who show anti-social behavior patterns are also directed towards good behavior patterns due
to this. Also, it was revealed that through engaging in community participation activities, social
cohesion and collective efficiency are built and there are fewer reported crimes in the area.

This study revealed that active participation in community engagement initiatives plays
a crucial role in enhancing social cohesion and collective efficacy. Participants who frequently
engaged in community activities reported higher levels of trust and a stronger sense of
belonging. They felt more connected to their community, less isolated, and expressed a high
willingness to help their neighbors. Regular interaction with neighbors outside of organized
events also contributed to feelings of community support, emphasizing the importance of
informal social interactions in strengthening social bonds.

Overall, the study underscores the vital role of community engagement in fostering a
connected and empowered community. Diverse and accessible engagement activities are
essential to maximize participation and its positive impacts. Addressing barriers to
participation and collective action can further strengthen the community's social fabric and its
ability to tackle local issues collaboratively. These insights provide a foundation for developing
strategies to enhance community involvement, ultimately contributing to a more cohesive and
resilient community.

Conclusion

The study on the psychological impact of community engagement initiatives has
underscored their significant role in enhancing social cohesion and collective efficacy within
communities. Active participation in these initiatives fosters trust, connectedness, and a strong
sense of belonging among community members. Individuals who frequently engage in
community activities report feeling more supported and less isolated, highlighting the
importance of both organized and informal social interactions in building a cohesive social
fabric.

The purpose of this research was to explore the psychological impact of community
participation activities on social cohesion and collective efficacy. The study revealed that there
is a strong relationship between social cohesion and collective efficacy as a result of community
participation activities. Among those who engaged in community participation activities,
mutual understanding, trust, a stronger sense of helping others, and a greater willingness to
support neighbors were revealed.

Individuals engaged in various activities did not feel socially isolated and highlighted
the role of community participation in creating a supportive environment. In terms of collective
efficacy, it was revealed that they are better equipped to solve local problems in community
coordination activities. Due to their community's ability to organize and implement collective
actions, they have been empowered to participate in local decision-making processes and to
stand up in cases of injustice and injustice.
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The study emphasizes the importance of fostering community participation activities to
strengthen social bonds and improve collective action capabilities. This highlights the
importance of this research in shaping policy related to community engagement strategies to
build stronger and more resilient communities. Accordingly, it was psychologically revealed
as above how social integration and collective efficiency are improved due to the community
participation activities that were the purpose of the research.

References

McMillan, D. W., & Chavis, D. M. (1986). Sense of Community: A Definition and Theory.
Journal of Community Psychology, 14(1), 6-23.

Ohmer, M. L. (2007). Citizen Participation in Neighborhood Organizations and Its
Relationship to Volunteers' Self- and Collective Efficacy and Sense of Community.
Social Work Research, 31(2), 109-120.

Perkins, D. D., & Long, D. A. (2002). Neighborhood Sense of Community and Social Capital:
A Multi-level Analysis. In A. T. Fisher, C. C. Sonn, & B. J. Bishop (Eds.),
Psychological Sense of Community: Research, Applications, and Implications (pp. 291-
318). Springer.

Putnam, R. D. (2000). Bowling Alone: The Collapse and Revival of American Community.
Simon & Schuster.

Sampson, R. J., Raudenbush, S. W., & Earls, F. (1997). Neighborhoods and Violent Crime: A
Multilevel Study of Collective Efficacy. Science, 277(5328), 918-924

Warren, M. R., Thompson, J. P., & Saegert, S. (2001). The Role of Social Capital in
Combating Poverty. In S. Saegert, J. P. Thompson, & M. R. Warren (Eds.), Social
Capital and Poor Communities (pp. 1-28). Russell Sage Foundation.

50



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

THE ROLE OF SELF-EFFICACY IN CONQUERING FEAR DURING ZIP-
LINING EXPERIENCES: ASTUDY OF INTERNATIONAL AND LOCAL
TOURISTS IN THE ELLA REGION OF SRI LANKA.

Zeinul Igbal Pathima Asma
Assistant Lecturer, Department of Philosophy and Psychology
University Sri Jayewardenepura
pathimaasma2@gmail.com

Abstract

The study explores the role of self-efficacy in overcoming fear during zip-lining
experiences among international and local tourists in the Ella region. One of the most well-
known adventures that visitors enjoy in Sri Lanka is the zip-lining, which stretches for more
than half of kilometer and provides an aerial view of its stunning hills. The purpose of this
study is to determine how participants level of self-efficacy will influence the ability to
overcome fear during zip-lining which can enhance tourist experiences and safety protocols.
Using a random sampling strategy, a mixed-method approach was used with a sample of 100
tourists, equally divided between foreign and local tourists, to combine quantitative surveys
and qualitative interviews. The results show that greater degrees of self-efficacy dramatically
lower anxiety and increase the likelihood that people will try ziplining. Additionally, compared
to local tourists, foreign visitors showed higher levels of self-efficacy, which was explained by
their prior exposure to more similar activities. The results show that individual experiences,
cultural background, and the availability of supportive services all influence for self-sufficient
of travelers .1t stressed that low self-efficacy and high fear can have a significant negative
impact on a ziplining experience by elevating stress and improving avoidance behavior,
lowering enjoyment, impairing cognitive function, lowering self-confidence in attempting new
or difficult activities in the future, and creating fear and feelings of inadequacy in the person.
According to the study's findings, self-efficacy has played an essential function in reducing fear
and encouraging adventure travel. Adventure tourism operators can use several insights to
create more effective support systems; gradual exposure to the activity, appropriate
preparation, psychological support, and training programs that will increase tourists' sense of
self-efficacy and decrease their fear, which will increase their satisfaction and participation in
an enjoyable ziplining experience.

Key words: International tourists, Local tourists, Self-efficacy, Ziplining
Introduction

The tourism industry in modern world is growing rapidly while offering an extensive
range of services and the hospitality sectors along with excitement and outdoors. It’s rising
rapidly to the top of industrial growth chart globally. One of the most attracting tourist sectors
is adventure tourism. Adventure tourism refers to a type of travel when people engage in an
outdoor activity designed to present a challenge to themselves. Adventure tourism can be
conceptualized as a contemporary interpretation of sports, nature, or ecotourism. While the idea
of adventure tourism is not new, it is new in as much as it is primarily targeted at the travel
industry. In contrast to other forms of tourism, adventure tourism provides a unique opportunity
for tourists to engage in more daring activities and raises the bar for experience (Singhe).
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Sri Lanka has become a top destination for adventure tourism since the island is gifted
with abundance of resources (SLTD,2023). Tourist arrivals increased significantly during the
year of 2023 rising by 106.6% when compared to the same months the year before
(SLTD,2023). Ella has grown to be a popular tourist destination for activities related to its
natural environment. In particular, nature lovers who adore taking in breathtaking views of
misty green valleys and drifting clouds through the mountains find Ella to be a particularly
popular destination (Research and Development Division,2020).

Flying Ravana is known to be Sri Lanka’s first zip-line, located amidst the green estates
of Ella, starting from Mini Adams Peak. Stretching over 0.5 km, the two-wire zip-line is
capable of speeds of 80 kmph and provides an aerial perspective of Ella's picturesque hills. It
is only intended for those who love adventure and seek it out when traveling (Research and
Development Division,2020).

Local and International tourists experience the zip-line when they visited to Ella. This
thrilling activity often induces fear, which can be mitigated through psychological constructs
such as self-efficacy. It is very important to examine the role of self-efficacy in conquering fear
during zip-lining experiences to enhance the tourist experience and safety protection. Findings
of this research represent a part of a much comprehensive study which is carried out through
Ella region of Sri Lanka to design an adventure tourist profile while assessing, analyzing and
identifying relationship of self-efficacy and fear levels between international and local tourists.

Literature Review

Zip-lining has been become as a popular adventure tourism activity in present with
significant psychological challenges, particularly in overcoming fear. Self-efficacy is central
to this process in which define one’s belief in their ability to execute behaviors required for
specific outcomes. This concept plays a crucial role in how individuals’ approach and manage
fear-inducing situations with self-esteem. Research across psychology, sports science, and
tourism studies highlights that self-efficacy can be enhanced through various interventions,
improving both performance and emotional well-being.

The below mentioned literature reviews examines key findings on the role of self-
efficacy in conquering fear during adventure activities like zip-lining.The research paper on
the topic of “The Impact of Perceived Value on Satisfaction of Adventure Tourists: With
Special Reference to Sri Lankan Domestic Tourists” aims to investigate the drivers of customer
value and their respective influence on satisfaction in the particularly under-researched area of
adventure tourism with reference to the Sri Lankan domestic context. Results of regression
analyses concluded that there is a direct and positive influence of perceived value on
satisfaction in an adventure tourism setting. Furthermore, Sri Lankan domestic tourists attached
more importance to novelty value and emotional value. The foremost implication of this study
indicated that perceived value significantly influences the satisfaction of adventure tourists,
high-quality adventure experiences, characterized by well-organized activities, professional
guides, and safety measures, were strongly linked to greater tourist satisfaction, Sri Lankan
domestic tourists place considerable importance on both the intrinsic and extrinsic benefits of
adventure tourism. And the balance between the cost and the quality of the experience plays a
critical role in their overall satisfaction. The study suggests that the adventure tour operators
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should account for differences in value perception especially novelty highs like thrill, fear,
curiosity and authenticity for domestic tourists when planning tour operations and itineraries
(Hettiarachchi&Lakmal,2018).

In addition to that, Bentley, (2024) published in the Integrated Journal for Research in
Arts and Humanities, the article "Psychological Benefits of Adventure Tourism" explores the
significant relationship between psychological wellbeing and adventure tourism. The study
emphasizes the importance of understanding and promoting the mental health benefits
associated with adventure tourism, such as stress reduction, the development of coping
mechanisms, enhancement of self-esteem and self-confidence, and the cultivation of resilience
and adaptability. The empirical evidence presented highlights the positive psychological
transformations experienced by individuals engaging in adventure tourism activities (Bentley,
2024).

Furthermore, Amatulli et al. (2021) investigated the sociodemographic antecedents
and consequences of psychological flow within the context of adventure tourism, focusing on
mountain biking experiences. Their study highlighted the significant connection between
nature-based activities and the potential for extraordinary experiences. The empirical results
revealed that age is a particularly important sociodemographic antecedent; older respondents
were more likely to experience psychological flow. Additionally, the study showed that
achieving a state of psychological flow increased the likelihood of respondents disseminating
positive information about their experiences and enhanced their overall life satisfaction
(Amatulli et al.,2021).

Additionally, outdoor adventure activities offer potential wellbeing benefits and
promote pro-environmental attitudes and behaviors. Hanna et al. (2018) emphasized through
the study with the aimed to determine whether outdoor activities could be considered beneficial
for both humans and nature and how they might contribute to sustainable tourism practices.
Previous research in this field has often focused either on the negative environmental impacts
of outdoor adventure activities or on the motivations and experiences of participants. Results
findings highlights how outdoor adventure tourism can facilitate reconnections with nature,
leading to wellbeing benefits and the promotion of pro-environmental attitudes and behaviors
and concluded that outdoor adventure activities, as a form of sustainable tourism, have
significant implications for understanding and engagement with sustainability, mental health,
and wellbeing (Hanna et al.,2018)

Moreover, Thompson & Garcia, emphasize through about the “Conquering Fear
Through Adventure: The Role of Self-Efficacy in Extreme Sports” in the Journal of Outdoor
Recreation and Tourism as exploring the way of self-efficacy helps individuals to overcome
fear in extreme sports, including zip-lining, and its implications for adventure tourism. The
study underscores the critical role of self-efficacy for better perfomances and increment of
greater willingness to engage in challenging activities through training, positive reinforcement
and through creating a supportive environment (Thompson & Garcia).

Similarly, in the Journal of Psychology of Sport and Exercise white & Black has been
determined about the psychological aspects of participating in high-risk activities, focusing on
the role of self-efficacy in managing fear and enhancing performance. The study underscores
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that Higher self-efficacy was strongly correlated with improved performance, and participants
are more likely to employ effective coping strategies through using techniques like positive
self-talk, visualization, and controlled breathing to manage their fear and enhance their
performance. Study indicated that self-efficacy contributes to greater psychological resilience
while increasing the motivation to participate in high-risk activities (white & Black).

Furthermore, individuals with high sensation-seeking tendencies are more likely to
participate in extreme sports and high levels of self-efficacy enable individuals to undertake
high-risk activities because of the confident in their skills and ability to manage the challenges
and dangers associated with extreme sports. The desire for mastery, as explained through a
social cognitive framework, helps the individual’s overcome anxiety, fear, and the recognition
of danger. The strong motivation to master the sport and the associated skills helps them
manage and mitigate the inhibiting effects of the emotions. The following findings has been
depicted through the research which was based on “motivation and Disinhibition in High Rish
Sport: Sensation Seeking and Self Efficacy” via the help of participants who were taking risks
in skiing, rock climbing, kayaking, and stunt flying (Slanger & Rudestam ,1997).

However, there is a notable gap in the literature specifically addressing self-efficacy
and fear reduction in the unique context of zip-lining, which combines height, speed, and
exposure.

Methodology

The paper is designed on mixed method with the use of both quantitative research and
qualitative research method to gather specific information which required. This research has
been conducted in Ella region, Sri Lanka. Through covering the sample frame of international
and local tourists who have visited to the Ella and had experienced the zip-lining adventure.
Primary data is collected through the structured questionnaire. The questionnaire had of two
parts. part one consists of demographic variable of the respondents such as age, gender, marital
status, country of residence, income as well as education level of respondents as well. The
second part is designed to collect the information of tourist’s based on the influence of fear and
the role Of self-efficacy during zip-lining experience and the previous experience that they had
during adventure. The Random sampling method has been used to reach 100 sample size.
Secondary data has been retrieved from different published research papers of different
international journals, statistical yearbooks, reports of some research companies. The adventure
Self-Efficacy Scale and fear assessment questionnaire were used to measure the level of fear
and self-efficacy before and after the ziplining experience. Descriptive statistics using SPSS
was used to analyze the questionnaire findings.

Findings
Table 1: Demographic variables

The study observed that out of the 100 respondents, in terms of gender, there were only
68% of females and 32% of male participants participated to gather information. Among the
female participants the 44% of them were local tourists while rest of the 24% were international
tourists. When consider about the male participants 28% of them were international tourists
and only 4% of tourists were from Sri Lanka.
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Table:1.1-Gender

Demographic Variable Categories Total Tourists
100% Local International

Gender Male 32% 04% 28%

Female 68% 44% 24%

(Source: Field research,2024)

When consider about the marital status of the tourists 60% of tourists were married and
only 40% were not. The highest number of marital statuses can be identified from local tourists.
It can be demonstrated as 37%.

Table: 1.2-Marital Status

Demographic Variable Categories Total Tourists
100% Local International
Marital Status Married 60% 37% 23%
Not Married ~ 40% 20% 20%

(Source: Field research,2024)

The education qualifications of the tourists can be determined as; 72% of them were
highly educated like most of them were undergraduates, graduate Students and employed.
while 24% of them related to the category of school children and few were not educated. Based
on the educational qualifications the international tourists show highest number of education
qualification when compare with local tourists. It can be represented as 46% while 17% of
participants going to school and 01% of them were not educated.

Table:1.3-Educational Qualifications

De\r;; (E;z{)ehic Categories Total Tourists
100% Local International
Education Undergraduates, 72% 26% 46%
Qualifications Graduates
Schooling 24% 07% 17%
Un-educated 4% 02% 02%

(Source: Field research,2024)
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In terms of income of local tourists, it was observed that the upper-middle income group
tends to experience the ziplining adventure for about 85% than the lower-middle and middle-
income group. The income of lower middle group was 10% and Middle-income group was
02%. When it compares to the international tourists it was observed that the income level which
related to the High level shows 03 % more than the upper middle group of local tourists.

Table:1.4-Income

Demographic

Variable Categories Tourists (Total)
Local-100% International-100%
Income Upper-Middle 85% 11%
Lower Middle 10% 0%
Middle 02% 1%
High Income 03% 88%

(Source: Field research,2024)

Apart from that most of the international tourists were from Europe countries like
Germany, Italy, France and Poland while the local tourists were from Eastern, southern and
western regions.

Table 02: Self-Efficacy and Anxiety Level

The self-efficacy and anxiety level of tourists was measured using the scales. The self-
efficacy level of adventures was measured through the Adventure Self-Efficacy Scale (ASES)
which is scores from the range of 0 to 100, with higher scores indicating greater self-efficacy.
The anxiety level of the tourists was also measured through a scale from 0-10, with higher
scores indicating greater fear.

The below tables examine average score of self-efficacy and anxiety level obtained by
both local and international adventures.

Table:2.1-Average Self Efficacy and Anxiety Level

Group Measurement Average Self- Average Fear
Efficacy Score Score
Local Tourists-25  Pre-Experience 75 7
Post Experience 83 5
International Pre-Experience 95 2

Tourists-25

Post Experience 97 0
(Source: Field research,2024)

The above table depicted that the previous experience of ziplining adventure of local
tourists reported high level of specific confidence 75% and emotional regulation (fear) as 7
when compared to international tourists. However, both local and international tourists showed
significant improvements in their self-efficacy score after having the ziplining experience.

56



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

Furthermore, the findings emphasized that after the ziplining adventure the self-efficacy level
of local tourists was increased for about 8% at the same time within the post experience of
ziplining in local tourists the fear level decreased by 2 as an average.

When it’s comparing the self-efficacy and anxiety level of international tourists as an
average with the local tourists it illustrates not much difference in self-efficacy level. The self-
efficacy level was increased from the 2% than the self-efficacy level that had for adventures
before experiencing the ziplining. And also, it shows that even the international tourists had a
very low amount of anxiety before experiencing ziplining adventure at the post experience they
never had a anxiety according to the scores depicted via the scale.

Therefore, from the above chart it demonstrated that the both local and international
tourists experienced a significant reduction in fear after the post experience of ziplining. The
increment of self-efficacy level and reduction of anxiety after the post experience of ziplining
suggests that confronting and overcoming the challenge of ziplining can significantly alleviate
fear and self-confidence associated with the activity. For further, it displays the increase of self-
efficacy was more profound within local tourists. However, the international tourists had
significantly higher self-efficacy scores and lower level of fear than local tourists.

Discussion and Conclusion

The ziplining adventure in Ella, Sri Lanka, proved to be a valuable experience in
enhancing self-efficacy and reducing fear among participants, regardless of their origin. The
increase in self-efficacy scores indicates that engaging in the ziplining activity helped
participants feel more confident in their abilities to undertake and succeed in adventurous tasks.
Concurrently, the reduction in fear levels post-activity signifies that the experience helped in
mitigating the participants' initial apprehensions. The similarities in the results between local
and international tourists suggest that the impact of the ziplining adventure on self-efficacy and
fear is consistent across different demographic backgrounds. This might imply that such
adventure activities could be universally beneficial in boosting personal development, fostering
self-confidence, and reducing fear irrespective of cultural or regional differences.

Future studies could expand on this by examining long-term effects, and exploring other
adventure activities for a comprehensive understanding of their psychological impacts.
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Abstract

Mentorship programs play a major role in shaping the career paths of individuals in
higher education institutions. This study focuses on the multifaceted impact of mentorship
experiences on career aspirations among faculty and staff within these institutions. Through a
comprehensive mixed-methods approach, comprising quantitative surveys and qualitative
interviews, this research investigates the interplay between mentorship dynamics and
individuals' career goals, professional growth and overall job satisfaction. Quantitative
analysis seeks to identify the perceived effectiveness of mentorship initiatives in facilitating
career advancement and skill development, while qualitative interviews offer rich insights into
the nuances of mentorship relationships and their influence on career aspirations. By shedding
light on the significance of mentorship in higher education, this study aims to inform the design
and implementation of tailored mentorship programs that effectively support the different
career aspirations of faculty and staff members.

Keywords: Mentorship Programs, Career Aspirations, Higher Education Institutions
Introduction

Mentorship programs are a cornerstone of personal and professional development in
higher education institutions. These programs offer students the opportunity to receive
guidance, support, and career advice from experienced professionals. As the job market
becomes increasingly competitive, the role of mentorship in shaping students' career
aspirations has gained significant attention. This study aims to explore the impact of
mentorship programs on the career aspirations of university students, examining how these
relationships influence their professional goals, confidence, and networking opportunities.

Background

The concept of mentorship has evolved over time, with its roots in ancient Greece where
mentors were entrusted with the education and development of young individuals. In modern
higher education, mentorship involves a relationship between a more experienced mentor and
a less experienced mentee, where the former provides guidance, support, and knowledge. The
importance of mentorship has been recognized in various fields, including business, medicine,
and academia. However, its specific impact on the career aspirations of higher education
students remains an area requiring further exploration.
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Research Problem

Despite the recognized benefits of mentorship, there is limited empirical research on how
mentorship programs specifically influence the career aspirations of university students. This
study seeks to address this gap by investigating the following research questions:

1. How do mentorship programs impact the career aspirations of university students?

2. What specific aspects of mentorship are most influential in shaping students' career
goals?

3. How do mentorship programs affect students' confidence and readiness for the job
market?

Methodology

This study employs a mixed-methods approach, combining quantitative and qualitative
data collection. A survey was administered to 100 students participating in mentorship
programs across various higher education institutions. The survey included questions on the
nature and frequency of mentorship interactions, the quality of the mentor-mentee relationship,
and the perceived impact on career aspirations. Additionally, in-depth interviews were
conducted with 10 mentors and 10 mentees to gain deeper insights into the mentorship
experience.

Theoretical Framework

This study is grounded in Kram's (1985) mentor role theory, which categorizes
mentorship functions into career-related and psychosocial support. Career-related support
includes sponsorship, coaching, exposure, and protection, while psychosocial support
encompasses role modeling, acceptance, counseling, and friendship. These functions
collectively contribute to the mentee's professional and personal development, shaping their
career aspirations and readiness.

Literature Review

The literature on mentorship highlights its multifaceted benefits. Crisp and Cruz (2009)
note that mentorship relationships provide emotional support, career guidance, and skill
development. According to Tenenbaum, Crosby, and Gliner (2001), mentorship positively
influences career aspirations by providing role models and practical insights into career paths.
Furthermore, Allen et al. (2004) found that mentorship enhances mentees' job satisfaction and
career commitment, leading to higher professional achievement.

Findings

The survey results indicate that 80% of students felt that their career aspirations were
positively influenced by their mentors. Specifically:

e 70% reported increased clarity in their career goals.

e 65% experienced improved confidence in pursuing their chosen careers.
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e 60% benefited from networking opportunities provided by their mentors.

Qualitative data from interviews further support these findings. Mentees expressed
appreciation for the personalized guidance and encouragement received from their mentors,
highlighting specific instances where mentors helped them navigate career decisions and
professional challenges.

Discussion

The findings underscore the significant impact of mentorship programs on students'
career aspirations. Mentors provide valuable insights, helping mentees navigate the
complexities of their career paths and make informed decisions. The personalized support and
encouragement from mentors boost students' confidence and motivation, making them more
ambitious and focused on their professional goals. Moreover, mentorship facilitates networking
opportunities, giving students access to industry contacts and potential job opportunities.

Conclusion

Mentorship programs in higher education institutions are vital in shaping students'
career aspirations and professional development. This study demonstrates that effective
mentorship can significantly enhance students’ career clarity, confidence, and networking
opportunities. Higher education institutions should therefore invest in robust mentorship
programs, ensuring that students receive the support and guidance needed to achieve their
career goals. Future research should explore the long-term impact of mentorship on career
success and examine the effectiveness of different mentorship models.
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Abstract

This review examines underlying factors of adolescent smartphone addiction,
highlighting its psychological, social, and behavioral dimensions. Smartphones, with their
advanced features and affordability, have become ubiquitous, significantly altering lives both
positively and negatively. Although there are no established clinical criteria for diagnosing
smartphone addiction, it aligns with internet addiction. Theories such as behaviorist,
psychodynamic, optimal flow, and social identity provide insight into the addiction's
psychological underpinnings. Research indicates that smartphone overuse is linked to issues
such as anxiety, loss of productivity, and academic decline, with a notable prevalence among
adolescents due to developmental changes and social influences. Studies also show gender
differences in addiction patterns, with males generally more affected. Despite numerous
studies, there is limited understanding of the psychological factors driving addiction in
adolescents, emphasizing the need for comprehensive, mixed-method research to explore this
phenomenon further and inform effective interventions.

Keywords: adolescent, smartphone, addiction
Introduction

The technology of smartphones is advanced. They have many applications like media
players, internet access, and social media apps such as Facebook and Twitter, as well as modern
communication facilities like video calls and messaging. Therefore, smartphones are
considered the most used device compared to others like computers. As a result, smartphones
have significantly changed people's lives both negatively and positively (Shin, 2017). The
number of smartphone users has increased dramatically, and the price of smartphones has
decreased globally compared to previous prices. All these factors cause people to have a
heightened interest in owning smartphones.

Internet gaming has been identified as a mental disorder in the fifth edition of the
Diagnostic and Statistical Manual of Mental Disorders (DSM-5, American Psychological
Association, 2013). There are no commonly accepted clinical criteria to diagnose smartphone
addiction. However, smartphone addiction aligns with internet addiction or problematic
internet use. Internet addiction was first introduced by Young in 1998, according to the DSM-
5 criteria for gaming addiction disorder (Young, 1998). Taking into account all these factors,
smartphone addiction can be defined as the loss of control over using smartphones for accessing
the internet or other phone facilities, despite the negative consequences on an individual's life.
Early signs of smartphone addiction include frequently checking the phone without reason,
feeling anxious or restless at the thought of being without the phone, favouring smartphone use
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over social interaction, constantly waking up during the night to check the smartphone, lowered
academic performance, and being easily disturbed by email or smart apps (Shin, 2017).

The Cambridge Advanced Learner's Dictionary defines adolescence as the period in a
person’s life when they are developing into an adult. The World Health Organization identifies
adolescence as a period needing special attention because hormonal and neurodevelopmental
changes occur, leading to psychosocial, emotional, and cognitive changes, which run from ages
10 to 19 (WHO, 2014). The aim of this article is to review the published article on the topic
and identify the prevalence and underlying factors of adolescent smartphone addiction.

Methodology

This study is qualitative research. Relevant literature was reviewed based on the
published articles on the topic.

Discussion
Smartphone addiction: theoretical framework

Smartphone addiction can be explained through several psychological theories.
According to the behaviorist theory, behaviors result from learning. Smartphone addiction is a
behavior learned by individuals as a result of the stimulus—response—and consequences
principle. According to psychodynamic theory, smartphone addiction can be viewed as a
response to avoiding frustration or achieving pleasure or forgetfulness (Aljomaa et al., 2016).
The theory of optimal flow holds that people tend to repeatedly engage in activities that give
them a sense of satisfaction or joy. In this sense, smartphone addiction can be seen as an activity
that provides satisfaction and joy, leading to addiction (Cspkszentmihalyi, 1990). On the other
hand, social identity theory stresses the impact of in-group norms on addiction. For example,
this theory hypothesizes that "when and to the extent that people define themselves in terms of
shared social identity, they will be more likely to influence each other” (Haslam et al., 2018).
In light of this theory, smartphone addiction can be viewed as a phenomenon influenced by in-
group norms.

Adolescents and smartphone addiction

Rodrigo et al. (2012) found that overuse of the internet, pornography, cyber-attacks,
and fraudulent financial transactions were the most common internet use behaviours among a
sample of medical students in Sri Lanka. Ahn et al. (2014) revealed patterns of mobile phone
usage between addicted and non-addicted individuals. Their study showed that addicted people
primarily used their phones at night, while non-addicted people used their phones more in the
afternoons. The study identified five smartphone addiction symptoms in college students: loss
of control or craving to use the phone, loss of productivity, disregard for harmful results,
anxiety, and loss. Additionally, the study discovered a positive correlation between loneliness,
shyness, and smartphone addiction (Bain & Leung, 2014).

Sachitra (2015) reported negative relationships between internet addiction and
academic performance in a sample of university students in Sri Lanka. The research also
revealed gender and place of residence differences in internet addiction. Boys use more mobile
apps and replace their phones more frequently compared to girls. College students in Gorgon
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use smartphones more regularly for social networking, playing games, and listening to music
rather than calling someone (Arora et al., 2016). Aljomma et al. (2016) found that 48% of
students at King Saud University were addicted to smartphones. Furthermore, the study
revealed that males were more addicted than females, and unmarried bachelor's degree students
were more addicted.

Saini et al. (2016) reported that personality factors influence Facebook and gaming
addictions. Their study revealed that the extraversion personality trait is the most predictable
characteristic for Facebook addiction, while neuroticism was the major trait for gaming
addiction. Shahibi & Rusli (2017) found a positive correlation between students' internet use
and academic performance. However, their study did not specify the devices used to access the
internet. The study also revealed the prevalence of problematic internet use among high school
students in Italy. The prevalence of problematic internet use among males older than 15 years
was 14.2%, while among girls older than 14 years, it was 10.1%. Additionally, 13.5% of
students reported parental control of their internet use. The study also reported that loneliness,
regularity of internet use, visiting pornography websites, and the number of hours of connection
were risk factors for internet addiction (Vigna-Talianti et al., 2017).

Lai & Kwan (2017) wrote about moderate correlations among variables such as
educational stress, family income, parental education, and smartphone addiction. Researchers
asserted that using messengers, internet surfing, gaming, and networking services are the most
commonly used mobile facilities by middle school students in South Korea (Soon-Cha &
Kyung Seo, 2018). Kuss et al. (2018) reported generational differences in mobile phone usage.
The study revealed that individuals born in the mid-1980s or later are more likely to use social
media for communication than those born before the mid-1980s.

Grote et al. (2019) highlighted factors influencing smartphone addiction, including
gender, age, social, family, and personality factors, as well as phone usage duration and
patterns. They identified gaming and social networking as risk factors for smartphone
addiction. The study suggested a negative correlation between children's self-esteem and
problematic smartphone usage (Kim & Jahng, 2019). Chen et al. (2019) wrote about the effect
of parental rejection on problematic mobile phone use, revealing that parental rejection acted
as a confounding variable between low school engagement and smartphone addiction. Zhang
et al. (2019) found that the nature of parental attachment led to interpersonal adaptation and
problematic smartphone use. The study also showed that smartphone addiction affected self-
control and self-esteem, with self-control impacting self-esteem and social comparison
affecting all three factors (Wang & Lei, 2019).

Long et al. (2019) reported a positive relationship between materialism and
adolescents’ problematic smartphone usage, with fear of missing out acting as a mediator.
Hayashi and Nenstiel (2019) found that classroom texting behavior among undergraduate
students could predict problematic smartphone usage. They also revealed a relationship
between impulsive control and smartphone addiction. Rozgonjuk and Elhai (2019) found a
correlation between expressive emotional suppression and both smartphone use and
problematic smartphone use severity. Servidio (2019) revealed gender differences in
smartphone use patterns, with females reporting higher scores for problematic smartphone use,
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self-control, and sociability patterns, while males scored higher in information seeking and
entertainment.

The above research studies various aspects of adolescents’ smartphone usage and
internet addiction, including usage patterns, family and parental factors, gender differences,
and personality factors affecting problematic smartphone and internet usage. Additionally,
some studies have focused on academic performance and internet usage

Conclusion

The period of adolescence is one of the most significant stages of life span development
because it is the transition from childhood to adulthood. Many biological changes occur during
this period, resulting in various cognitive, emotional, and psychological characteristics such as
curiosity, impulsivity, disregard for elders' advice, and risk-taking behaviours. Technology
companies are aware of these characteristics and increasingly target this sub-population for
their products. Consequently, the competition among technology companies has driven down
smartphone prices, making them more accessible regardless of age and socioeconomic factors.

Using smartphones has both positive and negative effects: effective communication
facilities and easy access to information, as well as addiction to smartphone usage. Research
on smartphone and internet usage has focused on both aspects, but the majority of studies
address the second aspect, that is, addiction to the internet or smartphones. These studies have
examined patterns of smartphone usage, characteristics of smartphone addiction, commonly
used smartphone features, and the personality, family, and socioeconomic factors related to
smartphone or internet addiction. However, there is limited knowledge of the underlying
psychological factors leading to smartphone overuse or addiction in adolescents. Additionally,
many studies in this field are based on cross-sectional data, leading to a lack of comprehensive
understanding that could be derived from mixed-method research. Many social research
findings have limitations, being confined to the sociocultural context in which the research was
conducted. Therefore, it is important to further study this issue using different methodologies.
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Abstract

In higher education, enabling positive student-teacher relationships is paramount for
academic performance and student engagement. This study explores the impact of student-
teacher closeness on IT undergraduates who are learning basic communication skills using
English as a Second Language (ESL). Utilizing a qualitative approach, including interviews,
data were collected from a sample of undergraduates to explore their perceptions of teacher
closeness and its effects on their academic journeys. The findings highlight that increased
closeness enables increased student engagement, motivation and self-assurance. Close
teacher-student relationships facilitate personalized academic support and mentorship,
contributing significantly to positive learning experiences and outcomes. However, challenges
such as maintaining professional boundaries and addressing individual student needs within a
diverse student population were noted. This study adds to the discourse on student-teacher
relationships in higher education, offering insights for enhancing student success and well-
being in higher education which mainly focuses on basic communication skills using ESL.

Keywords: Student-Teacher Relationship, Student Engagement, ESL For ~ Communication
Introduction

In higher education, enabling positive student-teacher relationships is essential for
enhancing academic performance and student engagement. The quality of these relationships
can significantly influence students' motivation, self-assurance, and overall educational
experience. This study aims to explore the impact of student-teacher closeness on Information
Technology (IT) undergraduates who are learning basic communication skills using English as
a Second Language (ESL). Given the technical and linguistic challenges these students face,
the role of supportive and understanding teachers becomes even more crucial. This research
seeks to find out how these relationships affect students' academic journeys, particularly in
terms of engagement, confidence, and performance. Additionally, this study examines the
challenges that arise in enabling such relationships, including maintaining professional
boundaries and catering to a diverse student body. The insights gained from this study aim to
address teaching practices and institutional policies that support ESL learners in higher
education. By focusing on the unique needs of IT undergraduates, the findings will contribute
to a better understanding of student-teacher closeness in specialized academic contexts.
Ultimately, this research strives to enhance the overall educational experience for ESL learners,
promoting their academic success and personal growth within the IT field.
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Literature Review
Student-teacher relationships in higher education

Previous research highlights the importance of student-teacher relationships in
academic settings. Positive relationships have been associated with increased student
engagement, higher academic achievement, and improved emotional well-being (Klem &
Connell, 2004). Teachers who build strong relationships with their students often provide more
support and mentorship, contributing to better educational outcomes (Wentzel, 1998).

Such relationships can also create a sense of belonging and community within the
classroom, which is highly important for student retention and success. Additionally, students
who feel supported by their teachers are more likely to take academic risks and seek help when
needed, further enhancing their learning experience. The benefits of strong student-teacher
closeness extend beyond academic performance, influencing students' overall development and
future career readiness. Therefore, understanding the dynamics of these relationships is
essential for developing effective educational strategies and interventions.

ESL education and communication skills

For ESL learners, particularly in technical fields like IT, become skilled at
communication skills is crucial. Effective communication not only supports them in academic
success but also prepares students for professional environments (Andrade, 2006). ESL
students often encounter unique challenges, including language barriers and cultural
differences, which can impact their learning experience (Johnson, 2008). Strong student-
teacher relationships can help in solving these challenges by providing tailored support and
enabling a more inclusive learning environment (Gay, 2010).

When teachers address the specific needs of ESL students, they can offer more effective
feedback and guidance, enhancing students' linguistic proficiency and also their confidence.
Moreover, close relationships can motivate ESL students to actively participate in class and
engage with the course material, despite their language difficulties. Teachers who understand
and address the cultural backgrounds of their students can create a more welcoming and
supportive classroom atmosphere. This culturally responsive teaching approach not only
benefits academic performance but also promotes students' social and emotional well-being.
Ultimately, nurturing strong student-teacher relationships is key to helping ESL learners thrive
both academically and personally.

Methodology
Participants

The study involved 20 undergraduate students enrolled in an IT degree program at a
higher education institution, both male and female. Their ages range across 20 — 24 years.
These students were selected based on their enrollment in a compulsory course unit designed
to improve basic communication skills in learning ESL. The sample was taken for the research
using purposive-convenience sampling method.
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Data collection

A qualitative approach was adopted to gain in-depth insights into the students'
perceptions of student-teacher closeness. Data were collected through semi-structured
interviews, which allowed participants to share their experiences and perspectives freely, but
in a specific format. The interviews focused on topics such as the nature of their relationships
with their teachers, the impact of these relationships on their academic performance and the
challenges they encountered.

Data analysis

The interview data were transcribed and analyzed using thematic analysis. This method
involves identifying, analyzing, and creating patterns (themes) within the data. Thematic
analysis was chosen for its flexibility and its ability to provide a rich, detailed account of the
data (Braun & Clarke, 2006).

This approach allowed for a comprehensive understanding of the participants'
experiences and perceptions regarding student-teacher relationships. By systematically coding
the data, key themes related to engagement, motivation and personalized support emerged. The
iterative nature of thematic analysis also enabled to refine and deepen the understanding of the
data. This process helped in capturing the complexity of student-teacher interactions and the
varied impacts these relationships have on ESL learners. The thematic analysis ultimately
provided a framework for interpreting the findings and drawing meaningful conclusions about
the importance of student-teacher closeness in higher education.

Findings

As the findings of this study, the thematic analysis of the data has found out the
following key themes.

Increased student engagement

The findings indicate that student-teacher closeness significantly enhances student
engagement. Participants reported feeling more motivated to attend classes and participate
actively when they perceived their teachers as approachable and supportive. One student noted,
"Knowing that my teacher cares about my progress makes me want to try harder and not miss
any classes."

Enhanced motivation and self-assurance

Closeness with teachers was also linked to increased motivation and self-assurance
among students. Many participants mentioned that positive interactions with their teachers
boosted their confidence in using English and tackling academic challenges. Another student
shared, "My teacher always encourages me, and it makes me believe in my abilities more."
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Personalized academic support and mentorship

Close student-teacher relationships facilitated personalized academic support and
mentorship. Students appreciated teachers who took the time to understand their individual
needs and provided tailored guidance. This personalized attention was particularly beneficial
for ESL learners, who often require additional support to overcome language barriers. When
they feel that that they are in a safe environment to practice language, they event tried to work
well and actively participate in learning process. A participant remarked, "My teacher
understands my struggles with English and always gives me extra help and resources."

Challenges in maintaining professional boundaries

Despite the numerous benefits, some challenges were noted in maintaining professional
boundaries. A few students felt that too much closeness could blur the lines between personal
and professional relationships, potentially leading to discomfort or dependency. One student
expressed, "Sometimes, it feels like the teacher is too involved in my work, which can be a bit
overwhelming."”

Addressing diverse student needs

Another challenge highlighted was addressing the diverse needs of students within a
diverse classroom. Teachers often struggled to balance the varying levels of language
proficiency and individual learning styles. One participant mentioned, "It's hard for the teacher
to give everyone the attention they need because we all have different levels of English and
different ways of learning."

Discussion

The findings of the study highlight the importance of enabling close student-teacher
relationships in higher education, particularly for ESL learners in technical fields like IT. These
relationships can significantly enhance student engagement, motivation, and self-assurance,
leading to better academic outcomes. Institutions should encourage teachers to build strong,
supportive relationships with their students while providing training on maintaining
professional boundaries and addressing diverse student needs.

Recommendations

Educators should work hard to create an inclusive and supportive classroom
environment that encourages student-teacher closeness. This can be achieved through regular,
meaningful interactions, individual support and a genuine interest in students' progress.
Additionally, teachers should be mindful of maintaining professional boundaries and be
equipped with strategies to manage a diverse classroom effectively.

Conclusion

This study contributes to the discourse on student-teacher relationships in higher
education by highlighting the positive impact of student-teacher closeness on IT
undergraduates learning ESL in communication skills. The findings suggest that enabling these
relationships can enhance student engagement, motivation, and self-assurance, leading to
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improved educational experiences and outcomes. However, challenges such as maintaining
professional boundaries and addressing diverse student needs must be carefully managed.
Future research could explore these dynamics further, considering different educational
contexts and larger sample sizes. In addition, more studies could provide deeper insights into
the long-term effects of student-teacher closeness on academic and professional success.
Integrating perspectives from both students and teachers could also enrich the understanding
of how these relationships influence educational outcomes. This study emphasizes the need for
institutional support in training educators to balance empathy with professionalism while
addressing the needs of ESL learners.
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Abstract

Our study examines how Zen Buddhism has enriched the Japanese culture, based on
seemingly paradoxical Buddhist concepts-impermanence, unsatisfatoriness and soullessness
aiming at attaining Nibbana. A careful analysis of Zen easthetics will show its early Buddhist
roots. The Japanese people, especially the aristocracy, were inclined to appreciate natural
beauty. Moreover, the spiritual bliss of early Arahants (Theragatha) has inspired Zen
aesthetics. Zen Buddhism, is a unique synthesis between meditation and art forms. It is seen
diffused in many forms of artistic activities like poetry ,music, drama, paintings, calligraphy,
landscaping and flower arrangements which are based and shaped on two unique aesthetic
concepts- Wabi and Sabi. These and other Zen aesthetic concepts have effectively defused
across the Japanese culture in various ways and forms. It was found that Zen teachers have
successfully conceived aesthetics from the Buddhist three signata. The Buddhist values of
simplicity (appicchta) and contentment (Santthita) have generated enjoyable aesthetic joys,
pure and simple.

Keyword:- Zen aesthetics, Sabi and Wabi, Appichchata and Santhutthita.

Japanese have reasons to be proud inheritors of one of the most aesthetic cultures among
the eastern people. Their art forms i.e., visual (painting, sculpture, architecture) performing
(music, theatre, singing, dancing), literary (fiction, poetry) and various other decorative and
interactive range of aesthetic activities have attracted students of culture all over the world.
Japanese are noted for showing more interest in human feelings and emotions than scientific
and logical concerns. Even in reading, they are known for reading more literary books than
other works in comparison to Western people. Their culture is group oriented and they tend to
work together rather than individually. Their aesthetic values have pervaded, more or less, their
entire culture. It is recognised that they are very sensitive to their culture and guided by two
concepts of beauty — shibui and kawaii — in their taste of purchase. Shibui refers to the quality
of the beauty, while kawaii means cute. (Wikipedia on Shibui and kawaii)

It is generally agreed that Japanese Culture, to a greater extent, has been enriched by
the Buddhist tradition called Zen. It developed in the Far-East within the broader confines of
Mahayana Buddhism. Zen, however, claims a distinguished antiquity, tracing its origin to
India, even insisting to have been initiated by Gotama the Buddha through a heart-to-heart
communication to his senior disciple Maha Kassapa. Nevertheless, this story has no reference
in Indian Buddhist literature except for a mention of the Buddha exchanging his robe with
Maha Kassapa. That incident, as a matter of fact, according to the way it is reported, was only
a simple act of friendly exchange of clothes between the master and pupil and does not indicate
any spiritual significance as implied in the Zen story.
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Obviously, Zen has a unique identity remarkably different from common Mahayana culture. It
is more akin to Early Buddhism in its philosophy than to later day schools. For its philosophical
attractiveness and unusual intellectual appeal many western intellectuals have taken interest in
Zen and much has been written on its unique teachings. Many writers have admired its cultural
dimension, influence of which is extremely visible in most of the Japanese art forms.

Buddhism, as a matter of fact, is well known for its emphasis on impermanence,
suffering and soullessness. Its first truth is on universal unsatisfactoriness, better known as
suffering. There is also a well-known meditation in Buddhism on 32 impurities of human body,
called Kayagatasati. Some people have, therefore, questioned "When everything is seen as
impermanent and suffering and sensual pleasures are to be shunned, how can one see beauty
in anything?" (Mode 1977, 107)Art, on the other hand, is basically considered as leading to
aesthetic pleasure. It might make one attracted to beauty and even likely to dissuade him from
any attempt of eradicating desires. Therefore it is advisable to stay away from arts if one is to
pursue the path of the Buddha. Recognising this rather dry and almost ‘ascetic’ attitude, the
entry on 'Buddhist Art' in the Encyclopaedia of Buddhism begins with the observation:

“Since Buddhism preaches withdrawal from the attraction of senses, it might be
questioned whether, strictly speaking, there is room for such a thing as a true Buddhist
art at all. And, indeed, it is true that purists have existed, and do exist, who adopt this
radical stand point, which may be exemplified by the story of the elder Cittagutta
(Vism.38) who dwelt in the great cave at kurandaka which contained the lovely painting
of the renunciation of the seven Buddhas.” (Encyclopaedia of Buddhism , on Buddhist
Art Fascicle 1, p.468)

Moreover, as implied in the story of Bodhidharma, even the first ‘strokes’ of Zen is
supposed to have displayed a different direction of development of Buddhist thought, in quite
contrast to the extravagance of ritualistic flamboyancy of the Indian Mahayana and Tantrism.
Zen has displayed a simplicist, natural and spiritual tendency not found in Mahayana or
Tantrayana. Thus, steering between Theravada emphasis on dry meditation which seems to
allow very little place for aesthetics, and Mahayana (including Tantrayana) extravagance in
rites and rituals, Zen has promoted a unique aesthetic which many critics could not properly
appreciate as genuinely Buddhist. For instance, Christmas Humphreys, one of the highly
revered Buddhist writers in the 20th century, wrote

" that it has been doubted whether Zen is a Buddhist school at all. Certainly it forms a
school of its own, and it is difficult to place it in the field of Buddhism. "(Humphreys
1951,179)

Thus there is a highly challenging problem. How was it possible for Zen to adopt such
a revolutionary "leap" towards art and aesthetics, and still, even though controversially, claim
to be a Buddhist school? How did it manage to win the hearts of Japanese elite and aristocracy
to make them different from their parallels in other cultures?

The possible and sensible way to form a sound hypothesis is to trace the roots of
principle Zen aesthetic concepts to Early Buddhism and nowhere else. Accordingly, sabi and
wabi, the most basic concepts in Zen aesthetics, could be identified as the way Zen has applied
the early Buddhist values of Appicchata (simplicity) and Santutthita (contentment) to art.
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Simplicity and contentment are cherished values normally interpreted by many Buddhists only
within the limited domains like economics. Yet Zen has seen that those values need not be
restricted only to economic aspect of life as they have the potential of being meaningfully
diffused into other departments of life too; hence why not aesthetics. Applying them to art
makes it a legitimate involvement without risking sensual arousal. This has provided
opportunity for them to reinterpret meditation as a mind-programming to live life as 'engaged’
Buddbhists. In other words, their chosen values of simplicity and contentment were diffused in
total life philosophy including aesthetic thought. A scrutiny of Japanese art forms like Sumie,
Chano yu, lkebana, Haiku, drama, Calligraphy, Landscaping and Gardening will definitely
convince how Zen has created a beautiful blend of aesthetics and meditation.

Zen Buddhism is, undoubtedly, a Far-Eastern phenomenon. No researcher has found
an Indian, Sri Lankan or South Asian counterpart to it even though the historical origin of Zen
is linked with India with the legendary name of an Indian founder or a school called Dhyana
(supposed Indian form of proto-Zen). Even though some core beliefs of early Buddhism are
taken for granted in Zen and the Mahayana sutras like Lankavatara and Prajna Paramita are
sometimes referred to, yet most of the similarities apparently end there. On the other hand, In
spite of its revolutionary, enigmatic and humorous denials of tradition and faith, Zen remains
very strongly a Buddhist school. Japanese got it from China which was called Ch’an there.
Ch’an is an abbreviation of ch’an-na, the Chinese transliteration of Sanskrit Dhyana (Pali
jhana). In Chinese Buddhism the term Ch’an is frequently used as a general term for
meditation. (Hinnels1997 ,.98)

When Zen Buddhism was introduced from China in the beginning of the Kamakura
period (1185-1333) it was specially favoured by the military class (Samurai). Warriors saw in
the self-discipline of the practice of Zen meditation a way to develop self-control and firmness
of character their way of life demanded. The military class of Kamakura had a great liking for
simplicity in every form. They were tired of and averse to ornate aristocracy and effeminate
refinement. Zen supplied their wants to a nicety.

Distinctive aesthetic spirit of Zen is eloquently expressed in the Japanese term
‘Shibhumi’ which has no foreign equivalent. “It means the appreciation of beauty that is quite
and subdued, natural and deep, simple without crudity and austere without severity, avoiding
instinctively as it were, self consciousness and ostentation.” (Dutt 1966, 184) We find
shibhmidiffused in all art forms originated in Japan.

There are two very important terms ‘sabi’ and ‘wabi’in Japanese aesthetics — the former
related to the verb Sabiru, meaning to grow rusty, meaning to suggest the taking of pleasure of
what is ‘old’ and ‘faded’, the latter interpreted by Suzuki as the aesthetic appreciation of
deficiency or poverty. These two amorphous concepts are used to express a sense of rusticity,
melancholy, loneliness, naturalness, and age, so that a misshapen, worn peasant’s jar is
considered more beautiful than a pristine, carefully crafted vessel. While the latter pleases the
senses, the former stimulates the mind and emotions to contemplate the essence of reality. Sabi
means to be desolate, to grow old, faded away or lonely. ‘Wabi’ implies the sense of restraint
and ‘artificial’ poverty that appealed to the refined connoisseurs of the tea ceremony who were
strongly influenced by Zen philosophy. In some ways sabi is wabi and wabi is sabi. They are
so related to each other that some times even interchangeable. “Implicit in the idea, or rather
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the feeling, of sabi was the desire to avoid the showy and ornate. Instead, a studied restraint in
all forms of artistic activity came to be seen as desirable. The Japanese termed this feeling
shibuia ‘sober astringency’. This implied the discarding of all that was unnecessary, while
valuing things which projected a subtle inner strength that is reserved and unassertive.” (Hodge,
2000.139) This quality is superbly captured in Haiku of Basho. Many of his haiku give
expression to love of old and faded things.

From the early days of Zen in China there was a tendency among the Zen masters to
reside in little huts in remote mount-side locations. The seekers would build their own little
huts nearby and receive instruction from the masters. This was perhaps in appreciation of wabi
and the love of nature. The following legends, as reviewed by Dutt, will serve to show how
wabi was taken up and practised in Japanese culture. Wabi, ‘the aesthetic appreciation of
deficiency and poverty’ can be eloquently seen in the following haiku:

PE FB 7RIz I

BOE /MtmnEizMtHn

Yadono haru/ Nanimonakikoso/ Nanimoare

Haiku poemby IUAZFKE (Yamaguchi Sodo) 1642-1716
spring at my hut / there is nothing.../ yet, there is everything

Translated by David LaSpina

This reads like a paradox, yet it brings to us the feeling that when there is nothing, even
worry is also not there. It is an aesthetic approach to poverty. “The manifestation of wabi in
both life and art,lies in that kind of expression which, by its very reticence or incompleteness
of form, becomes infinitely suggestive or symbolical, and which, by its bare solitariness, fills
and enriches with significance the emptiness around it. Wabi was the practice of Zen masters;
by a mere explosive sound, an uplifted finger, a simple poise of the body, a twist of the lips or
even by utter silence, they were want to convey an infinitude of meaning and significance.”
(Dutt 1966, 185)

From the Heian period (794-1185) onwards we can identify a range of terminology that
was used to describe the ideals of aesthetic experience, ever moving in the direction of the
subtle and subdued Since most of these terms are used in appreciation of Zen art forms, it will
be rewarding to look at these terms to gain an overview of the guiding principles of Zen art.
The following seven aesthetic terms are considered as guiding principles for achieving Wabi-
Sabi.

I. Fukinsei: asymmetry, irregularity

ii. Kanso: simplicity

iii. Koko: basic, weathered

iv. Shizen: without pretense, natural

v. Yugen: subtly profound grace, not obvious (Highly noticeable in Noh

drama)
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vi. Datsuzoku: unbounded by convention, free
vii. Seijaku: tranquility

Most of these terms indicate the feelings or the emotional reactions that Zen artists were
aiming at generating in the minds of readers and viewers and listeners. One may rightly say
that the Japanese have always valued feelings over the intellect.

Throughout the study of cultural norms and institutions of Japanese Buddhists we have
found their values of sabi and wabi are invariably connected to the early Buddhist values of
Apppicchata and Santutthita. The aim of these values is to find maximum happiness through
minimum acquisition and consumption. It helps to control greed and protect nature for
objective appreciation.
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Abstract

The present study aims to assess primary teachers’ current skills in integrating
technology, pinpoint gaps, and delve into the underlying reasons using the Explanatory
Sequential Research Design under the mixed-methods approach in the first phase. In the
second phase, the Design-based Research and Action Research Designs are used for
development of the professional training program. The study comprises 100 primary teachers
from ICT-equipped schools and 5 subject experts, alongside 10 teachers and their students
chosen for piloting the training program. This study seeks to contribute to the broader
discourse on modernizing education to meet the needs of 21st-century learners. As outcomes
of this research, it is expected to empower primary teachers to keep pace with the technological
expectations of their students and to foster an interactive and effective learning environment
to facilitate student success in an increasingly digital world.

Key words — Technology integration, 21 century learners, Professional training
Introduction and Background

Technology is one of the processes to make people being educated in the digital era
(Partnership for 21st Century Skills, 2009). Response to the evolving educational landscape, a
new framework for 21st-century learning has been designed. This framework outlines the skills
necessary for students to excel in today's complex, diverse, and global community. They must
also develop proficiency in communication, creativity, critical thinking, and collaboration—
the 4Cs. It is crucial to integrate the 4Cs from the common core state standards into classrooms,
preparing students for the challenges of the digital era (Van Roekel, 2008; Varghese, 2018).
The group born after 2010 is named as “Alpha Generation” (Reis, 2018). Alpha generation is
the first generation holding individuals born in the 21st century. In general, this generation
dependent on screens and touch screen world. Conventional teaching methods are no longer
suitable for Generation Alpha students (Chowanda et al., 2020). Gen Alpha students’ learning
styles will be heavily connected with technology. Active engagement and hands-on experience
will become core aspects of Alpha generation learning, rather than passive techniques such as
memorizing textbooks or listening to teachers (Romero, 2017). At present, those who born
between 2014 — 2019 are now obtaining primary education. They belong to Alpha generation.
If the teachers are unable to fulfill their expectations, they will try to find alternative
mechanisms which will become a threat to the survival of teachers. As such, teachers should
be fully conversant with the use of technology to fulfill the needs of these learners. The use of
technology within the classroom will play a major role in this regard. However, it is evident
that Sri Lankan primary schools lag behind in technology integration compared to other nations
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(Dilogini et al., 2021). The effective incorporation of technology into education requires
teacher professional development and training (Niess, 2005). Teachers responsible for
educating the Alpha generation are often considered digital immigrants, having adopted
technology later in life. To provide optimal teaching-learning experiences for Generation
Alpha, understanding their thinking patterns, interests, and preferred learning methods are
crucial. Consequently, teachers require support and encouragement to embrace technology in
the teaching and learning process. In this context, this study aims to develop professional skills
of Sri Lankan primary teachers in integrating technology in the teaching learning process. Sri
Lanka has a high primary school enrolment percentage, at 99.7%, according to the UNESCO
Global Monitoring Report for 2020. Nevertheless, it highlights the significance of raising
educational quality, particularly in underserved and rural areas. In Sri Lanka teachers show a
positive perception about smart classroom practices, understanding their potential benefits in
enhancing interactions through digital devices. However, teachers acknowledge challenges
related to infrastructure and opportunities for implementing smart classrooms. Highlighting
those issues, , Kugamoorthy (2019) emphasized having , more smart classrooms, offering
integration opportunities, establishing monitoring mechanisms, and organizing training
workshops for teachers. Teaching capacity and ability to use effective instructional approaches
directly affects the quality of pedagogical process and ultimately learning outcomes of students.
Therefore, improving capacity of teachers will be vital to transform the traditional conventional
forms of teaching and learning formats to modern methodologies and strategies befitting the
technology embedded teaching (General Education Sector Development Plan, 2020 -2025).

However, the integration of technology in primary education is not without challenges.
Many primary teachers face barriers such as limited exposure to technology during their own
education, lack of access to current technologies, and inadequate training opportunities (Pappa
et al, 2023). Consequently, there is a recognized need to address these issues and empower
primary teachers with the professional skills necessary to harness the full potential of
technology for effective teaching and learning outcomes. Therefore, the researcher seeks to
assist primary teachers in Sri Lanka in overcoming challenges and integrating technology into
the teaching-learning process by implementing a supportive program.

Literature Review
Technology integration in the teaching - learning process

Technology has been defined in many different ways. According to Isman (2012), it is
the practical use of knowledge particularly in a specific area and is a way of doing a task
especially using technical processes, methods, or knowledge. Isman (2012) further explained
that the usage of technology includes not only machines (computer hardware) and instruments,
but also involves structured relations with other humans, machines, and the environment.
According to Luenendonk (2023) technology is the practical application of scientific
knowledge to solve real-world problems and improve human welfare. There are different views
towards the definition of technology integration. Hennessy, Ruthven, and Brindley (2005)
defined technology integration in terms of how teachers utilize technology to do familiar tasks
more productively and how this utilization can re-shape these tasks. Lim et al. (2003) and Hew
and Brush (2007), defined technology integration in terms of teachers applying technology to
develop learners’ thinking skills. Technology integration is the utilization of technology tools
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in general content areas in education in order to permit learners to use computer and technology
skills to learning and problem-solving. Further, technology integration is defined as the
application of technology to improve the educational environment. Bernard and colleagues
(2018) established a correlation between the implementation of technology and students'
academic success, affirming that effective technology integration leads to improved student
achievement. Waddoups (2004) analyzed 34 research studies that examined the impact of
technology integration on student outcomes. He concluded that the use of technology in the
classroom was tied to increased student motivation, more positive attitudes, and higher levels
of self-esteem.

Professional development programs for technology integration in the teaching — learning
process

Technology resources cannot guarantee teachers’ teaching and learners’ learning.
Teachers should be convinced of the usefulness and advantages of technology in improving
learners’ learning. This means that teachers need support and training for integrating
technology (Ahmadi & Rokhman (2018). when we talk about instruction, education, or training
issues we have to consider the important role of technology. If we ignore technological
developments in our classes we will never be able to keep up with these technologies.
Therefore, it is very important for teachers to be aware of the latest equipment and to have a
full knowledge of these technologies in different situations. There are different reasons why all
learners and teachers should know how to use the new technologies. It should be mentioned
that the new technologies develop and disseminate and we cannot ignore their impact on
teaching and learning (Solanki & Shyamleel, 2012). According Warchauer (2007), To enable
teachers in schools with limited resources to successfully utilize the existing technology and
close the digital divide, it is crucial to have well-structured professional development programs.
According to Ertmer et al. (2012), the most commonly cited reason for lack of technology
implementation in the classroom is inadequate professional development and training. Ertmer,
Ottenbreit-Leftwich and York (2010) make evident the importance of understanding the
barriers to technology integration and the processes required to overcome these barriers.
Increased confidence, an appreciation for technology as an instructional tool, organization
skills to manage technology in the classroom and a ‘can do’ attitude with appropriate
professional development are some barriers to technology integration that may be overcome.
As researchers (Karunanayaka & Weerakoon, 2020) emphasize, the effort of fostering a
positive technological outlook in teachers is what motivates them to implement the digital tools
and apps in their classrooms. Negative establishes its stand by appearing as a strong uniform
opinion against technology in teaching as well. Before professional development is designed,
each teacher’s current level of technological skills should be determined (Bonifaz & Zucker,
2004; Gahala, 2001). A study conducted by Zhang (2005) found that a needs-based survey,
administered prior to professional development sessions, helped schools design training that
matched teachers’ learning goals.

Models and theories related to technology integration

Models and frameworks help us better understand complex ideas and processes by
providing a simplified explication of a concept, phenomenon, relationship, structure, system,
or aspect of the real-world that allows us to focus on essential aspects of that which is being
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modeled. Relative to classroom technology integration, models can be useful in helping us
understand and explain how technology integration occurs, allow us to better make decisions
about how to effectively utilize technology resources, and provide insights that support
development of strategies to more effectively and efficiently promote the kinds of pedagogical
reforms that reformers hope to see in schools (Niederhauser & Lindstrom, 2018). In order to
explain the complex, multi-dimensional process in technology integration, several models have
been developed. Some selected models are presented in the following section.

e Technological Pedagogical Content Knowledge Model (TPACK) (Mishra and Koehler,
2006)

e ADDIE model

e  Will, skill, tool and pedagogy model (Knezek and Christensen,2000)

e 5WIH technology integration model (Haslaman, Mumcu, and Usluel, 2008)
e 4C-ID model

Integrating insights from these models empowers primary teachers to craft
comprehensive strategies for technology integration that align with instructional goals,
effectively utilize available resources, and foster engaging learning experiences for students in
the digital age. In developing the professional skills of primary teachers to integrate technology
effectively into the teaching-learning process, it is imperative to amalgamate insights from
various models and frameworks. The Technological Pedagogical Content Knowledge
(TPACK) model guides teachers in selecting the knowledge to be acquired, emphasizing the
integration of technological proficiency, pedagogical strategies, and subject matter expertise.
The ADDIE (Analyze, Design, Develop, Implement, Evaluate) model fosters innovation in
instruction, providing a systematic approach to instructional design. Additionally, the Will,
Skill, Tool, and Pedagogy (WSTP) model sets the environment for effective implementation,
emphasizing educators' attitudes, skills, and pedagogical practices. Furthermore, the 5SW1H
(What, Why, Where, When, Who, How) Technology Integration Model facilitates a deeper
understanding of how technology integration relates to teachers, prompting thoughtful planning
and implementation strategies. Lastly, the 4C-ID (Four-Component Instructional Design)
model focuses on developing complex skills through comprehensive educational programs,
guiding teachers in designing meaningful learning experiences. Integrating insights from these
models empowers primary teachers to craft comprehensive strategies for technology
integration that align with instructional goals, effectively utilize available resources, and foster
engaging learning experiences for students in the digital age. Different theories have been
developed to assist teaching and learning using different forms of technology to support the
challenging integration of technology in education. In this present study, the Diffusion of
Innovation Theory serves as a foundational framework for understanding the adoption and
implementation of technology integration in the teaching-learning process.

Specific objectives of the study

1. To identify the current levels of skills in integrating technology in the teaching —
learning process of primary teachers.
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2. To analysis the gaps of skills in integrating technology in the teaching — learning
process.

3. To find-out the reasons leading to the gaps existed in the skills of primary teachers.

4. To design and develop a professional development program to minimize the gaps
existed in the teaching — learning process of primary teachers.

Significance of the study

In Sri Lanka, primary education serves as the foundation for lifelong learning, and the
ability of teachers to integrate technology into their pedagogy is crucial for preparing students
for a rapidly evolving digital world. The significance of this study lies in its potential to
contribute to several key areas. This study aims to fill a gap in the current understanding of
how primary teachers in Sri Lanka by developing the skills necessary to effectively integrate
technology into their classrooms. By identifying the specific needs and challenges faced by
these teachers, the research will provide valuable insights into the design of a professional
development program that is both practical and contextually relevant. The findings of this study
would have implications for educational policy, particularly in the allocation of resources for
teacher training. By demonstrating the effectiveness of a targeted professional development
program, the research could influence policymakers to support similar initiatives, leading to
systemic improvements in education. The study also has societal significance because it
addresses the rising use of technology in basic education. The research attempts to close the
gap between teachers’ present practices and the changing technology landscape by creating a
professional development program. This can help prepare children for a world driven by
technology and encourage digital literacy from a young age. The long-term benefits of this
research extend beyond the classroom. By preparing students with the skills needed to navigate
and succeed in a technology-driven society, the study contributes to the broader goal of
fostering a knowledgeable and adaptable workforce.

Methodology

This study will apply the Explanatory Sequential Research Design under the mixed-
methods approach which combines three research designs namely Design-based Research,
Survey Research and Action Research. The table 1 illustrates the objectives, sample size and
sampling method, tools for data collection and techniques for data analysis.

Table 01 — Sample size, Sampling method, Data collection tool, Data analysis

c . Sample Sampling  Data Collection Data analysis

Objectives Size Method Tool Techniques
To identify the current 100 Purposive Google Quantitative
levels of skills in Primary (from questionnaire (Correlation
integrating technology teachers schools and mean
in the teaching — where ICT statistics)
learning process of facilities
primary teachers. available)
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To analysis the gaps in 100 Purposive Google Quantitative
integrating technology Primary questionnaire (mean
in the teaching — teachers statistics)
learning process.
To find-out the reasons 100 Purposive Google Quantitative
leading to the gaps Primary questionnaire (percentage)
existed in the skills of teachers
primary teachers.
To design and 05 subject  Purposive Focus group Qualitative
implement a expertise, discussion, Pre- Content
professional 10 primary test, Post-test, analysis
development program to  teachers Observation (cording,
minimize the gaps and their schedule, categorization,
existed in the teaching —  students Reflective Identifying
learning process of journal, student themes)
primary teachers. work book,

Teacher lesson

plan

The primary teachers in the selected schools where ICT facilities are available for
teaching in the Western Province are considered as the population of this study. In employing
a purposive sampling method for this study, participants will be deliberately selected based on
specific criteria aligned with the research objectives. For the first three objectives 100 primary
teachers will be purposively chosen from diverse educational settings, considering factors such
as teaching experience, technology adoption, and willingness to participate. For the fourth
objective, which includes a pilot study for the professional development program, subject
experts (5) will be purposively selected based on their advanced degrees and expertise in
educational technology and curriculum development. Five primary teachers will be chosen
purposefully, considering their interest and willingness to actively engage in the pilot program.
Additionally, students from the classrooms of the participating teachers will be included, with
their selection guided by parental consent and enrollment in the specified classrooms.
Purposive sampling ensures that participants possess characteristics relevant to the study
objectives, optimizing the depth and relevance of insights gained from the research.

Expected outcomes

The research aims to empower primary teachers with the knowledge and skills to
integrate technology effectively into their teaching. By providing training and resources on
digital tools and platforms, teachers can create dynamic lessons that enhance student
engagement and cater to diverse learning styles. Technology enables personalized learning
experiences, fosters collaboration among teachers, students, and parents, and prepares students
with essential skills for the digital age. By integrating technology into the curriculum, teachers
help students develop digital literacy, critical thinking, problem-solving, and communication
skills necessary for success in the 21st century workforce, while also fostering confidence and
adaptability in navigating emerging technologies.
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Conclusion

In conclusion, this study underscores the critical importance of equipping primary
teachers in Sri Lanka with the requisite skills to integrate technology effectively into the
teaching-learning process. Through a comprehensive mixed-methods approach, the research
aims to identify existing skill levels of teachers, analyze gaps, and design a targeted
professional development program tailored to address specific needs of primary teachers. By
fostering digital literacy, critical thinking, and collaboration among students, the integration of
technology not only enhances educational outcomes but also prepares future generations for a
successful life in the rapidly evolving digital landscape. Through collaborative efforts between
educators, policymakers, and stakeholders, this initiative seeks to catalyze systemic
improvements in primary education, ensuring that Sri Lanka remains at the forefront of
innovation and educational excellence in the 21st century.
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Abstract

The introduction provides an overview of the current punitive disciplinary practices in
Sri Lankan educational institutions and highlights the need for a transformative approach
rooted in compassion and kindness. Main objective of this research was to propose practical
strategies for integrating Buddhist teaching and loving-kindness meditation into disciplinary
practices in schools. The study employs a qualitative approach, drawing on primary sources
of Buddhist teachings and relevant literature of the scholars. Current disciplinary practices in
Sri Lankan schools often perpetuate a cycle of aggression and resentment among teachers and
students. Loving-kindness meditation has shown promise in promoting empathy, emotional
regulation, and conflict resolution skills. Practical strategies for integrating loving-kindness
meditation into disciplinary practices include teacher training programs, mindfulness
workshops, and curriculum integration. It highlights the potential benefits of adopting
compassionate disciplinary approaches for both individual well-being and community
harmony within educational settings. In conclusion, the study emphasizes the importance of
shifting towards compassionate disciplinary approaches in Sri Lankan schools to foster a
culture of empathy and understanding. By integrating loving-kindness meditation into
disciplinary practices, educators can cultivate positive relationships, enhance emotional
resilience, and promote holistic development among students.

Keywords: Training, Development, Integration
Introduction

Disciplinary practices in educational institutions significantly impact the overall
learning environment and the psychological well-being of students. In Sri Lanka, traditional
punitive measures often dominate disciplinary approaches, leading to adverse outcomes such
as increased aggression, resentment, and psychological distress among students. This paper
explores an alternative framework for discipline inspired by Buddhist teachings, specifically
focusing on loving-kindness (Metta) meditation, to foster a more compassionate and
understanding educational environment.

The objective of this paper is to present a practical strategy for integrating Buddhist
training into school disciplinary practices, emphasizing the cultivation of empathy, emotional
regulation, and conflict resolution skills. By drawing on primary sources of Buddhist teachings
and relevant scholarly literature, this study aims to demonstrate the potential benefits of
compassionate disciplinary approaches for individual well-being and community harmony.
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Background
Current disciplinary practices in Sri Lankan schools

The prevailing disciplinary practices in Sri Lankan schools are largely influenced by
colonial legacies and authoritarian models that prioritize control and obedience. Punitive
measures, such as corporal punishment, verbal reprimands, and detention, are commonly
employed to manage student behavior (Fernando, 2018). These methods, however, often fail
to address the underlying causes of misbehavior and can exacerbate feelings of hostility and
alienation among students. Research has shown that punitive disciplinary practices can have
long-term negative effects on students' mental health, academic performance, and social
relationships (Gershoff & Grogan-Kaylor, 2016). Students subjected to harsh disciplinary
measures are more likely to experience anxiety, depression, and a sense of injustice, which can
impede their ability to learn and thrive in a school environment.

Buddhist perspectives on discipline

Buddhism offers a distinct perspective on discipline that is rooted in compassion,
mindfulness, and the cultivation of inner virtues. According to Buddhist teachings, discipline
should not be about punishment but rather about guiding individuals towards self-awareness,
ethical conduct, and personal growth. The practice of loving-kindness (Metta) meditation, in
particular, is a powerful tool for developing empathy, patience, and non-violent
communication. Loving-kindness meditation involves generating feelings of goodwill and
compassion towards oneself and others. It encourages individuals to extend kindness to all
beings, including those who may have caused harm or acted inappropriately. This practice can
help transform negative emotions, reduce conflict, and promote harmonious relationships
within the school community.

The Metta Sutta emphasizes the importance of loving-kindness:

"May all beings be happy; may all beings be without disease. May all beings experience
the sensation of auspiciousness. May nobody suffer in any way" (Sn 1.8). The importance of
cultivating these positive qualities is further emphasized in the Anguttara Nikaya:

"Even if bandits were to sever you savagely limb by limb with a two-handled saw, he
who entertained hate in his heart on that account would not be one who carried out my teaching”
(AN 11.16).

Literature Review
The Impact of Punitive disciplinary practices

Punitive disciplinary measures, such as corporal punishment and verbal reprimands, are
still prevalent in many Sri Lankan schools. Studies have shown that these methods often lead
to adverse psychological outcomes for students, including increased aggression, resentment,
and a sense of injustice (Gershoff & Grogan-Kaylor, 2016). According to Fernando (2018),
these practices perpetuate a cycle of violence and do not address the root causes of misbehavior.
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Buddhist approaches to discipline

Buddhist teachings provide an alternative approach to discipline, emphasizing
compassion, mindfulness, and ethical conduct. The Pali Canon, a primary source of Buddhist
teachings, offers valuable insights into the principles of compassionate discipline. For example,
the Metta Sutta encourages individuals to develop loving-kindness towards all beings (Sn 1.8).
The Dhammapada also highlights the importance of self-control and ethical behavior, stating,
"One should not harm another, nor despise any person. One should not, out of anger or
resentment, wish harm upon another” (Dip. 223).

Loving-kindness meditation and its benefits

Loving-kindness meditation (Metta Bhavana) involves cultivating feelings of
compassion and goodwill towards oneself and others. Research has shown that this practice
can lead to a range of psychological benefits, including increased empathy, improved
emotional regulation, and enhanced conflict resolution skills (Hofmann et al., 2011). A study
by Shonin et al. (2015) found that loving-kindness meditation can reduce stress and promote
positive social interactions.

Integrating Buddhist teachings into educational practices

Several studies have explored the integration of Buddhist teachings into educational
practices. For example, Roeser et al. (2012) found that mindfulness-based programs can
improve students' emotional well-being and academic performance. Similarly, a study by
Jennings et al. (2017) demonstrated that mindfulness training for teachers can enhance their
ability to manage classroom behavior and create a positive learning environment.

Objectives
Main objective

l. The primary objective of this study is to propose a framework for integrating
Buddhist teachings, particularly loving-kindness meditation, into the disciplinary
practices of Sri Lankan schools.

Specific objectives

l. Analyzing the limitations of current punitive disciplinary practices: Understanding
the adverse effects of these practices on students' well-being and learning outcomes.

. Exploring the principles of Buddhist discipline: Examining how Buddhist teachings
on compassion and mindfulness can inform more effective disciplinary approaches.

[1l.  Developing practical strategies for integration: Proposing methods for
incorporating loving-kindness meditation and other Buddhist practices into teacher
training programs, school curricula, and daily routines.

IV.  Evaluating potential benefits: Assessing how compassionate disciplinary
approaches can improve individual well-being, enhance emotional resilience, and
foster a supportive school environment.
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Methodology
Quialitative approach

This study employs a qualitative research approach, utilizing a combination of literature
review, case studies, and interviews with educators and Buddhist scholars. This methodology
allows for an in-depth exploration of the theoretical foundations of Buddhist discipline and the
practical implications of integrating these teachings into the school system.

Findings and Discussion
Limitations of current punitive disciplinary practices

The analysis reveals several key limitations of current punitive disciplinary practices in
Sri Lankan schools:

Perpetuation of Aggression: Punitive measures often escalate conflicts and reinforce
aggressive behavior among students. Instead of addressing the root causes of misbehavior,
these practices can lead to a cycle of retaliation and resentment (Gershoff & Grogan-Kaylor,
2016).

Psychological Distress: Harsh disciplinary actions can cause significant psychological
harm, including anxiety, depression, and a diminished sense of self-worth. Students subjected
to frequent punishment may develop a negative attitude towards school and authority figures
(Fernando, 2018).

Impaired Learning: The stress and fear associated with punitive discipline can hinder
students' ability to concentrate, engage, and perform academically. A hostile school
environment is not conducive to effective learning (Roeser et al., 2012).

Principles of Buddhist discipline

Buddhist teachings offer an alternative approach to discipline that emphasizes
compassion, mindfulness, and ethical conduct. Key principles include:

Compassion (Karuna): Encouraging educators to respond to misbehavior with
understanding and empathy, rather than anger and punishment. This involves recognizing the
underlying causes of students' actions and addressing their needs and concerns.

Mindfulness (Sati): Promoting awareness and self-regulation among students.
Mindfulness practices can help students recognize and manage their emotions, leading to more
constructive behavior (Jennings et al., 2017).

Ethical Conduct (Sila): Teaching students the importance of ethical behavior and the
impact of their actions on others. This includes fostering a sense of responsibility and
accountability.

Practical strategies for integration

The study proposes several practical strategies for integrating loving-kindness
meditation and other Buddhist practices into school disciplinary systems:
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Teacher Training Programs: Providing educators with training in loving-kindness
meditation and compassionate disciplinary techniques. This can include workshops, seminars,
and ongoing support to help teachers implement these practices in their classrooms (Jennings
etal., 2017).

Mindfulness Workshops: Organizing regular mindfulness workshops for students to
develop their emotional regulation and conflict resolution skills. These workshops can be
incorporated into the school curriculum or offered as extracurricular activities (Roeser et al.,
2012).

Curriculum Integration: Integrating Buddhist teachings on compassion and mindfulness
into the school curriculum. This can involve incorporating relevant lessons into subjects such
as social studies, ethics, and religious education.

Daily Routines: Establishing daily routines that include moments of mindfulness and
loving-kindness meditation. For example, starting the school day with a brief meditation
session can set a positive tone and promote a calm and focused learning environment (Hofmann
etal., 2011).

Potential benefits

The integration of compassionate disciplinary approaches has the potential to yield
several benefits:

l. Improved Well-Being: Students who practice loving-kindness meditation are likely
to experience reduced stress, anxiety, and aggression. This can lead to better mental
health and a more positive attitude towards school (Shonin et al., 2015).

. Enhanced Emotional Resilience: Mindfulness and compassion practices can help
students develop greater emotional resilience, enabling them to cope with
challenges and setbacks more effectively (Jennings et al., 2017).

II. Positive Relationships: By fostering empathy and understanding, compassionate
disciplinary approaches can improve relationships between students and teachers,
as well as among peers. This can create a more supportive and harmonious school
environment (Hofmann et al., 2011).

V. Holistic Development: The emphasis on ethical conduct and mindfulness can
contribute to the holistic development of students, helping them to become more
responsible, compassionate, and well-rounded individuals (Roeser et al., 2012).

Conclusion

This study underscores the importance of shifting from punitive to compassionate
disciplinary practices in Sri Lankan schools. By integrating Buddhist teachings, particularly
loving-kindness meditation, into school disciplinary systems, educators can cultivate a culture
of empathy, understanding, and mutual respect. This approach not only enhances individual
well-being and emotional resilience but also promotes community harmony and holistic
development.
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The findings suggest that practical strategies, such as teacher training programs,
mindfulness workshops, curriculum integration, and daily routines, can effectively support the
implementation of compassionate disciplinary approaches. As schools embrace these practices,
they have the potential to transform the educational experience for students, fostering a more
positive and nurturing environment that supports both academic success and personal growth.
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Abstract

In philosophy, several key methodologies are used by philosophers to shape their
research studies. Positivism was the first movement that gave the philosophical, theoretical
and scientific approaches to social sciences, and that was the hidden methodology of social
sciences. Positivists argued that the scientific method should be reduced to both philosophy
and social sciences. On the other hand, phenomenology is one of the methodologies used by
social sciences, which was introduced against positivism. The phenomenological method is an
approach to research and philosophy that focuses on the subjective experiences of individuals.
It aims to understand and describe the essence of human experiences without imposing
theoretical frameworks or preconceived notions. The main objective of this research is to
provide an in-depth understanding of how far the phenomenological method questions the
positivist method. This study is mainly based on the information gathered through primary and
secondary sources. Textual, content analysis, comparative, and critical methods were used to
analyze and develop this paper. According to the analysis of this research, it can be concluded
that phenomenology is all about criticism of positivism. The reason, there cannot be at least
one similarity between them.

Keywords: methodology, phenomenology, positivism
Introduction

In research, the methodology provides a logical explanation behind the steps taken in
the research. It explains the means using which results were obtained in the research and
provides guidance for the research process (Howell, 2013). Thus, it is important to use the
methodology when conducting research in relation to its aims and objectives. In philosophy,
several key methodologies are used by the philosopher to shape their research studies such as
positivist methodology, dialectical methodology, phenomenological methodology, analytical
methodology, deconstructive methodology, interpretative theory (hermeneutics) and so on.

Positivism was the first movement that gave philosophical, theoretical and scientific
approaches to social sciences, and that was the hidden methodology of social sciences (Park et
al., 2020Db). Positivists argued that the scientific method should be reduced to both philosophy
and social sciences (Turner, 2001). The reason for this is that science gives certain or most
reliable truths about the world. Hence, they proposed that social scientists should also follow
methodological principles of observations, experiments, deductive reasoning and objectivity to
study society (Positivism Research Philosophy, n.d.). In the beginning, the positivist
methodology was strongly spread among the thinkers, however, all the thinkers did not agree
with positivist ideas.
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On the other hand, phenomenology is one of the methodologies used by social sciences,
introduced by philosopher Edmund Husserl (1859-1938) against positivism. However, he was
a founder of the phenomenological tradition or movement of the first half of the 20th century,
after him, it was largely developed by the German philosopher Martin Heidegger, Jean-Paul
Satre, and Maurice Merleau-Ponty. Husserl aimed to arrive at ‘philosophy as a rigorous
science’ (Dukes, 1984). By philosophy as a rigorous science, Husserl meant a ‘pre-supposition
less philosophy.” A philosophy with the least number of pre-suppositions (Heidegger &
Dahlstrom, 2005). Unlike Descartes Husserl was dissatisfied with the sciences of his time
(critique on the Cartesian methodical doubts), because they start with a complex of pre-
suppositions and, in particular, he was reacting against naturalistic psychology which treats the
mental activity as casually conditioned by events of nature, in terms of stimulus reaction
relationship (Dukes, 1984). The pre-supposition here is that man is a mechanistic animal.
Husserl wanted philosophy to be a ‘science of ultimate ground’ where the presuppositions are
so basic and primary that they cannot be reduced further (Greening, 2019). So, this
phenomenological method is an approach that explores the richness of human experiences, and
bracketing is a method within phenomenology that involves setting aside biases and
assumptions to approach the phenomenon with fresh eyes (Bowker et al., 1978). This process
helps researchers delve into the subjective world of participants, aiming to uncover the essence
of their experiences without undue influence from external perspectives.

Aims and objectives

The main purpose of this research is to provide an in-depth understanding of how far
the phenomenological method questions the positivist method, other several purposes are there.

I. to identify the main emphasis on the nature and scope of research methodology in both
positivist and phenomenological methodology separately.

Il. to re-visit both positivist and phenomenological methodologies and identify the key
aspects of their research paradigm.

I11. to open a new discussion in the field of research methodology.
Methodology

This study consists of qualitative methods to give the best explanations of the contents
of the research. The data collection methods are primary source collection and secondary
source collection. Despite these, academic journals, websites (online resources) and other
sources will be used as they are available. For data analysis, the content and textual analysis,
critical, and comparative methods were used.

Results and Discussion
How does Phenomenological Methodology Criticise Positivist Methodology?

Phenomenological and positivist methodology are two distinct approaches to
understanding and explaining the world, and they have fundamental differences in their
principles and methodologies. In the beginning, positivism was strongly spread among the
thinkers, however, all the thinkers did not agree with positivist ideas, and it has received a wide
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range of criticism, attacked not only its epistemological and ontological basis but also claimed
that it is responsible for many social problems. So, phenomenology is one of the methodologies
that was introduced by philosopher Edmund Husserl (1859-1938) against positivism. When we
consider the arguments of phenomenology against positivism, on one hand, phenomenology is
all about criticism of positivism. The reason, there cannot be identified at-least one similarity
between both of them.

Importance of subjective Elements

Positivism strongly emphasizes the objectivity in research, and it rejects the subjective
components of methodology. Positivist aims to maintain objectivity in their investigations,
striving to minimize personal bias and emotions and they tend to use standardized methods and
instruments (empirical observation and scientific method) to collect data (Schrag, 1992). On
the other hand, phenomenologists strongly criticized this positivist idea by emphasizing the
importance of subjective elements. The phenomenological methodology and philosophy
focused on the subjective experiences of individuals which aims to understand and describe the
essence of human experiences without imposing theoretical frameworks or preconceived
notions. This approach tends to focus on the detailed examination of human experiences as
they are lived and perceived (Sinha, 1963). Phenomenology uses bracketing (epoche) as a
methodological tool to act as a safeguard against the institution of the researcher’s
preconceived notions, allowing for a more genuine exploration of the phenomenon as it is
subjectively experienced (West, 1991).

The Unpredictability of human behaviour

Positivism also considers that human behaviour can be explained as a straight system
by studying the factors that affect it. In other words, Positivism is closely associated with the
development and application of the scientific method, which helps them to explain facts in a
systematic way (Sinha, 1963). The phenomenological research counteracts this by affirming
that variables affecting an individual are a really wide range that also interacts at the same time
with others. Such an enormous number of factors cannot be arranged or predicted. Thus, the
phenomenological method considers human behaviour which is unpredictable.

Importance of totality of each individual case

The researcher who used positivist methodology for their research focused on facts
formulated hypotheses and tested them by conducting controlled experiments and generalized.
Positivism emphasized both natural and social worlds are two different things. Likewise,
society is identified as a bundle of facts, and the social facts exist outside of human beings.
Those do not have values, knowledge, or objectivity. In this sense, phenomenology criticized
this argument of positivism that says society is a collection of individual people.

Phenomenologists like Peter Beger and Schutz (West, 1991) criticize this mainly
because of the lack of deductive nature in positivism and over-emphasis on general laws and
facts. According to Husserl actually, how we separate facts from values, all those who have
values regarding our experiences, it is difficult to take generalizations or universal truths of the
society or social sciences (Kumar & Sharma, 2012). To him science is an interior and mythical
subject as well as science is consisting of presupposing (West, 1991). In his text ‘The Crisis of
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European Science’ indicated the issues of science then he used his phenomenology as a
methodology instead of philosophy. Husserl wanted to disengage philosophy from science; he
mentioned that science cannot acquire a person’s consciousness or mental actions within itself.

Phenomenological researchers focus on meanings and explore the totality of each
individual case because the primitive goal of phenomenology is to provide detailed and
rigorous descriptions of subjective experiences without making assumptions about their
underlying causes (Sinha, 1963). This involves capturing the lived experience as it is, rather
than imposing a theoretical framework. According to them, description plays a crucial role in
capturing the essence of subjective experiences without relying on preconceived theories or
assumptions.

For instance, the Underlying cause of perahera (procession) in Kandy?

l. Positivists — money (get certain data and generalized)
. Phenomenologist — Locals see it as a spiritual thing whereas, foreigners see perahera
in a different sense (description of subjective experience)

Rejection of scientific and quantitative methods

Positivists proposed that one method which is the scientific method should be used in
social sciences like that used in natural sciences. There is certain or reliable knowledge and
universal truths or generalizations can be acquired. For their research, they use quantitative
data and statistical analysis which closely related concepts in the realm of the philosophy of
science. Researchers use numbers, measurements and statistical techniques to analyse and
interpret their findings. However, according to Husserl, who mentions the most appropriate
way is subjective way to study the society. So, our mind perceives the external existing things
as immediate experiences, then we should not consider the presuppositions and should be
bracketed or suspected of them. We should get only the essence of experiences (consciousness)
then that knowledge is mostly certain and believable (Sinha, 1963). Husserl asserted the
ontological existence of the external world is dependent on subjectivity. We make external
worldly things according to our consciousness that is why he believed; that the first person’s
point of view is free from presuppositions. Both phenomenology and interpretative or
hermeneutics theory commonly discuss the scientific method is unnecessarily applied in social
sciences (Kumar & Sharma, 2012) because that can only separate the society from the facts
and that is misleading or misunderstanding. The most important things are immediate
experiences rather than facts. The thing is to do ‘expandum’ (Smart, 1976). His text ‘Idea’-
(general introduction to pure phenomenology) established that.

An important explanation comes from Klukhon, who presented,
All men are equal.

Some men are equal.

No man is equal.

To him, all men are biologically equal, and some men are ideologically equal, but no
man is psychologically (mentally) equal. Therefore, how do we get generalizations or universal
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objectivity about social work like that said by positivism? So, the thing is to do, subjectively
interpret the world as experienced. Therefore, phenomenological methodology prefers the
qualitative method involving the subjective perspectives of people.

Conclusion

According to the analysis of this research, it can be concluded that phenomenology is
all about criticism of positivism. The reason, there cannot be at least one similarity between
them. Some of the major criticisms presented by phenomenologists are,

l. Rejection of subjective elements of methodology

. Predict the human behavior.

II. Phenomenology regarded totality while positivism mostly tended to study society
separately.

IV.  The scientific method is unnecessarily to applying in Social Sciences because that
can only separate the society to the facts and that is misleading or misunderstanding.
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Abstract

Everyone expects to spend a successful marriage life with his or her partner, but some
of them cannot spend their marriage life successfully, because they do not do duties and
responsibilities to each other and also, they do not have a mutual understanding. This research
was conducted based on the problem what advice did the Buddha give to live happily married
life together. The main purpose of this research was to point out how to live happy married life
according to Buddhism. For this purpose, data obtained from primary and secondary sources
was analyzed under qualitative method. The Buddha has pointed out ten duties and
responsibilities from husband to wife and from wife to husband in Sigalaka Sutta. The
information can be seen on seven wives in Sattabhariya Sutta. The advices given by Buddha
can be seen in Parhamasamvasa Sutta, Kumarikovada Sutta, Matugama Sutta and
Anuruddhamanapakayika Sutta. Reference to the above Suttas, if someone follow these
advices, they can spend a successful marriage life.

Keywords: Buddhism, Marriage Life, woman
Introduction

Importance of marriage life is to confirm existence of human beings, making children
and continue ahead their life. In this journey, they have to face a lot of problems which are
building a house, earning money, buying a vehicle, teaching to children, looking after their
parents and children, and etc. Therefore, either husband or wife bungles own marriage life, due
to does not know to solve above problems, and sexual misconduct.

Indeed, everyone would like to find a heart of gold who has many virtues, since they
need to live together peacefully. However, it is a difficult task which find a good partner.
Nevertheless, they always try their best to make a good family without problems, but it is not
successful, as they do not have mutual understanding each other, not living according to the
religion, and boundless problems.

In a true marriage, man and woman think more of the partnership than they do of
themselves. It is an interweaving of interests and a facing of sacrifice together for the sake of
birth. Its feeling of security and contentment comes from mutual efforts. (Senadhira and
Senadhira, 2016: 37).

Research problem
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What advice did the Buddha give to live happy married life together?
Research purpose

The main purpose of this research was to point out how to live happily in their marriage
life according to Buddhism.

Research Methodology

Data obtained from primary and secondary sources were analyzed under qualitative
method

Discussion

Some scholars who have read very little of Buddhist literature have stated that
Buddhism is a religion meant only for persons that have renounced household life. Still others
have tried to show it as a kind of pessimistic religion. Some others due to their prejudice of
poor knowledge of Buddhism, have tried from their opinionatedness to prove that Buddhism is
a kind of religion hostile to worldly progress. (Anandamaitreya thero, 1993: 9). In fact, when
we read the Pali Canon, we can find more information which is about household life or
marriage life was delivered by the Buddha.

The information which is beginning of the household life can be seen in Aggafifia Sutta.
What was deemed as unprincipled at that time, these days is deemed as principled. The beings
who had sex together were not allowed to enter a village or town for one or two months. Ever
since they excessively threw themselves into immorality, they started to make buildings to hide
their immoral deeds.

Adhammasammatam kho pana, Vasertha, tena sammato hoti, tadetarahi
dhammasammatam. Ye kho pana, Vasettha, tena samayena satta methinam dhammam
patisevanti, te masampi dvemasampi na labhanti gamam va nigamam va pavisitum. Yato kho
te, Vasettha, satta tasmim asaddhamme ativelam patabyatam apajjimsu. Atha agarani
upakkamimsu katum tasseva asaddhammassa paticchadanattam. (D. N. 111, 2005: 150).

Husband and wife take a major place for making household life. Therefore, mutual
understanding is very valuable each other. Responsibilities and duties accomplishment is the
most important when husband and wife spend their marriage life to each other. Ten
responsibilities and duties have been admonished from husband to wife and from wife to
husband in Sigalak Sutta. This Suttanta is called the “Vinaya” of the Housman. With reference
to Sigalaka Sutta, firstly, husband should serve his wife in five ways. They are,

l. By treating her with honour

Il. By not looking down on her

1. By not being unfaithful

V. By relinquishing authority to her

V. By presenting her with adornments
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Wife shows her compassion to her husband in five ways provided that husband serves
his wife above five ways. They are,

l. She’s well organized in her work

. She manages the domestic help

[1l.  heis not unfaithful

IV.  She preserves his earnings

V. She is deft and tireless in all her duties (D. N. 11l. 2005: 306).

When husband and wife admonish their responsibilities and duties to each other, they
can hang out together longly their marriage life peacefully and happily, because they have a
mutual understanding.

A wife who is protecting money which is earning by husband is a luck to house, because
when she save money, both of husband and wife can go ahead together for their growth. In
Sattabhariya Sutta, the information which are about seven wives have been mentioned by the
Buddha. They are

I.  Awife like a killer (Vadhakasama)

With a mind full of hate and no kindness, lusting for others, looking down on her
husband, she longs to murder him who paid the price for her. A man’s wife of this sort is called
a wife and a killer.

Il. A wife like a thief (Corasama)

A woman’s husband earns his wealth by applying oneself to a profession, trade, or
farming. And even it is only a little, she wants to take it. A man’s wife of this sort is called a
wife and a thief.

1. A wife like a lord (Ayyasama)

She is an idle glutton who does not want to work. Her words are harsh, fierce, and rude.
She rules over him, though rises early. A man’s wife of this sort is called a wife and a lord.

IV. A wife like a mother (matasama)

She is always caring and kind, looking after her husband like a mother her child. She
keeps the wealth that he has earned secure. A man’s wife of this sort is called a wife and a
mother.

V. A wife like a sister (Bhaginisama)

She respects her husband as a younger sister respects her elder. Conscientious, she does
what her husband says. A man’s wife of this sort is called a wife and a sister.

V1. A wife like a friend (Sakhisama)
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She has delighted to see him, like one reunited with a long-lost friend. She has well-raised,
virtuous, and devoted. A man’s wife of this sort is called a wife and a friend.

VI1. A wife Like a bondservant (Ddastsama)

She has no anger when threatened with violence by the rod. Without hate or anger, she
endures her husband and does what he says. A man’s wife of this sort is called a wife and a
bondservant. (A. N. 1V, 2005: 416-418).

Further more, in this Sutta, the Buddha declares that wives who are like a killer, like a
thief, and like a lord go to hell after their death, because of their unwholesome behaviour, and
also wives who are like a mother, like a sister, like a friend, and like a bondservant go to heaven
after their pass away, owning to their wholesome behaviour.

The Buddha tried to indicate the facts which are on seven wives do not divide the
women society. Indeed, the Buddha needed to reveal importance of wife who lives in the
family, to establish a good discipline as a wife, and to direct the all society into the correct path.
(Ariyaratna, 2019: 49).

Finding a good partner who has more virtuous is the most important on condition that
spend a marriage life long time peacefully and happily. All life time become a suffering
provided that cannot be found a good partner. Marriage couples have been categorized to four
kinds of couples in Pathamasamvasa Sutta. They are,

I. A male zombie living with a female zombie
(Chavo chavaya saddhim sarvasati)
Il. A male zombie living with a Goddess
(Chavo deviya saddhim sarmvasati)
I11.A God living with a female zombie
(Devo chavaya saddhim samvasati)
IV. A God living with a Goddess
(Devo deviya saddhim samvasati) (A. N. 11, 2005: 110).

In what way does a male hobgoblin lives together with a female hobgoblin? In this case
a husband is a slayer of life, steals, commits adultery, a liar or given to the use of liquor. Such
a wicked man lives together with a wife of the same type. This kind of life is called the life
lived together by goblin couple.

How does a male goblin live together with a female angel? If the husband lives an
immoral life together with a kind and good-natured wife, it is called a life being lived together
by a male hobgoblin with a female angel.
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In what way does a male angel live together with a female hobgoblin? The husband is
good-natured and virtuous while the wife is wicked and immoral. This is called the life lived
by a male angel along with a female hobgoblin.

These three kinds of couples live unhappy and unsuccessful life.

If both the husband and the wife are good-natured, kind and virtuous and live their life
loving each other, it is called the life of an angelic couple.

The Buddha advised every husband and wife to live as an angelic couple. That is the
life to be lived by a real Buddhist couple. Their family life is an ideal one which invites peace
and success here and hereafter. (Anandamaitreya thero, 1993: 50,51).

If a wife need to go to the heaven after her death, eight facts must be fulfilled by her. They are,

VI.

VII.

VIII.

Take the case of a female whose mother and father give her to a husband wanting
what is the best for her, out of kindness and compassion. She would get up before
him and go to bed after him, and be obliging, behaving nicely and speaking politely.

She honors, respects, esteems, and venerates those her husband respects, such as
mother and father, and ascetics and brahmins. And when they arrive she serves them
with a seat and water.

She is deft and tireless in her husband’s household duties, such as knitting and
sewing. She understands how to go about things in order to complete and organize
the work.

She knows what work her husband’s domestic bondservants, servants, and workers
have completed, and what they have left incomplete. She knows who is sick, and
who is fit or unwell. She distributes to each a fair portion of fresh and cooked foods.

She ensures that any income her husband earns is guarded and protected, whether
money, grain, silver, or gold. She does not over spend, steal, waste, or lose it.

She is a lay follower who has gone for refuge to the Buddha, his teaching, and the
Sangha.

She is ethical. She does not kill living creatures, steal, commit sexual misconduct,
lie, or use alcoholic drinks that cause negligence.

She is generous. She lives at home rid of the stain of stinginess, freely generous,
open-handed, loving to let go, committed to charity, loving to give and to share.
(Bhikku Sujato, 2018: 219,220).

If a wife fulfils above duties, she can go to the heaven after her death, and can spend a
marriage life with her husband peacefully and successfully.

On the contrary, the abstinence from sexual misconduct (kamesu micchacara veramani)
in the fundamental five precepts of laity is for both men and women. As Buddhism does not
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advocate a double standard of chastity, both husband and wife are instructed to be moral.
(Gnanarama thero, 1998: 220).

Conclusion

With reference to above Suttas, the advice given by the Buddha can be seen about how
to spend a marriage life a long time peacefully and successfully. In Sigalaka Sutta,
responsibilities and duties have been indicated by both of husband and wife to each other.
Currently, we are able to see many marriage couples have divorced themselves; they do not
have a mutual understanding and not doing responsibilities and duties to each other. Sigalaka
Sutta is very important to apprehend that are responsibilities and duties. In Sattabhariya Sutta,
facts can be seen on seven wives. Anyone becomes a marriage life in the hope of living a long
time their marriage life peacefully and successfully, but some of them who are husbands cannot
hang out a long time with his partner, because his partner is very cruel. Getting a good wife is
a luck of husband and getting a bad wife is a wretchedness of husband in keeping with
Sattabhariya Sutta. If both of husband and wife behave as wholesome in their marriage life,
they can live a long time together peacefully and successfully and meet in next life in
accordance with Pathamamvasa Sutta. In Anuruddha Sutta, advices have been given to girl
who expect to marry how to live a long time together with her husband. The advices given by
the Buddha on marriage life are very useful to spend a good marriage life peacefully and
successfully, so the marriage life will be success provided that these advices observe.
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Abstract

Geriatric people face many difficulties in daily life due to the aging process. Physical
weaknesses, poverty and loneliness influence their mental health imperfectly. These factors
gradually drag them into negative feelings and mental illnesses. Yoga is an ancient practical
life science with wide range of practices to improve holistic health of individuals. Pranayama
(yogic breathing practices), help to improve physical and mental health of the practitioner
through stimulating parasympathetic nervous system. This study was an internet based
literature survey through previous research articles on Yoga and Pranayama, to identify the
effects of Pranayama in geriatric community. According to the results of this study, it can be
concluded that Pranayama has more health benefits on geriatric health including physical,
mental and social wellbeing of elderly people.

Keywords: Geriatric, Pranayama, Yoga
Introduction
Pranayama and geriatric health issues

Yoga is an ancient holistic health approach mainly focused on spiritual awakening of
the self. It originated among Indian culture. It encompasses various practices for the
development of Physical, Mental and Social well-being of an individual. Yoga include various
postures to improve physical health, Pranayama or breath controlling practices helps to
improve life force of the body and it also improve mental health (Dhaniwala et al.2020).
Pranayama is a major practice in Yoga. Prana means ‘life force’ and Yama means ‘controlling’
it simply means controlling or extension of life force (Bankar 2020). Prana or life force
interconnected with human mind. When one component starts to getting fluctuate other
component also fluctuation. Which simply means Prana and our thoughts are interconnected.
Yogis improve steadiness of Prana through Pranayama. It helps to improve stillness of mind
and activate different nerve impulses related to different organs in human body
(Muktibodhananda,2022). There are significant differences between normal breathing and
Pranayama. Pranayama is breathing according to systematically and step by step improve the
breath patterns (Mondal, 2024). There are different kinds of Pranayama techniques such as
equal breathing (Bhastrika), Ujjayi, Sitali, Anuloma-Viloma and Bhramari Pranayama. These
Pranayama techniques are easy to follow and do not need any instruments. People in all ages
can practice it freely (Dhaniwala et al., 2020). There are four aspects of Pranayama Pooraka
(Inhalation), Rechaka (Exhalation), Antar Kumbaka and Bahir Kumbaka (internal and external
retention). Pranayama helps to relieve from anxiety, psychosomatic disorders, personality
imbalances, irregular breathing patterns, hypertension, and asthma (Swami Satyananda
Saraswati,2002). (Saraswati S.S 2002).
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According to UN cut off age of the older population is age 60. “WHO’ referred that elderly
community 1.4 billion in 2020. Approximately it will be double in 2050. Geriatric community
has been significantly increasing past few decades (Rudnicka et al., 2020). Geriatric
community faced different kind of physical and mental illnesses due to their disability with
ageing. Such as diabetes, hypertension, dementia, anxiety, obstructive pulmonary diseases,
asthma, cardiovascular diseases. Due to ageing with physical disabilities and social isolation
leads to mental impairments. Yogic breath controlling practices are useful to balance the
physical, mental and social well-being of geriatric community (Association for the
Advancement of Zoology (India) & Kanamadi,2024).

Methodology

To investigate the health benefits of Pranayama in geriatric community literature survey
method was applied. In analysis of previous studies relevant to Pranayama and geriatric
community health issues investigate through literature reviews and databases such as Google
scholar, Research Gate and WHO official website. This study included 14 research articles and
review papers on geriatric health issues and benefits of Pranayama. Data were analysed using
percentages.

Results and discussion

Mental health issues and somatic problems can be seen common in geriatric people.
Due to ageing, hypertension, and chronic pulmonary lung diseases also can be seen among
geriatrics (Lennart N. Mayer-Eckardt 1, 2, Ole Gnirss 2, 3, Maximilian Meyer 4 et al., 2024).
According to physical and mental disabilities, social isolation and anxiety also factors to
decrease their recovery speed and illnesses. Social issues, family relationship and financial
issues are majorly impact to their health. Disability to perform daily routine and lack of
confidence feel them as weak. They also have difficulties in communication due to sensory
impairments (Devi & Paul, 2016). Most of the geriatrics suffer from depression and anxiety.
Pranayama has significance benefits to improve physical and mental well-being.

Benefits for physical health

Table 1
Author Type of Pranayama Physical effect
(Pramanik et al., 2009)  Bhastrika Pranayama Reduce Heart rate and blood
pressure
(Ramanathan & Chandra Nadi and Both Pranayamas reduced
Bhavanani, 2014) Surya Nadi Pranayama  Heart Rate and Blood
pressure. CNP did it more
significantly.
(Singh et al., 2011) Nadishodana Basal rate and systolic blood
Pranayama pressure reduced, vital
capacity increased.
(Vungarala Satyanand Anuloma—Viloma Reduced high BP and stress
et al. 2014) Pranayama, Bhramari level, significant benefits to
Pranayama cardiovascular system and

cardiac autonomic functions.
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Benefits for mental health

Table 2
Author Type of Pranayama Mental effect
(Sharma et  Fast Pranayamas (Bhastrika, Both types of Pranayamas

al., 2013) Kukkuriya Pranayamas) and Slow  are significantly reduced
Pranayamas (Nadishodana, Pranav  stress level and slow
Pranayamas) Pranayamas suitable for
any person at any age.

(Dhaniwala  Ujjayi, Bhastrika, Anuloma- Reduce stress, Benefits to
etal., 2020) Viloma, Bhramari Pranayamas prevent from Psychiatric
disorders.

According to above findings Pranayama mainly reduce BP level, Heart rate and
improve vital capacity. Slow Pranayamas (Nadishodana, Pranav Pranayama) are suitable for
any person at any age. Every Pranayama is mainly effect with brain functions and reduce stress
level. It benefits to prevent from psychiatric disorders. Not only these things but also
Pranayama helps to improve lung capacity and strengthens respiratory system. Oxygenated
blood to cell, helps to treat asthma and bronchitis (Bankar, 2020).

According to the collected data there were 92.857% research articles that indicates
Pranayama helps to reduces anxiety and depression among geriatric persons. 75% of above
mentioned Pranayamas are most suitable to geriatric to improve mental health and physical
health. Other 25% of Pranayamas are fast Pranayamas and not suitable for geriatric because
most of geriatric suffer from breath difficulties due to ageing. it will be harmful to practice fast
Pranayamas for the geriatric.

Conclusion

According to the findings of present study; Pranayama helps to improve physical
confidence and mental well-being influence for their social relationship maintenance in elderly
people. Pranayama improves overall health in geriatric community.
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Abstract

The pursuit of sustainability in a global context necessitates an exploration of the
philosophical imperatives that guide our collective actions and shape our understanding of the
interconnectedness between humans, nature, and society. This study investigated the role of
philosophical perspectives in shaping a sustainable global community, examining the ethical,
political, and cultural dimensions of sustainability discourse and practice. This research
employed a multidisciplinary approach drawing from philosophy, ethics, political theory, and
cultural studies. A comprehensive literature review was conducted to identify key philosophical
traditions, theories, and perspectives relevant to the study of sustainability. Philosophical
analysis was employed to critically examine key texts, theories, and concepts, while case
studies provided empirical insights into the application of philosophical imperatives in
addressing sustainability challenges. The research highlighted the significance of
philosophical perspectives in shaping ethical frameworks, political systems, and cultural
norms that underpin efforts to foster sustainability and social justice on a global scale. It
underscored the importance of interdisciplinary collaboration, cultural diversity, and public
engagement in translating philosophical insights into actionable policies and practices. In
conclusion, this study contributes to a deeper understanding of the philosophical imperatives
in shaping a sustainable global community. By integrating philosophical insights into research,
policy, and practice, we can develop more robust, inclusive, and equitable approaches to
addressing global sustainability challenges and building a more just and sustainable world for
current and future generations.

Keywords: Philosophical Imperatives, Sustainability, Global Community
Introduction

In an age characterized by unprecedented globalization, the world is intricately
interconnected across borders, cultures, and economies. This global interconnectedness has
ushered in profound transformations, shaping every aspect of human life, from politics and
economics to culture and environment. As we navigate this complex and rapidly changing
landscape, it becomes imperative to examine the philosophical imperatives that underpin our
collective efforts to foster sustainability and create a harmonious global community.

Philosophy, as the foundational inquiry into the nature of existence, knowledge, and
values, plays a crucial role in shaping human thought, action, and organization. Throughout
history, philosophical ideas have informed and guided societies in their pursuit of social justice,
ethical governance, and ecological balance. Today, in the face of global challenges such as
climate change, resource depletion, social inequality, and cultural fragmentation, philosophical
inquiry assumes renewed significance in charting a path towards a sustainable future.
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This research sought to investigate the philosophical imperatives that contribute to the
formation of a sustainable global community. By examining diverse philosophical traditions,
theories, and perspectives, we aimed to elucidate the underlying values, principles, and ethical
frameworks that inform our understanding of globalization and sustainability. Through a
multidisciplinary approach drawing from philosophy, ethics, political theory, economics, and
environmental studies, we endeavored to explore the complex interplay between philosophical
ideas and global dynamics.

The central questions driving this inquiry include: How do philosophical perspectives
shape our understanding of globalization and its implications for sustainability? What ethical
principles and values should underpin our collective efforts to address global challenges and
foster a more equitable and sustainable world? How can philosophical inquiry contribute to the
development of policies and practices that promote sustainability and social justice on a global
scale?

By addressing these questions, this research aimed to shed light on the philosophical
foundations of a sustainable global community and offer insights into the role of philosophy in
shaping our collective future. Through critical analysis and synthesis of existing literature,
theoretical frameworks, and case studies, we sought to contribute to a deeper understanding of
the philosophical imperatives that can guide humanity towards a more just, equitable, and
sustainable global order.

Literature Review

The pursuit of sustainability in a global context has spurred extensive philosophical
inquiry, drawing upon diverse traditions and perspectives to understand and address the
complex challenges facing humanity. Philosophers have long grappled with questions of ethics,
justice, and the nature of human existence, providing valuable insights into the philosophical
imperatives that underpin efforts to shape a sustainable global community.

One key philosophical concept that informs discussions of sustainability is
environmental ethics. Scholars such as Aldo Leopold, Rachel Carson, and Arne Naess have
articulated the intrinsic value of nature, and the moral obligations humans have towards the
environment. Leopold's land ethic, for example, emphasizes the interconnectedness of all living
beings and advocates for a moral framework that extends ethical considerations beyond human
interests to encompass the well-being of the entire ecological community.

Furthermore, political philosophers have examined the ethical dimensions of global
governance and the distribution of resources in a world characterized by increasing
interconnectedness and interdependence. The works of theorists like John Rawls, Amartya Sen,
and Martha Nussbaum have shed light on the principles of justice and equity that should guide
international relations and economic policies. Rawls' theory of justice as fairness, for instance,
emphasizes the importance of ensuring that social and economic inequalities benefit the least
advantaged members of society, a principle that has significant implications for global efforts
to address poverty, inequality, and social exclusion.

Moreover, philosophical reflections on cultural diversity and identity play a crucial role
in shaping our understanding of sustainability in a globalized world. Scholars such as Kwame
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Anthony Appiah, Seyla Benhabib, and Homi Bhabha have explored the dynamics of cultural
hybridity, cosmopolitanism, and multiculturalism, highlighting the importance of dialogue,
respect, and mutual understanding in fostering sustainable relationships among diverse
communities. By recognizing the plurality of human experiences and perspectives, these
thinkers offer valuable insights into the philosophical imperatives that can help bridge cultural
divides and promote solidarity in the pursuit of a common vision of sustainability.

In addition to these philosophical perspectives, recent developments in critical theory,
feminist philosophy, and postcolonial thought have enriched our understanding of the power
dynamics and structural inequalities that underlie global environmental and social crises.
Scholars such as Vandana Shiva, Donna Haraway, and Gayatri Chakravorty Spivak have
critiqued dominant modes of knowledge production and called for more inclusive and
participatory approaches to addressing sustainability challenges. Their work underscores the
importance of acknowledging diverse voices and perspectives in shaping sustainable futures
that are just, equitable, and respectful of human and non-human life.

Furthermore, the literature on the philosophical imperatives in shaping a sustainable
global community reflects a rich tapestry of ideas, debates, and insights that highlight the
complex interplay between ethics, politics, culture, and the environment. By drawing upon
diverse philosophical traditions and perspectives, scholars have laid the groundwork for a
deeper understanding of the values, principles, and ethical frameworks that can guide humanity
towards a more sustainable and harmonious future.

Research Methodology

The primary objective of this study was to explore and analyze the philosophical
imperatives that influence the shaping of a sustainable global community. This involved
investigating how various philosophical traditions, theories, and perspectives inform our
understanding of sustainability and globalization, and how they contribute to the development
of ethical frameworks and principles for addressing global challenges.

The Research Question was What are the key philosophical perspectives and traditions
relevant to understanding sustainability and globalization?

The literature review entailed conducting a comprehensive review of existing literature
on philosophy, ethics, globalization, and sustainability to identify key themes, concepts, and
debates.

Under Philosophical Analysis Philosophical analysis was used to critically examine key
philosophical texts, theories, and concepts relevant to the study of sustainability and
globalization.

Relevant case studies from different regions and sectors were selected to illustrate the
application of philosophical imperatives in addressing the specific sustainability challenges
under case study.

Compare and contrast different philosophical perspectives and approaches to
sustainability under comparative analysis, highlighting their strengths, weaknesses and
implications for global governance and policy - making.
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Relevant surveys and observations were used under primary data and existing literature,
philosophical texts, policy documents, and case studies under secondary data.

Qualitative data obtained from surveys and philosophical texts were analyzed
thematically. The study may be limited by the availability of relevant literature and data and
the philosophical analysis may be influenced by the researcher's own philosophical
perspectives and biases. Findings from this study may inform policymaking, advocacy efforts,
and academic discourse on global sustainability challenges and the study may also provide
practical insights for stakeholders engaged in sustainability initiatives at local, national, and
global levels.

Discussion

The exploration of philosophical imperatives in shaping a sustainable global
community is a multifaceted endeavor that necessitates critical reflection on the underlying
values, principles, and ethical frameworks guiding human interactions and decision-making
processes. This discussion delves into several key dimensions of the study and highlights its
implications for theory, practice, and future research.

When discussing the ethical foundations of sustainability philosophical inquiry
provides a robust foundation for understanding the ethical dimensions of sustainability. By
examining philosophical traditions such as environmental ethics, social justice theory, and
cosmopolitanism, we can elucidate the moral imperatives that underpin efforts to create a
sustainable global community. For instance, environmental philosophers like Aldo Leopold
and Arne Naess emphasize the intrinsic value of nature and the moral obligation to preserve
ecological integrity, while political theorists such as John Rawls advocate for principles of
justice and fairness in the distribution of resources and opportunities. These ethical frameworks
offer valuable insights into the principles that should guide our collective actions towards
sustainability, including intergenerational equity, ecological stewardship, and social
inclusivity.

Also, Philosophical perspectives play a significant role in shaping political and
economic systems and policies that impact sustainability. The works of political philosophers
like Amartya Sen and Martha Nussbaum highlight the importance of addressing social
inequalities and promoting capabilities-based approaches to development, which are crucial for
achieving sustainable outcomes. Similarly, economic theories informed by philosophical
principles, such as ecological economics and feminist economics, challenge conventional
growth-oriented paradigms and advocate for alternative models that prioritize environmental
sustainability, social well-being, and equitable distribution of resources. By integrating
philosophical insights into policy-making processes, we can develop more holistic and
equitable approaches to addressing global sustainability challenges.

Under the Cultural Diversity and Dialogue Philosophical inquiry encourages dialogue
and engagement across diverse cultural perspectives, which is essential for building a
sustainable global community. Scholars such as Kwame Anthony Appiah and Seyla Binhai
emphasize the importance of cultural pluralism and cosmopolitanism in fostering mutual
respect, understanding, and solidarity among different communities. By recognizing and
valuing cultural diversity, we can enrich our understanding of sustainability and develop more
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contextually relevant and inclusive solutions to global challenges. Moreover, philosophical
reflections on identity, power, and privilege shed light on the structural inequalities and
injustices that underlie sustainability issues, providing impetus for transformative change and
social justice activism.

Finally, the future Directions and Challenges While the study of philosophical
imperatives in shaping a sustainable global community offers valuable insights, several
challenges and areas for further research remain. One challenge is the need for interdisciplinary
collaboration and dialogue between philosophers, scientists, policymakers, and practitioners to
bridge the gap between theory and practice and facilitate the implementation of sustainable
solutions. Additionally, addressing power imbalances and structural injustices inherent in
global systems requires sustained efforts to promote equity, diversity, and inclusion in
decision-making processes. Future research could explore emerging philosophical perspectives
on sustainability, such as indigenous philosophies and post humanist ethics, and their
implications for reimagining human-nature relationships and promoting more holistic and
resilient approaches to sustainability.

Conclusion and Suggestions

The study of philosophical imperatives in shaping a sustainable global community
illuminates the profound influence of philosophical thought on our collective efforts to address
the complex challenges of sustainability. Through an exploration of diverse philosophical
traditions, theories, and perspectives, we have gained insights into the ethical foundations,
political implications, and cultural dimensions of sustainability discourse and practice. From
environmental ethics to social justice theory, from cosmopolitanism to indigenous
philosophies, philosophical inquiry offers a rich tapestry of ideas and insights that can inform
and guide our quest for a more sustainable and equitable world.

As we conclude this study, it is evident that philosophical perspectives play a pivotal
role in shaping the values, principles, and ethical frameworks that underpin our approach to
sustainability. By engaging with philosophical ideas, we can cultivate a deeper understanding
of our interconnectedness with each other and the natural world and recognize the moral
imperative to act as responsible stewards of the planet. Moreover, philosophical inquiry
encourages critical reflection on power dynamics, structural inequalities, and cultural diversity,
prompting us to question dominant paradigms and envision alternative futures grounded in
justice, equity, and solidarity.

In finally, the study of philosophical imperatives in shaping a sustainable global
community offers valuable insights into the ethical, political, and cultural dimensions of
sustainability discourse and practice. By integrating philosophical insights into research,
policy, and education, we can foster more robust, inclusive, and equitable approaches to
addressing global sustainability challenges and building a more just and sustainable world for
current and future generations.
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Abstract

According to the recommendations of the National Dangerous Drugs Control Board of
Sri Lanka, the total number of drug seizures in 2023has exceeded 80, .000It is a high growth
compared to ) 2022Mabhir, .(2023Accordingly, the social welfare process of the secondary
victims of the family is affected. The main purpose of the research is to investigate the effect of
drug trafficking on the socialization process of family secondary crime victims. The sub-
objectives are to study the breakdown of family relationships due to drug trafficking and the
psychological distress of family members due to drug distribution. The same situation can be
widely recognized in Pallama Ruwaneliya village in Puttalam district. Qualitative research
methodology was used. Grounded theory was used for data analysis. Structured interviews and
questionnaire method have been used as the primary data source. Research studies, books and
journals were used as secondary data source. School students, youth and adults have become
victims of drug trafficking. The wife and children of the family involved in drug trafficking can
be identified as suffering from mental stress. This condition can be identified as problems faced
by families with weak personality traits, depression, social marginalization, social
marginalization, poor socialization. As a result closed socialization occurs. But it is a new
social trend that strong personality traits are created by facing such problems for a long time.
The results of the study can indicate that the fear of facing the society is created more because
the master of the family or the father is involved in drug use and trafficking. It can be concluded
that drug trafficking is more effective in the positive and negative social welfare process.

Keywords - Family Victimization, Drug Trafficking, Depression
Introduction

According to Sri Lanka's National Dangerous Drugs Control Board (NDDCB, 2022),
the total number of drug arrests in 2023 was over 80,000, which is a high growth compared to
2022 (Mabhir, 2023). Morbidity and mortality from drug use have increased globally. According
to the World Drug Report (2017), more than 30 million people worldwide suffer from
substance use disorders. 0.6% of the global adult population is highly vulnerable to substance
use disorders. Opioid drugs are the most harmful in the world, responsible for 70% of adverse
health effects (Mahir, 2020). Drug trafficking, which is rapidly expanding throughout Sri
Lanka, has a high impact on family life. Prohibited illegal drugs are sold using secret tactics.
Various measures are being implemented by the government to raid the drug trafficking that
has spread throughout the villages of Puttalam district. This condition affects many secondary
victims of the family including wife, husband, children and parents in their socialization
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process. Drug trafficking has a direct impact on the formation of open and closed personality
traits. This research examines how drug dealing and distribution affects family members. The
research background has been created in relation to this situation as it is commonly identified
with the Puttalam district of Sri Lanka.

Objectives
The main objective

I.  To investigate the impact of drug trafficking on the socialization process of family
secondary crime victims.

Sub objectives

I.  Tostudy of the breakdown of family ties due to the ongoing process of drug trafficking.

Il.  To study of the psychological distress of family members due to drug addiction.
Research Methodology

Qualitative research methodology was chosen for the study, both primary and
secondary data were used. Structured interviews and questionnaire method were used as the
source of primary data. Purposive sampling has been used as the study sample. Accordingly, a
group of eighty people were selected. There, representing the forty families of Ruwaneliya
village in Pallama area of Puttalam district, an adult over fifty years of age and a youth between
eighteen and thirty-seven years of age were selected from each family. Ten people from ten
randomly selected families were selected for structured interviews. Research studies, books,
journals were sourced as secondary data. Grounded theory was used to analyze the data. And
the data was numerically interpreted using SPSS software. Functional approach was used as
the theoretical source for the research.

Results and discussion

Drug trafficking has spread rapidly throughout the Puttalam district and the production
of alcohol and distribution of drugs can be identified among the families of Pallama
Ruwaneliya village. Drugs such as alcohol, ganja, drugs, babul, ice are widely distributed in
the village. Drug use has also become popular among school-age children from the age of
thirteen. Secondary victims include the head of the family who uses alcohol, as well as the wife
and children of the family. That is, drug production and distribution has become more prevalent
through them. In some cases, the wife indirectly intervenes in the production of alcohol, and
its sale is also done by the wife. In such cases, children of the school age suffer severe hardships
and are also subjected to social marginalization. When the father of the family is more involved
in drug use, it has a direct effect on the children.

Family background related to drug trafficking has a strong impact on children’s social
cognitive development process. Children living in this kind of social framework adapt to the
closed socialization process, and in some cases tend to the open socialization process.
Persecution and neglect from the society can identify a nature of children hating the society.
Family-based drug trafficking also serves as the initial stage for children to turn to illicit
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activities such as alcohol use and distribution, and then the use of weapons. The attitudes,
thoughts and wishes of the children including the wife living in this victimized family
framework mostly show a sense of uneasiness towards the society. It can be identified through
the following note.

Problems Faced by Family Victims

W Stress
B Social Marginalization
Social Exclusion

Weak Socialization

Figure 1 - Field study data - Problems faced by victimized families

In some cases, the long-term occurrence of alcohol and drug trafficking has some effect
on the mental functioning of the children of those families. As a result, weak personality traits,
weak socialization traits are formed. Information about it can be identified through the
following table.

Weak personality traits/ antisocial traits Reasons for it

Fear of facing society Husband or father drinking alcohol

Inability to make a proper decision in a problem  Distribution and sale of alcohol

Looking excessively embarrassed at a problem Harassment by drunken husband/ father

Table 1 — Field Study Data — Defective Personality Traits/ Antisocial Traits Faced by Family
Victims and Factors Contributing Thereto

In contrast to the weak social support, in some cases, after bearing the pressure and then
putting the pressure on the opposite of that pressure, it can be recognized at a rare level in the
society. These secondary victims are associated with situations in which individuals are created
with strong personality traits that are better understood by society, compared to weak
personality traits. As a result of bearing too much social pressure, it can be identified as a new
trend among children and wives in these family environments that the mental strength needed
to cope well with it is created. It can be seen that some people who adapt to drug trafficking
from time to time continue this drug trafficking as a result of focusing on their economic status
rather than their social status in order to survive in the society. Although it has some impact on
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the individual social welfare process, the attention related to it has been limited. Open economic
policy can also be identified as one of the turning points in the process.

Conclusion

Due to the various effects of drug trafficking on the individual's life, how the secondary
victims are affected can be studied physically through two main parts. As the mental impact is
higher than the physical impact, the wife and children of the family are severely
psychologically affected. Due to the weak personality traits that affect the individual's psyche,
a group of people who lack self-awareness and cannot make proper decisions are created.
Individuals' socialization processes are positively and negatively influenced by drug
trafficking. While the positive impact is very limited, the negative impact shows rapid growth.
This shows a direct impact on matters such as the future hopes and interests of the secondary
victims. Thus the legal aspect should be enforced and the broad change in social awareness
should be created.
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Abstract

With the emergence of new drug variants, a significant portion of the young and adult
population addicted to drugs are eager to try these new substances, regardless of the
consequences. Nowadays, polydrug usage has been rapidly spreading worldwide. Not only
Western countries Asian countries have been also equally confronting a complex of public
health problems associated with the risk of addiction and drug overdose. This review critically
assesses the effectiveness of psychotherapies and pharmacotherapies in addressing polydrug
use among individuals in Sri Lanka. The review emphasizes the need for personalized
psychological interventions tailored to the unique needs of polydrug users, considering the
complex interplay of biological, psychological, and social factors contributing to their
substance use patterns. Additionally, the review explores the role of vocational training
programs in facilitating successful reintegration of polydrug users into society post-
rehabilitation. Special attention is given to the challenges and opportunities in implementing
these interventions within the Sri Lankan context, taking into account cultural, economic, and
healthcare system factors. The findings highlight the importance of a comprehensive and
holistic approach to treating polydrug use, integrating both psychotherapeutic and
pharmacological strategies alongside social support and vocational rehabilitation for optimal
outcomes in recovery and reintegration.

Keywords: Poly drugs, Pharmacology, Rehabilitation, Psychotherapy
Introduction

Substance abuse has become an ongoing hazard worldwide. According to recent
literature, a prevalence rate of approximately 2.2% indicates substance use disorder globally
(Castadelli-Maia & Hugra, 2022). Continuous substance use has long-term effects on
dependence and addiction (Zou et al., 2027). Alcohol, Heroin, Cocaine, Tobacco, Opioids,
Street Methadone, Barbiturates, Benzodiazepines, Amphetamine, and Cannabis have been
identified as widely used addictive substances obligating a substantial number of negative
consequences including withdrawal symptoms (Miller, 2022). With the enhancement of the
addictive population, certain addictive drugs have been started to be manufactured in illegal
labs and distributed without a proper testing procedure (Caulkins & Humphreys, 2023). Most
of the time due to the continuous urge of euphoric and psychedelic effects people are prone to
use these illegal drugs once the intoxication is gone. Some of them are using illegal drugs like
K2, synthetic cathinone, and ecstasy with their regular use of substances to enhance the level
of intoxication (American Addiction Center [AAC], 2023). Along with that concurrent or
sequential utilization of more than one substance signifies polydrug usage. Polydrug use is
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more severe than mono-drug use due to the unpredictable side effects and most of the time
these people encounter in emergency rooms in hospital settings due to the conditions of drug
overdose and drug-related deaths. As an instance of becoming a polydrug user, if an individual
starts to use Cocaine type stimulant drugs, it will instigate the craving to use large amounts of
alcohol (European Monitoring Center for Drugs and Drug Addiction [EMCDDA], 2009).
Depending on the substance variant, the level of intoxication and symptoms can be changed
(Donroe & Tetrault, 2017). Chronic use of tobacco products is affecting severe lung diseases
and chronic alcohol usage is causing hepatic steatosis and alcoholic hepatitis. Sense of
euphoria, increased blood pressure, concentration issues, dry mouth, and paranoid symptoms
widely appear the people who are addicted to Marijuana, hashish, and cannabis-containing
substances. Apart from that K2 and other synthetic cannabinoids cause severe intoxication with
symptoms of euphoria, red eyes, dry mouth high blood pressure, and heart rate, and long-term
usage can cause mental impairment, continuous cough, and recurrent lung infections (Hazelden
Betty Ford Foundation, 2020; Nelson et al, 2014; Charuni, 2024).

According to 2021 global estimates, 296 million substance users have been reported in
the world. Of them, 219 million were cannabis users, 36 million were amphetamine users, 22
million were cocaine users and 20 million were ecstasy-type substance users. In 2021, the
substance injecting percentage also increased by 18% compared to 2020 (United Nations
Office on Drugs and Crime [UNODC], 2023). European Monitoring Center for Drugs and Drug
Addiction revealed that more than 30% of the young population in European countries are
addicted to polydrug use (European Monitoring Center for Drugs and Drug Addiction
[EMCDDA], 2009). Furthermore, quantitative research has been done by using Australian
adolescents who are using substances denoted that due to the family socioeconomic status,
academic failure, cultural pressures, and peer pressure polydrug use has been commonly
identified among adolescents (Kelly et al, 2015). When comes to the Sri Lankan context
152,979 drug-related offenses were reported in 2022. Of them, 45.6% were heroin-related
offenses, 35% were Cannabis-related offenses, and 14.8% were methamphetamine related-
offenses. A recent study that was done by using Advanced Level Students in Western province
revealed out of 422 students 154 of them have been using substances (Thennakoon et al., 2024).
Further denoted that from the Advanced Level students who are using substances 61.7% of
them were polydrug users (Charuni et al., 2023). Thus, polydrug usage has been overwhelming
among not only the adult population but also adolescents and emerging adults.

Social and mental issues also can be seen in these individuals who are using polydrugs
along with physical issues. Consequently, these substances affect both brain and behaviour of
individuals, indicating the necessity of both pharmacological and psychotherapeutic
interventions in addressing their treatment requirements. Compared to treatment for the mono-
drug adductors, treatments of polydrug adductors need to be more individualized. In clinical
settings detoxification, medication-assisted Treatment, Behavioural therapies, support groups,
dual diagnosis treatment, rehabilitation progrmmes, and holistic approaches can be denoted as
widely used treatment methods (Das, 2019; Wang et al., 2017; Duncan, 1975; Wanigaratne et
al., 2005).

As per the clinical experts' ideation, detoxification is one of the safe polydrug
discontinuation and relapse prevention methods (Diaper et al.,, 2014). The process of
detoxification is going under two pharmacological regimes opioid and benzodiazepine receptor
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agonists and symptom-reducing medications. Clonidine is a central alpha 2-adrenergic agonist
that is suitable for reducing opioid-related withdrawal symptoms including restlessness and
muscle twitching (Dunsed et al., 2016). Kristensen et al, (2006) conducted an experimental
study that revealed a combination of Buprenorphine and Sodium Valproate is a safe treatment
method for polydrug addiction. Apart from these medications certain muscle relaxants,
anxiolytics, and anti-emetics are given to reduce the withdrawal symptoms (Zullino et al.,
2002).

The treatment received by the patient could be in a hospital, outpatient facility,
rehabilitation facility, or through an inpatient detox program, based on the severity of the
condition (Dimino, 2023). Medical Assisted Treatment (MAT) is mostly used in the hospital
setting which can be seen in the Sri Lankan context as well as in the western countries by
involving medications to manage withdrawal symptoms and desires allied with polydrug use
combined with counseling and behavioral therapies. MAT is overseen by healthcare
professionals and necessitates ongoing monitoring and adjustments to medication dosage. This
treatment frequently involves the use of opioid agonists or antagonists, including methadone,
buprenorphine, and naltrexone to alleviate cravings for opioids and manage withdrawal
symptoms while enhancing individuals’ concentration ability. Medications such as
acamprosate, disulfiram, and naltrexone can be used to decrease alcohol-drinking behavior
(Miller, 2023).

According to American Addiction Center medically managed detox programs play a
crucial role in stabilizing patients and alleviating the symptoms of drugs or alcohol withdrawal.
The duration of these programs can vary from a few days to several weeks, depending on the
individual’s needs. Following successful stabilization, some patients may require further
treatment through an inpatient program to address their ongoing recovery needs (Miller, 2023).

Inpatient treatment for polydrug abuse offers intensive care in a residential setting,
typically lasting thirty to ninety days. It involves round-the-clock medical supervision,
combining different therapies, and a structured environment to support recovery. This helps
individuals who use polydrug to focus on their recovery away from everyday triggers and
stressors, receiving support from professionals and peers. Medication-assisted treatment is a
form of therapy for polydrug use that utilizes medications to alleviate withdrawal symptoms
and cravings associated with polydrug use. It is often combined with counseling and behavioral
therapies during dual-diagnosis rehabilitation. In the Sri Lankan context rehabilitation system
or inpatient treatment is the most prevalent type of treatment for polydrug users.

Jayamaha et al. (2022) emphasized that inpatient medical detoxification, outpatient
medical detoxification, outpatient abstinence-oriented treatment, and long-term residential
rehabilitation are the treatment systems available in Sri Lanka. Rehabilitation programs in Sri
Lanka commonly integrate spiritual, religious, cultural, educational, vocational, family, social,
and community support, moreover psychological and creative therapies, sports, and
extracurricular activities. These diverse components aim to provide holistic support for
individuals seeking rehabilitation, addressing their physical, mental, and social well-being.
These comprehensive programs reflect the multifaceted approach taken to support individuals
on their journey to recovery and reintegration into society. Despite the comprehensive
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programs conducted in the rehabilitation centers, it reports a 75% relapse rate of substance use
disorder after completing the residential period due to a lack of assertiveness in their characters.

Outpatient polydrug use treatment is important after completing inpatient treatment or
individuals may move to outpatient treatment or step-down programs for ongoing support in
their recovery journey. This often includes regular therapy sessions with a licensed therapist,
group therapies, and support groups. These therapies focus on addressing the root cause of
addiction, developing coping mechanisms, and establishing a robust support network.

Cognitive behavioral therapy is an effective approach for addressing polydrug abuse,
aiming to identify and replace negative thought patterns and behaviors with healthier
alternatives. Through structured sessions with a licensed therapist, individuals learn to
recognize triggers for polydrug use and develop coping strategies. The therapy also focuses on
managing stress, anxiety, and depression, while promoting the development of healthy habits
and routines to support long-term recovery.

Dialectical behavioral therapy places a strong emphasis on mindfulness, coping skills,
distress tolerance, and reduction of self-destructive behaviors. These components are
instrumental in contributing to a reduction in polydrug use and promoting overall well-being.
Eye Movement Desensitization and Reprocessing (EMDR) can be effectively used to
desensitize individuals to their distinctive triggers, potentially reducing their contribution to
polydrug use. Additionally, EMDR can help reinforce positive associations with the treatment
goals.

Motivational Interviewing is another therapy that is widely used as a treatment for
polydrug users which offers a versatile approach for addressing polydrug use, whether on a
short- or long-term basis. This method centers on five key pillars such as autonomy,
acceptance, adaptation, empathy, and evocation. By honing these skills, individuals can work
towards reducing their reliance on polydrug. This approach provides a framework for fostering
positive change and achieving lasting results in polydrug use interventions.

The twelve-step treatment program is another successful program that is based on the
principles of Alcoholics Anonymous and Narcotics Anonymous. This method is grounded in
the belief that addiction is a disease necessitating spiritual, emotional, and social healing. This
treatment method can be seen in the Sri Lankan context, and the Western countries during the
polydrug abuse individuals’ recovery journey. This treatment includes acknowledging
powerlessness over drugs, seeking assistance from a higher power, conducting a personal
inventory, making amends for past transgressions, and aiding others in the recovery journey.
Within this framework, individuals are urged to attend meetings regularly and establish
connections with a sponsor, characteristically who has completed the program and who can
offer support and guidance by sharing the objective of achieving sobriety (Choosing Therapy,
2023).

Preventing the menace of polydrug abuse: suggestions by the youth of Sri Lanka, the
research conducted by the University of Rajarata revealed proactive interventions on polydrug
abuse. It illustrates the need for proactive measures to prevent youth polydrug abuse. A
comprehensive approach involving integrated youth-centered interventions, counseling, and
ongoing group sessions is crucial. In addition, close monitoring by teachers and parents,
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moreover the establishment of an anonymous messaging service, are essential to deter
polydrug use and distribution. These strategies are vital components in addressing the
multifaceted nature of youth polydrug abuse and should be integrated into broader prevention
efforts (Sriwardhana, 2022).

The Department of Narcotics Control, Bangladesh conducted a study to find the cause
and victim of drug addiction and the way forward for the establishment of adequate treatment
and rehabilitation facilities in the private sector in Bangladesh. Study results illustrate that a
significant reduction in public expenditure and increased productivity of drugs can be achieved
by prioritizing treatment and rehabilitation initiatives. This approach will open opportunities
for a demographic dividend, leading to social and economic development. By focusing on
capacity building for caregivers, ensuring adequate funding for treatment centers, and engaging
religious and community-based organizations, the potential for sustainable development and
improved public health can be realized. Implementing multipronged initiatives for treatment
and rehabilitation will alleviate polydrug-induced suffering and revolutionize the current
treatment system (Bhuiyan, 2022).

A study was conducted about treatment methods and approaches practiced in drug
treatment and rehabilitation centers in Sri Lanka. According to that study, in Sri Lanka, both
government and private residential treatment centers are catering to individuals with drug use
disorders. A comprehensive study was undertaken to analyze the treatment methods and
approaches employed in these centers. The research encompassed 29 treatment facilities,
incorporating guidelines from Act No.54, 2007 on drug addicts (treatment and rehabilitation),
moreover standards outlined by the World Health Organization (WHO) and United Nations
Office on Drugs and Crime (UNODC). The findings revealed that all rehabilitation centers are
tailored for male clients, with a smaller percentage (10%) available for females. Furthermore,
a significant portion of clients are admitted by self-will or under court orders, and various
treatment models, including psychological, religious faith-based, and community-based
approaches, are practiced across the centers. Spiritual development and education programs
are also widely conducted, emphasizing the diverse and comprehensive nature of the treatment
provided in these facilities (Kumara, 2022).

The National Dangerous Drug Control reveals the gender differences in polydrug
abuse, treatment availability, and difficulties in accessing treatment in women. The study
findings concluded the importance of the treatment facilities for both genders and the way to
enhance the treatment services. Women encountering substance use disorders often confront
more pronounced challenges upon entering treatment and may encounter greater hurdles in
accessing such services compared to men. These obstacles are pervasive across various global
regions and encompass systemic, structural, sociocultural, and personal barriers. Systemic
barriers include limited decision-making authority, inadequate awareness of gender-specific
health determinants, and a dearth of gender-responsive and cost-effective evidence-based
treatment options. Structural barriers encompass challenges at the service or program level,
such as childcare provisions, services tailored for pregnant women, treatment program
accessibility and affordability, inflexible program schedules, and a lack of coordination and
identification of services. Social, cultural, and personal barriers encompass broader life
circumstances, including poverty, limited access to basic and reproductive healthcare, low
literacy rates, and experiences of domestic violence. Additionally, stigma, shame, fear of losing
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custody of children, lack of family support, and a lack of confidence in the effectiveness of
treatment are identified as further barriers. To address these challenges, it is imperative to
prioritize this demographic by allocating sufficient resources and support at both the grassroots
and familial levels to facilitate their access to treatment facilities. This entails raising
community awareness, training primary care and other support professionals, identifying at-
risk women at the grassroots level, bolstering community volunteerism, and expanding
treatment services tailored for women (Abeynayake et al., 2022).

The proliferation of computer-mobile technologies has led to the development of
technology-based health interventions for polydrug use prevention and treatment. The study
done by Deep (2022) in India aims to assess the efficacy of mobile technology-based
prevention interventions for substance use disorders in India. The study will evaluate
intervention delivery and outcome measurement through mobile technology, following a
systematic review methodology. The investigator has come across on investigating different
m-health applications. While initial studies have focused on providing information and social
support, challenges remain in assessing its effectiveness and ensuring compliance with ethical
guidelines. Standardization of assessment materials and information will be crucial for
understanding intervention effectiveness.

There are different types of treatment methods followed by different countries. United
States, United Kingdom, Portugal, Switzerland, Philippines, and Thailand are some of the
countries that went about polydrug addict treatment in their ways. There are both pros and cons
in each method. The United States polydrug scene has shifted towards a patient-centered
approach, moving away from punitive measures. Legislation now mandates rehabilitation for
individuals convicted of driving under the influence. Quality United States rehabilitation
centers are embracing this change. Malibu Beach Recovery offers gender-specific luxury
rehabilitation with holistic treatment, while Tranquility Woods in Maryland focuses on
individualized therapy. Bluff Plantation in Georgia combines traditional evidence-based
treatments with holistic approaches such as mindfulness meditation and nutrition counseling.
These centers exemplify the evolving landscape of polydrug rehabilitation in the United States
providing patients with comprehensive and personalized care. This rehabilitation method is
considered one of the best countries for rehabilitation in the world and it provides multi-
program and individualized approaches toward healing. The disadvantage of this program
would be the expenses. The inpatient or residential treatment in the capitalist approach is
expensive and it is not affordable to every individual who uses polydrugs (Hawker, n.d.).

The United Kingdom is recognized as a leading destination for drug rehabilitation,
offering cutting-edge treatments and services (Bean & Nemitz, 2004). The Priority group is
known for its international-grade treatment offerings, reflecting the country’s commitment to
providing high-quality rehabilitation services. They use various kinds of treatment methods
both inpatient and outpatient treatments. Dual diagnosis treatment is one of the treatments that
the Priority group provides individualized treatment for addiction and co-occurring mental
health conditions, such as depression and Post Traumatic Stress Disorder (PTSD). Their wide
range of services and therapies reflects their commitment to addressing the diverse needs of
their patients (Tiet & Mausbach, 2007).
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Cognitive Behavioral Therapy is one of the main therapy types presented the
rehabilitation centers due to its’ effectiveness in developing self-awareness and change or
avoiding unfavorable actions. Individuals undergoing rehabilitation may benefit from speech
and language therapy as part of a comprehensive approach to positive reinforcement and
achieving success without polydrug dependence. This form of therapy can play a valuable role
in supporting individuals on their path to recovery. Assertiveness therapy can be instrumental
in helping individuals develop the skills to assert themselves in various aspects of life,
including work opportunities and public speaking, thereby reducing the reliance on polydrug
as a means of coping. This approach empowers individuals to navigate everyday challenges
with confidence and resilience. Psychodynamic therapy provides a supportive environment for
individuals to explore the emotions and underlying factors that may have contributed to their
addiction to polydrug. This form of therapy can help individuals gain insight into their
behaviors and emotions, fostering a deeper understanding of their addiction and supporting
their journey toward recovery (Hawker, n.d.).

Family therapy involves the active participation of family members in the rehabilitation
process. This can serve to provide a stable support system for the individual in recovery and
address any problematic family dynamics that may have contributed to the addiction. By
involving the family in therapy, the aim | to promote a healthier and more supportive
environment for the individual’s integration into society. Aftercare and vocational programs
are one of the valuable programs for polydrug users during their recovery process. The Priority
group provides a comprehensive support system, including 12 months of free aftercare, to help
individuals maintain their sobriety after completing rehabilitation. Additionally, the center
offers educational and vocational programs to aid individuals in reintegrating into society and
building a successful, sober lifestyle. These initiatives reflect a commitment to long-term
support development and empowerment for individuals’ recovery (Hawker, n.d.).

Considering the pros of the United Kingdom rehabilitation treatment methods based on
the country size it can depend on fewer rehabilitation centers such as the Priority group with a
multitude of therapy types. On the other hand, having fewer drug addiction center options than
the United States and the existing centers also having expensive rehabilitation services
becomes a disadvantage and will lead its citizens to test rehabilitation tourism (Hawker, n.d.).

Switzerland has experienced a drug epidemic harm reduction using luxury addiction
treatment centers. The country’s drug policies emphasize treatment for addicts rather than
criminalization, with a focus on minimizing the spread of disease from shared needles and
discouraging social ostracization of addicts. This approach has been adopted by other
rehabilitation tourism countries as well. Switzerland introduced the Heroin Assisted Treatment
(HAT) Program in 1992, a practice uncommon in countries such as the United Kingdom or the
United States, which involves providing medically controlled doses of heroin-to-heroin
addicts. The program aims to help addicts gradually reduce their usage, rather than requiring
them to quit abruptly. Switzerland rehabilitation centers prioritize holistic treatment to address
both the physical and psychological aspects of achieving sobriety. The government aims to
eliminate the stigma associated with addiction, treating individuals with addiction their patients
suffering from other medical conditions, such as heart ailments and cancer. This approach
reflects a focus on providing comprehensive care for individuals struggling with addiction.
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Thailand has emerged as a prominent destination for drug rehabilitation due to its high-
quality and cost-effective healthcare system. The country’s medical and rehabilitation tourism
industry has capitalized on its first world-level healthcare services, attracting individuals
seeking treatment from around the world. This has positioned Thailand as a leading global hub
for rehabilitation services (Hawker, n.d.).

Thailand has emerged as a popular destination for international-grade rehabilitation
services at a fraction of the cost. Clarity Rehabilitation Center in Chiang Mai offers competitive
pricing for inpatient and outpatient services, catering to the growing trend of rehabilitation
tourism with access to comprehensive rehabilitation, travel expenses, accommodation, and
counseling while enjoying a wellness vacation in the picturesque land of smiles. This is a
different type of rehabilitation method when compared with other countries’ methods. This
will lead to enhanced individuals' physical, mental, and social well-being. This innovative
approach to rehabilitation is reshaping the industry, providing a unique opportunity for
individuals seeking high-quality care on a journey to recovery (Hawker, n.d.).

Many Thailand-based treatment centers for drug and alcohol rehabilitation, such as the
United Kingdom ‘s Priority Group, prioritize dual diagnosis and individualized therapy. By
addressing underlying mental health conditions alongside addiction, these centers offer holistic
and customized treatment for their patients. This approach aims to provide comprehensive care
that considers the interconnected nature of addiction and mental health. Thailand-based
rehabilitation centers, while more privatized compared to those in other countries, are still
licensed and regulated by the government. The Thailand Ministry of Health certifies numerous
rehabilitation centers across the country, ensuring that patients receive high-quality treatment
that meets international standards. Patients can expect access to English-speaking or
multilingual therapists who offer a range of advanced treatments, including acupuncture and
mindful meditation, in addition to more traditional therapies. Thailand provides treatment that
is based on United States standards but at a more affordable cost, while Switzerland focuses
on harm reduction and creating a safer environment for citizens to overcome their addictive
habits.

Samarakoon et al. (2018), investigated drug addiction and the rehabilitation process in
Sri Lanka. It demonstrates the rehabilitation process and respective issues in the treatment
process. The study was conducted in the rehabilitation centers in Kandakadu and Senapura.
According to the study results the harsh environmental conditions and lack of infrastructural
facilities in the rehabilitation centers can exacerbate negative behaviors and attitudes among
the residents. Many rehabilitees have developed skin rashes due to the harsh sunlight and dust,
and a significant portion have reported sleep difficulties, concentration, feelings of
hopelessness, and problems adapting to the new environment. These challenges may be
attributed to both the physical environment and the residents’ mental health by raising concerns
about the potential for suicidal ideation. Counseling and administrative staff have also noted
difficulties in carrying out activities under extreme weather conditions and poor facilities. Such
conditions can significantly impact the well-being and progress of rehabilitators, highlighting
the need for improved environmental and infrastructural support in rehabilitation centers.

The interviews and personal writings of rehabilitees have revealed that many
individuals are grappling with emotional pain and trauma, particularly related to difficult
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childhood experiences and thoughts about their loved ones at home. These individuals must
receive compassionate and empathetic support, as they need love, affection, kindness, and
understanding. Participants have expressed a desire for a caring relationship with their
counselor but have noted a lack of understanding from other staff members in the center can
significantly impact the rehabilitation process.

Rehabilitees at Kandakadu are restricted from visiting their homes during their stay at
the center, but they are allowed monthly meetings with family members and one weekly
telephone call. However, these limitations have led to significant emotional distress for many
rehabilitees, who worry about their families and struggle with suspicions about their loved
ones. Some individuals also face the added stress of drug dealers taking care of their families
in their absence, raising concerns about the risk of relapse upon reintegration into society.
Increased contact with family members and regular updates on family issues could help
alleviate the emotional distress experienced by these rehabilitees to some extent.

The environmental conditions at the center also play a crucial role in the well-being of
rehabilitees. While most participants struggled to adapt to the new environment, many
expressed satisfactions with the medical care and support provided by the rehabilitation staff
and fellow inmates. The positive combination of satisfactory medical care and moral support
is a promising sign for the rehabilitation program. Additionally, the engagement of rehabilitees
in agricultural activities has been identified as a successful strategy for coping with withdrawal
symptoms and relaxation, as indicated by their positive feedback on the program.

The rehabilitees at Kandakadu have shown a strong interest in aesthetic entertainment
methods such as movies, music, and sports activities. A significant majority of participants
expressed enthusiasm for movies and music, with a high percentage also enjoying evening
sports activities and preferring entertaining programs after dinner. This positive interest in
aesthetic and sports activities is noteworthy, as it can provide numerous benefits for individuals
undergoing addiction and mental health challenges. Art therapy and engagement with aesthetic
activities have been recognized for their therapeutic benefits for individuals dealing with
mental health conditions, including those who have experienced abuse and trauma. Therefore,
the enthusiasm and interest shown by rehabilitators in these activities present an opportunity
to incorporate such forms of entertainment and therapeutic interventions into the rehabilitation
program to support their overall well-being and recovery (Samarakoon et al., 2018).

The effectiveness of the spiritual development program provided for rehabilitees was
evaluated, with a focus on the relationship between spirituality, religious faith, and
mindfulness. The survey results indicated that a significant majority of participants reported
an increase in their religious faith since coming to the center. It is recognized that spirituality
often stems from religious faith, and the impact of drug intoxication on mindfulness has been
acknowledged and discarded by many religions. The importance of mindfulness and
meditation in spiritual development was highlighted, with a significant portion of rehabilitees
experiencing physical ailments and difficulties in concentration during meditation. However,
most participants reported experiencing peace of mind during meditation, and a significant
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percentage expressed a preference for the resource persons conducting the meditation program
(Samarakoon et al., 2018).

The spiritual development program has had a positive impact on many rehabilitees,
leading to an increase in religious faith and providing moments of peace and mindfulness
through meditation. The findings also underscore the need to address the physical and
psychological challenges experienced by some participants during meditation, as well as the
importance of providing support and understanding for those who may not have responded
positively to the program (Samarakoon et al., 2018).

The infrastructure at the rehabilitation center should be improved to enhance the living
and working conditions for both rehabilitators and staff. This includes upgrading sleeping
quarters, lecture halls, library facilities, and bathrooms, as well as installing air conditioners to
combat harsh environmental conditions. It is essential to provide additional facilities and
trained counselors to address the mental health issues of rehabilitees. Qualified counselors
should be available at both Kandakadu and Senapura to ensure continuous and regular
psychotherapy sessions. Proper room allocation for individual counseling sessions is
necessary, with a focus on providing good quality infrastructure suitable for environmental
conditions (Samarakoon et al., 2018).

Counseling staff should receive further training and skills in psychotherapy within a
rehabilitation setting. Administrative staff at the rehabilitation centers should receive general
training on counseling skills to create a caring and understanding environment. Aesthetic
techniques and sources of entertainment should be integrated into the rehabilitees' curriculum
to minimize emotional distress. Establishing a mechanism to maintain relationships with
family members is important for the well-being of rehabilitees. This includes including family
therapy sessions to support the psychosocial well-being of the rehabilitees’ immediate family
members. Strengthening the follow-up process for rehabilitees after they leave the center is
recommended to minimize the number of relapses. Additional group therapy sessions for
individuals who have completed rehabilitation and reintegrated into society should also be
considered (Samarakoon et al., 2018).

Conclusion

Reflecting the above overview regarding treatments of polydrug use pharmacological
treatment in line with personalized psychological interventions are more effective to mitigate
the negative consequences. Measures should be taken to support individuals who cannot find
suitable living arrangements upon reintegration into society. This includes broadening the
scope of vocational training to ensure better employment opportunities and directing
rehabilitation towards suitable employment. It is important to prioritize the psychosocial well-
being of the Bureau Commissioner General Rehabilitation staff, who provide psychosocial
rehabilitation and administrative support. This includes improving living quarters and
providing opportunities for a relaxed atmosphere. These recommendations aim to enhance the
overall rehabilitation program, improve the well-being of both rehabilitators and staff, and
support successful reintegration into society through a holistic approach.
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Abstract

Mindfulness is the practice of focusing to be awareness on the present moment without
judgment. Being mindful makes it easier to maintain a satisfactory life and practice of
mindfulness is beneficial to release positive and productive thoughts. This research was
conducted based on the problem of what are the benefits of practicing mindfulness to achieve
the success in day to day life. Selected data obtained from primary and secondary sources are
analyzed under qualitative data analysis method. The primary objective of this research is to
examine the necessity of mindfulness in mundane life. Buddhist meditation methods reveal the
well-being of practicing meditation and being mindfulness. It is a best psychiatric method for
developing concentration in western psychology too. People have to face various types of
mental disorders and physical imbalances due to lack of mindfulness. Therefore, mindfulness
is needed to spend a balance life without mental and physical imbalance.

Key words: Buddhism, Mindfulness, Mundane Life.
Introduction

For spending a peaceful and happy life, it is needed to have necessary requisites. In Pali
it is known as ‘paccaya’. Most people know of only the material or bodily conditions and
believe that there are only for: food, clothing, shelter and medicine” (Buddhadasa Bhikkhu,
1988). These aspects are for the body not for the mind. As an important aspect, mind should
be given priority by practicing mindfulness and it can be known as the fifth paccaya or requisite
of the life.

The cultivation of mindfulness has roots in Buddhism. Mindfulness can be cultivated
through meditation practices. In mindfulness meditation, practitioner can be observed the flow
of inner thoughts, emotions, and bodily sensations without judgment whether there are good
(merits) or bad (demerits). Samatha, Anapanasati and Metta are major meditation types in the
Buddhism. Samatha meditation is a well-known meditation that focuses on developing
calmness. Anapanasati meditation is “the cultivation of mindfulness with breathing in and out™
(Buddhadasa Bhikkhu, 1988) “Metta is also a very useful method for those who have
discriminative, very critical minds” (Sumedo, 1987). It leads to pay loving kindness to all
beings of the world. Thus, mindfulness is important to be awareness of what we think and what
we do.

Mindfulness is not only a path for the spiritual liberation but also it leads to spend a
productive lay life. By today, concentration is very lack in human mind. People are always in
stressful situations in everywhere. Lack of mindfulness is caused for both individual and social
conflicts in the society. Therefore, it is beneficial for everyone to practice mindfulness to obtain
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success in everything. Following are the benefits of practicing mindfulness meditation for the
success of day-to-day life.

To spend a productive life

Mindfulness practice helps everyone to filter through the chaos of the mind. Then, people
can select the better option what is really important to them. It gives us a meaningful life with
lack of stress. It helps to spend a productive life with the real understanding about the nature
of the life without chaos and negative thoughts of the mind.

To relief stress

Everyone’s life is stressful with works, studies and so on. Because of the poor management
of life style, people always are in troublesome situations with angry and stressful mind. In
academic life, it is difficult to succeed academic activities and examinations when the mental
health is weak. The health benefits are associated with mindfulness as a form of meditation and
it increase self-compassion. There are various types of methods to practice mindfulness. In
every behavior what we do, we can practice being mindfulness. Mindful eating and self-
compassion are factors that contributed to overall well-being. Among the seven methods of
managing stress that is depicted in Sabbasava sutta, meditation is one. Developing positive
thoughts through mindfulness awareness such as practicing Anapanasathi meditation -
breathing in and out, loving kindness meditation the individual will control and remove the
unwholesome thoughts from the mind. Thus, practice of mindfulness is necessary to all to
manage their workloads, to study well, to build up a healthy & wealthy life.

To make decisions

To select the better decision for the wellbeing of our self and others, mind should be
clear and calm. If someone is stressed, he or she can’t focus the mind well. For making better
decisions, we should have a clear mind to make decisions easier. Mindfulness can increase
self-awareness as you notice more and more what thoughts draw you into negative thought
patterns.

To live happily

First of all one should identify what is real happiness. Then it is easier to obtain it. The
Buddhism teaches us to pleasure our self and next others. The real happiness is the attaining
nibbana (nibbanam paramam sukham) in Buddhism. In lay life, we all are searching happiness.
Unconditional happiness is something that we can train to develop by making the effort to be
mindful. It is important to be mindfulness to live a happy life with awareness on the world.

To establish peace of mind

Many studies have shown that stress can be reduces through mindfulness practices. It
avoids of entering bad effects to our lives. The process of focusing the mind on the present
moment reduces one’s ability to enter into the stressful way of thinking that we are used to. It
is difficult to think about a conflict free society, as it is a nature of humans. Metta meditation
is one of meditation that spread loving kindness for all being in the society. Buddhist meditation
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gives necessary guidance to be taken to avoid conflicts by establishing individual and social
peace.

To increase focus of works

“The reason we are all stuck in life’s mud is that we ceaselessly run from our problems
and after our desires. Meditation provides us with a laboratory situation in which we can
examine this syndrome and devise strategies for dealing with it” (Gunarathana Thero,1991).
Practicing mindfulness is beneficiary for all for focusing daily tasks with a clear mind.
Anapanasati meditation is one of meditation method in Buddhism that develops mindfulness
of breath by focusing breathing.

Conclusion

Mindfulness is derives from Buddhist practice and it is concerned with regulating
concentration such that it remains focus on present moment sensory and psychological
experiences. Present days, people spend a busy life with day to day activities and the
concentration and mindfulness becomes low. Due the low stage of mindfulness, people are
suffering from various mental illnesses such as stress, anxiety and depression etc. It can be
concluded that mindfulness practice is needed for reducing mental and physical imbalances
and for achieving life goals through the real awareness.
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Abstract

Religious organizations have been running alcohol and other drug (AOD)
rehabilitation programs for centuries. However, there are lack of studies on the qualitative
aspect of such programs. Although the importance of spirituality and religiosity in AOD
rehabilitation has been extensively discussed in literature, there seems to be a lack of
understanding around how religious practices are applied in AOD rehabilitation. This article
focuses on the importance of religious and spiritual involvement in AOD rehabilitation
programs delivered in religious organizations. It also identifies and synthesises the impact of
the spiritual and religious practices used in the AOD addiction rehabilitation settings.

Key words: Spiritual / religious practices, alcohol and other drug addiction, rehabilitation.
Introduction

The United Nations Office on Drugs and Crime estimates that over 35 million people
around the world experience illicit drug related health problems (UNODC, 2022). Alcohol and
other drug (AOD) addict demography includes people from difference cultures, genders,
ethnicities, and spiritual / religious backgrounds. Not only AOD addiction creates a health
problem, but it also puts heavy burden on the society by having to invest on law-and-order
enforcement, controlling family violence, and maintaining social wellbeing (UNODC, 2022).
There are various methods currently used in the world to treat a person with addiction to AOD.
Individual counselling, medication, mutual self-help groups, residential rehabilitation
programs are some of the interventions available in the world today for AOD addiction
treatments. Although there is no one method fits all for recovery, addicts may go through
various treatment methods throughout their addiction cycle.

Spiritual care has been used as a therapeutic intervention for the healing process for
centuries. It is person-centred, and if delivered in a spiritually nurturing environment, it can
have positive recovery outcomes (Ramezani et al., 2014). Although spirituality and religiously
have its own intertwined relationship, spiritual care has been delivered in both religious and
non-religious environments, making it sometimes difficult to capture into research. Rumbold
(2013) sees spirituality as an essential aspect attached to a patient’s health, hence it is vital to
inquire how spiritual care is delivered. Spirituality is a personal experience, understood and
lived by individuals different from one another (Swinton, 2001).

AOD addiction challengers one’s personal values, culture, religious beliefs, and
spiritual identity (Claudia et al., 2021). Since morality and human values have been constructed
by religious and spiritual guidance, lack of spirituality or religiosity can be a contributing factor
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for behaviours such as addiction to AOD (Saddhajeewa, 2019). Hence it is important to look
at the role of spirituality and religious involvement in AOD rehabilitation and treatment
process.

Spirituality and AOD addiction treatment have a long history. Bill Wilson, the creator
of Alcohol Anonymous program, based his model of rehabilitation through mutual help groups
that were predominantly emerged out of Christian values (Galanter, 2007). Spirituality is a
psychological experience for individuals. The effect of substance use is also a psychological
experience (Maslow, 1964). Mindfulness and AOD rehabilitation have been subjected to
research in the recent past. Empirical evidence on Mindfulness treatments with AOD addicts
depicts that addicts could non-judgementally observe their thoughts, open up to psychological
experiences, and be aware of their own actions in drug use (Galanter, 2005). The concept of
mindfulness is originated from Easten religious practices of Buddhism and Hinduism.
Buddhism sees addiction as an intense form of attachment; thus introducing Mindfulness helps
to create awareness of the reality which is otherwise obscured by the intoxication
(Saddhajeewa, 2019). The abstinence from addiction creates happiness which is an underlying
element of the spirituality concept (Gregson & Efran, 2007). Therapeutic Community (TC)
model of treatment has been utilizing spirituality into their treatment for a long time. Some TC
rehabilitation centres in the West can be seen applying Christian spiritual beliefs into their day-
today practices such as Christian values, faith on ‘higher power’, and interactions with priests
(Fifield, 2005) while TC rehabilitation model in Israel uses Orthodox Jewish values to recovery
programs (Chen et al., 2016). There is an increase of Mindfulness Based Relapse Prevention
(MBRP) treatment utilized in some of the TC models in Europe, contributing to the concepts
of loving kindness and compassion which are derived from Buddhism (Harris, 2012).

A search on ‘spiritual care in AOD addiction rehabilitation” in 3 databases (Web of
science, Embase, & CINAHL) brings nearly 3000 articles. However, qualitative research on
the topic narrows this down to six research papers till 6" May 2024.

Investigations of the qualitative research

Desmond & Maddux (1981) carried out a research to investigate the effectiveness of
religious programs in the Pentecostal settings among Hispanic drug users. In this longitudinal
follow-up study, periodical personal interviews and records of treatments from law
enforcement and correctional agencies were gathered to investigate the long-term effect of
those attended religious / spiritual care during their rehabilitation process. This 12 yearlong
research was the first such research to carry out to understand the effectiveness of spiritual care
into AOD rehabilitation. Desmond & Maddux (1981) could not clearly conclude if attending
religious programs were more effective than of clinical rehabilitation. Yee (2000) who
conducted a research based on interviewing a set of 86 heroin users who underwent a Christian
religious program at Saint Stephen’s society in Hong Kong, found that chronic drug abusing
behaviour of those heroin addicts were reduced to non-chronic level after completing the
religious program. Morajaria-Keval (2006) followed 15 Sikh men who participated regular
religious and spiritual activities at a Sikh temple in Brimingham (United Kingdom) with
addition to alcohol. The research found that spiritual beliefs along with religious rituals
decreased their addiction severity, resulting in subsequent cessation alcohol intake. Beitel and
colleagues (2007) administered a spirituality focused intervention called Spiritual Self-Schema
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(3-S) to a set of participants who were undergoing a methadone maintenance programs for
heroin addiction in the United States. Participants reported that their motivation to stay
abstinence increased once they completed the program. Similarly, interviewing a set of people
who were abstinence from drugs over a period of 6 months, VVan der Meer Sanchez and Nappo
(2008) discovered that these men have been in Catholic and Protestant religious organizations
during their treatment for addiction. This research conducted in the United States found that
religious interventions can provide positive role in the recovery process.

Further to these qualitative investigations into spiritual and religious care in the AOD
rehabilitation space, some quantitative research were also found. An Islamic psycho-spiritual
intervention used in India found that the religious intervention reduced the craving of Cannabis
addicts (Wani & Singh, 2019) while Mind-Body-spirit programs delivered to a set of alcohol
addicts in India found that the program helped to reduced craving of the participants (Ng et al.,
2020).

Conclusion

Limited, yet conclusive evidence can be seen in undergoing spiritual and religious care
in the AOD addiction rehabilitation settings. Current research suggest that further
investigations are required to understand how spirituality and religiosity help AOD addicts to
recover from addiction. Further investigations are required in the qualitative research field to
identify how spiritual or religious care should be delivered to meet the rehabilitation bench
marks in the current AOD rehabilitation settings.
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Abstract

This paper explores the relevance of Buddhist environmental ethics to environmental
challenges in Sri Lanka. Sri Lanka is a country with a rich natural heritage that is facing
multiple environmental issues, including deforestation, soil erosion, loss of biodiversity, and
climate change. This paper argues that Buddhist environmental ethics can provide a useful
framework for addressing these challenges. Drawing on Buddhist principles such as
interdependence, impermanence, and non-harm, this paper outlines a set of ethical guidelines
for responsible environmental stewardship in Sri Lanka. These guidelines emphasize the
importance of sustainable resource use, respect for biodiversity, and the cultivation of an
ethical relationship with the natural world. Additionally, the paper discusses the implications
of a Buddhist approach to environmental ethics for policy and practical action in Sri Lanka.
Keywords: Environmental ethics, Buddhism, Sri Lanka
Introduction

Sri Lanka, with its rich biodiversity and natural resources, is currently grappling with
significant environmental challenges. These include deforestation, soil erosion, loss of
biodiversity, and climate change. The pressing need to address these issues has led to the
exploration of various ethical frameworks that can guide sustainable environmental practices.
This paper proposes that Buddhist environmental ethics, rooted in the principles of
interdependence, impermanence, and non-harm (ahimsa), offers a valuable framework for
addressing these challenges.

Buddhist Principles Relevant to Environmental Ethics

Interdependence

The concept of interdependence, or "pratityasamutpada,” is central to Buddhist philosophy. It
posits that all phenomena arise in dependence upon multiple causes and conditions. This
interconnectedness implies that the well-being of the environment is intrinsically linked to
human well-being. By recognizing this interconnectedness, individuals and communities can
develop a sense of responsibility towards the environment.

Impermanence

Impermanence, or "anicca,” is another fundamental principle in Buddhism. It refers to the

transient nature of all things. This understanding fosters a sense of humility and respect towards
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nature, recognizing that natural resources are not infinite and must be used wisely. It
encourages sustainable living practices that minimize harm to the environment.

Non-Harm (Ahimsa)

The principle of non-harm, or "ahimsa," is a cornerstone of Buddhist ethics. It promotes the
idea of causing no harm to living beings, which extends to animals and plants. This principle
can guide policies and actions towards conservation and protection of biodiversity, advocating
for compassionate and mindful interactions with the environment.

Application of Buddhist Environmental Ethics in Sri Lanka

Sustainable Resource Use

One of the critical aspects of addressing environmental challenges is the sustainable use of
resources. Buddhist ethics encourages moderation and mindful consumption, which can be
applied to various sectors, including agriculture, forestry, and fisheries. By adopting
sustainable practices, Sri Lanka can ensure the long-term availability of resources while
minimizing environmental degradation.

Respect for Biodiversity

Sri Lanka is home to a wide array of flora and fauna, many of which are endemic. The principle
of non-harm advocates for the protection of all forms of life, emphasizing the intrinsic value of
biodiversity. Conservation efforts, informed by Buddhist ethics, can promote the preservation
of habitats and the protection of endangered species.

Cultivating an Ethical Relationship with Nature

Buddhist teachings emphasize the cultivation of an ethical relationship with the natural world.
This involves developing a sense of reverence and gratitude towards nature, recognizing its
role in sustaining life. Educational programs that integrate Buddhist principles can raise
awareness about environmental issues and inspire collective action towards environmental
stewardship.

Policy Implications

Incorporating Buddhist environmental ethics into policy-making can provide a holistic
approach to addressing environmental challenges. Policies that reflect the principles of
interdependence, impermanence, and non-harm can promote sustainable development,
conservation, and environmental justice. This includes creating legal frameworks that protect
natural resources, incentivize sustainable practices, and penalize activities that harm the

environment.
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Practical Actions

Community-Based Initiatives

Community involvement is crucial for the successful implementation of environmental

policies. Buddhist ethics can inspire community-based initiatives that focus on reforestation,

organic farming, and waste reduction. These initiatives can empower local communities to take

an active role in environmental conservation.

Educational Programs

Integrating Buddhist environmental ethics into educational curricula can foster a deeper

understanding of environmental issues among students. Schools and universities can offer

courses that highlight the ethical dimensions of environmental stewardship, encouraging

students to adopt sustainable practices in their daily lives.

Government and Non-Governmental Organizations

Collaboration between the government and non-governmental organizations (NGOs) is

essential for the effective implementation of environmental policies. NGOs can play a pivotal

role in raising awareness, conducting research, and implementing projects that align with

Buddhist environmental ethics. Government agencies can support these efforts through

funding, policy support, and capacity-building initiatives.

Conclusion

Buddhist environmental ethics offers a comprehensive framework for addressing the

environmental challenges facing Sri Lanka. By embracing principles such as interdependence,

impermanence, and non-harm, individuals and communities can develop a sustainable and

ethical approach to environmental stewardship. This framework not only provides practical

guidelines for resource use and conservation but also fosters a profound respect for the natural

world. The integration of Buddhist ethics into policy-making and practical actions can pave the

way for a more sustainable and harmonious relationship between humans and the environment

in Sri Lanka.

References

Bodhi, B. (2013). The Buddha's teachings on social and communal harmony: An anthology of
discourses from the Pali Canon. Wisdom Publications.

De Silva, P. (1992). Buddhism and the environment: An introduction. The Buddhist Society.

Harris, 1. (2000). Buddhism and ecology. In C. K. Chapple & M. E. Tucker (Eds.), Buddhism
and ecology: The interconnection of dharma and deeds (pp. 377-402). Harvard

University Press.

141



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

Hershock, P. D. (2006). Buddhism and the environment: Contemplative ethics and deep
ecology. Journal of Buddhist Ethics, 13, 165-184.

Kabilsingh, C. (1998). Buddhism and the environment: An overview. In K. K. P. (Ed.),
Buddhism and ecology: The interconnection of dharma and deeds (pp. 7-18). Harvard
University Press.

Loy, D. R. (2019). Ecodharma: Buddhist teachings for the ecological crisis. Wisdom
Publications.

Padmasiri de Silva, P. (1987). Environmental philosophy and ethics in Buddhism. Macmillan
Publishers.

Padmasiri de Silva, P. (2002). An introduction to Buddhist psychology and counselling:
Pathways of mindfulness-based therapies. Palgrave Macmillan.

Padmasiri de Silva, P. (2008). Buddhist and Freudian psychology. Buddhist Cultural Centre.

Shinn, L. D. (1998). The greening of Buddhism: Promise and perils. In M. E. Tucker & D. R.
Williams (Eds.), Buddhism and ecology: The interconnection of dharma and deeds (pp.
77-90). Harvard University Press.

Thich Nhat Hanh. (2013). Love letter to the earth. Parallax Press.

Tucker, M. E., & Williams, D. R. (Eds.). (1997). Buddhism and ecology: The interconnection
of dharma and deeds. Harvard University Press.

Ueda, Y. (2010). Ecology and Buddhist philosophy. Journal of the American Academy of
Religion, 78(1), 79-102.

Walters, J. S. (2000). Worldview and ecology: The interaction of cosmology and the
environment. In C. K. Chapple & M. E. Tucker (Eds.), Buddhism and ecology: The
interconnection of dharma and deeds (pp. 59-77). Harvard University Press.

142



Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

COSMOPOLITAN MORALITY AS AN ELEMENT OF A DEMOCRATIC GLOBAL
GOVERNANCE AND GLOBAL CITIZENSHIP

Nikolaos Vlahakis (Phd- Philosophy)
Minister Plenipotentiary for Public Diplomacy
in the Ministry of Foreign Affairs -Greec

ABSTRACT

Cosmopolitan ethics has been an element of philosophical thought since the school of
Skeptics in late antiquity, but also from Socrates who said "1 am neither an Athenian nor a
Greek but a citizen of the World™. But in the 21st century, how can this thought be integrated
into the context of a morality that will characterize people's behavior and can form the
foundation of a democratic global governance, based on international institutions of mutual
understanding and common legislation procedures? Global problems and their treatment
require a common view from individual societies and nations, but in the context of a concept
of democracy that will be based on the concept of equality, solidarity and brotherhood as
elements of this new morality and at the same time will be qualities of a "citizen of the world",
having as a main criterion the sustainability of our planet.

Introduction
“Cosmopolites de tous les pays encore un effort!” Jacques Derrida

Cosmopolitan morality and Global Oder

In his essay for the famous Kant’s “Perpetual Peace” invoked by the Abbe St. Pierre,
J. Habermas starts commenting that it is “an ideal that should lend the idea of a cosmopolitan
order attractiveness an intuitive force. With this, Kant introduces a third dimension into his
legal theory: cosmopolitan law (das Recht der Weltbiirger).” As we’ve already explicitly
analyzed in the previous chapters of this dissertation, he defends the idea that all forms of the
state are based on the idea of a Constitution, compatible with the natural rights of man that
“should lead ultimately to a global legal order that unites all peoples and abolishes war”*. This

is the establishment of a cosmopolitan order.

1 Habermas J., Kant’s Idea of Perpetual Peace, with the benefit of two hundred years Hindsight, in
Perpetual Peace: Essays on Kant’s Cosmopolitan Ideal, ed. by J. Bohmans and Matthias Lutz-Bachmann, The
MIT Press, Cambridge Massachusetts, London 1997, p.113. see also:
https://www.jus.uio.no/smr/om/aktuelt/arrangementer/2015/habermas. -kant-s-perpetual-peace-with-the-benefit-
of-200-years--hinsight.pdf
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Cosmopolitanism as a moral ideal is not the first time that appeared in the human history
by this Kantian elaboration. Its origins are form the late Greek antiquity and the Greek
philosopher Diogenes of Sinope who responded to question about his citizenship by claiming
that he was a “Kosmopolite” (citizen of the world). By this statement, he introduced the
philosophical concept of a cosmopolitan morality in the sense that human beings are equal by
the nature and are citizens of a universal community. A century later, the Stoics with their
moral philosophy gave a stronger political impetus to cosmopolitanism attempted to strengthen
this morality based on virtue as a rationalized internalization of natural law. They wanted to
create a new political community based on these political principles of the newly appeared
cosmopolitan morality. “The new polis was the cosmos, a political community of a more
universalistic nature than the traditional closed polis”?, notes Gerard Delanty, professor of
Sociology and Political Thought at the University of Sussex. The Stoics didn’t reject the polis
in the sake of a research of virtue and truth outside, as was the case with the Cynics, but they
asked the reinvention of the polis-state with an enlarged understanding of this new
cosmopolitan morality and asking for a new kind of civic engagement. In this morality, the role
of the emotions such as love and sympathy were important for producing new forms of social

life and cosmopolitan ethics.

The same author writes on this classic cosmopolitanism that: “with the Stoics, the idea
of political community is enlarged to take account of a new age of empire in which the
traditional idea of a republican self-governing political community as based on a city is re-
imagined as a larger entity. In this re-shifting of the horizons of the city, the republican ethos
acquires a new meaning with the need to include within it a wider community”.® Here, is
necessary to be mentioned the concrete historical context in which this new spirit of
cosmopolitanism occurred, having to do with the decline of the traditional city-state of the
classic Greek antiquity when the Alexander the Great Empire arose in the ruins of this old
political formation and a kind of cultural homogenization was spread through the fact that the
Greek language became universalized eastward reaching the territories of the old Persian
empire till India. It was an era of an early but strong process of globalization, widening the
representational schemes of the humanity toward the world. It’s not by coincidence then, that

in any period when big socio-political-economic and cultural transformations are taking place,

2 Delanty Gerard, The Cosmopolitan Imagination — The Renewal of Critical Social Theory, Cambridge
University press, 2009, p. 21.
3 Ibid., p.23.
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the demand for new moralities is appeared. The changes in these historical periods have a

revolutionary character and their impact is radical.

Roman Stoicism in its turn was strongly influenced by the Greek stoicism widening
more the idea of belonging in the wider community of the nations in the Roman Empire, and
formulating a clearer notion of the Cosmopolis as a model of political formation. “Ancient
cosmopolitan thinkers include such philosophers as Zeno of Citium, Crysippus, Marcus Cicero,
Marcus Aurelius, and Seneca.” As far as the Roman world incorporated the Hellenistic, and
the Roman Republic expanded into an Empire including lands from the Near and Middle East,
Africa and others, the equation of the city with the widened form of the world-Republic became
much more clear, assimilating a lot of other civilizations and by this cosmopolitanism
articulated a new vision of the city as a world-representation. A universalistic culture is the
amalgam of this philosophical and socio-cultural “shift of paradigm”. In these conditionsm
world monotheistic religions such as Christianity and later Islam were prepared and born,
where the “city of God” has to reconcile the individual perspective of the city with the wider
vision of the cosmos. The same is for the believers of Islam, as they have to adapt their
perceptions for the “Ummah” (community of believers) with the world dominion of God. These
historical forms of cosmopolitanism are connected with the empire on one hand as the political
formation corresponding to the succession of “polis” as the lower and primary form of political
organization, and the Christian morality who promoted the perception of the world as an
“Ecumeni” (Owovuévy), 1.e. as the projection of “globus terraqueus” in the ethical life of the
humanity. Thus, “Ecumeni” is not a geographic term anymore but a whole system of
significances, with religious, moral, spiritual and other connotations. Ecumeni represents the

space where this new morality meets itself and its relation to the world.

But the cosmopolitanism in these ages remained as an exceptional case not a
mainstream philosophy. In its classical form, as we know it in its contemporary version,
cosmopolitanism is primarily a feature of the modernity. “It was with modernity that
cosmopolitanism took on a distinctive political and cultural identity and became more integral
to the overall movement of modernity. The development of a cosmopolitan imagination was
greatly influenced both by modern secularism and by new ways of thinking about otherness,

developments that were centrally connected with geographical discoveries as well as scientific

4 Oxford Concise dictionary of Politics, Ed. by lain Mclean and Alistair McMillan, Oxford University
Press, 2009.
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advancement™®, writes Delanty, in his capacity as one of the most important theoreticians on
this subject. It was the spirit of Renaissance together with the Enlightenment new civic
republicanism as expressed from Erasmus to Kant, that permitted the development of this
modern cosmopolitanism both as a morality and as a political doctrine. Somebody could note
that the vision of a “universal monarchy” indoctrinated in the “Germanic Holy Empire” and
Charlemagne’s vision of the continuation of the Roman Empire, were harbingers of the later
European cosmopolitan proposals such as this of Saint-Pierre’s project for making peace
perpetual in Europe (in 1713) which inspired Kant in his seminal work for the “Perpetual
peace”. Other thinkers, such as Montesquieu or David Hume who wrote about the “Idea of a
Perfect Commonwealth”, have advocated for a new political formation and a new legislative
framework distinct from the nation-sate or the empire. This notion had more to do with the idea
of a “commonwealth of nations” pushing forward the federal or the con-federal thinking for a
new way of government who inspired decisively the American federalists as Madison and
Hamilton. This mixture of a newly arose universalism and the international system inaugurated
by the Westphalian order are encapsulated in the Kantian ideal for perpetual peace, a pivotal
work for the modern political thinking whose influence is lasting till our days.

During 18-19" and early 20" centuries we could see different forms of
cosmopolitanism, as G. Delanty describes, such as the “republican nationalism”, closely
connected with the “French patriotism” of the French revolution and being inspired from the
spirit of liberal nationalism, put the question of the national liberation as central together with
the democracy in the national state. The cosmopolitan dimension was expressed through the
demand for independence of the nations. Famous examples of this ideological tendency were
the national causes of Belgian, Greek, Bulgarian, Irish, Italian and Polish independence, as well
as the “Young Europe League” created by Giusepe Mazzine gave a strong push to the ideals of

a broad cosmopolitanism through the liberal nationalism”.®

Delanty also argues that the first negative meaning in the 19" century to the term
“cosmopolitanism” was registered in The Communist Manifesto of Marx and Engels, where it
was declared: “The bourgeoisie has through its exploitation of the world market given a
cosmopolitan character to production and consumption in every country”.” Here, “the

association of capitalism with the global reach of capitalism gave to it a new meaning that is

5 Delanty Gerard, as ibid. p.29.
6 Ibid., p. 43.
7 Marx K. and Engels F., The Communist Manifesto, Ed. Penguin, London 1967, p. 7.
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both cultural and economic”, notes Delanty, adding that “the notion of cosmopolitanism used
here is clearly more akin to more recent theories of globalization”.® But the counterpart of the
cosmopolitanism of the markets and the commaodities in capitalism is the universal demand for
emancipation by the proletariat, as was presented in Manifesto. Therefore, there are two
different models of universalism expressed by the main antagonistic classes in the capitalism,
the cosmopolitanism of the markets on one hand and the universalism of the world revolution

on the other.

Apart from this notion of course, in the history of ideas there are other expressions of
cosmopolitanism related also to the idea of the nation as mentioned above: Delanty refers to
the writings of Hegel, Herder and mainly Fichte’s “Address to the Nation” (1808) as an
example of this universalistic and inclusive character of the modern nation in the German
idealism. But one century later, the work of another German liberal-nationalist, Frederich
Meinecke, who wrote “Cosmopolitanism and the National State” in 1907, came to express the

decline of this ideal.

In the end of 19" century and the beginning of the 20", the increase of the population
as well as the flows of migration and refugees around the globe and mainly to the big industrial
cities of the developed capitalism led to a shift in the meaning of the cosmopolitanism. The
urbanization and the complexities created by the new anthropogenic environment in the big
urban centers of the world which were in fact the old commercial centers of the industrial
capitalism, posed new problems in the process of the social identification and the construction
of new political orders inside these complex systems of the human life-world (lebenswelt). The
mega-systems created by the gigantic scale of the new forms of organization and production
created the necessity of new political mechanisms of control and management different from
the national state, in a more complex technological environment, but in a more limited space.
The Mega-polis such as New York, London, Singapore, Shanghai, and othe cities incarnated
the new cosmopolitan ideal of the 21% century, associated with the post-modern realities of the
late technological and financial capitalism, but they still lack the proper political form of their
organization and institutionalization. They are cosmo-polies existing in the national framework
as it was created in the last two or three centuries before. The demand for a new political order

is more than necessary, it is urgent.

8 Delanty, as ibid., p. 44.
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2. Historical patterns of the cosmopolitan morality articulated as a political order — Proposal
for further socio-theoretical elaboration

Having analyzed the basic moments of the evolutionism of the cosmopolitan morality
across the centuries, it is necessary to present our elaboration for the political and institutional
forms, which these different versions of morality were expressed by, trying to illuminate further
the very moment when an “ethos” becomes political. In fact, it is an effort to classify the
genealogy of the political based on the evolution of the notion of the Polis conceived not just
as a social-urban construction but as a more complex system of ethic-political values. Polis
should be understood as this temporal-spatial dimension of the political and its transformation
to a procedure of normative acts and social representations. If we accept that cosmopolitanism
has a long tradition taking many forms in its evolution, then it is important to see the variety of
the transformation of the “Polis” starting from the antiquity as the basis of this longstanding
tradition. Polis is the place where “the individual has been identified with the universal human
community”, writes again Delanty, distinguishing three main forms of cosmopolitanism:
“These are the moral cosmopolitanism, political cosmopolitanism and cultural
cosmopolitanism”.°

By this definition, we should consider that “Polis” in ancient Greece: morally represents
the individualization of the responsibility instead of the collective guiltiness of the community,
culturally the transition from the rural community and its rituals, to the city and its civic
ceremonies, and politically the passage from the patriarchal kingdom to the democratically
elected leadership.

In our evolutionary elaboration, the “Polis” is this symbiotic paradigm of the humanity
in the development of the history. Habermas has analyzed the Kantian idea of perpetual peace
under the prism of the modern cosmopolitanism, clarifying that: “While a perpetual peace is
one of its more important characteristics, it is only a symptom of a cosmopolitan order. Kant
must still solve the conceptual problem of how this order could be thought of from the
viewpoint of law. He must find the proper difference between the cosmopolitan law and
classical international law, and thus what is specific to ius cosmopoliticum ” ° By this diagnosis
about Kant’s idea, Habermas discovers the essential problem of how a cosmopolitan order
understood as a morality, is not yet institutionalized in order to be a kind of cosmopolitan law

distinct from the conventional international law, with the aim to “abolish all wars”.

9 Ibid., p. 54.
10 Habermas J., Kant’s Idea of Perpetual Peace, as ibid., p. 116.
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FLWTEISHTHL LUSTIUL 6Tvenev. OBTaighl Baaend, opdFfweaend, 6lusaTdsaeTd GuTeaimenal
Symol uTLFTemeudeafey  LUDDTHTHGHMDWTHG 2 _aTerer. &eimev &JTl  UTL FTenev
olFuiser UBap (WpeTEOWSHHIA LTITFFosmeT  GTHToIsTATT  BauatioWl  BenevdHs
sSatarlLBAdImenT. b LTereraniuied &gmbl  urLgremevsaiear  OlfalpsSuler  SlgSuiysar
THTCHTHGD (WPpHTEOLSHHIAL! LTTFFODBAT ey el Shilaumeargdl Syl st LTT6sssHm5
EIDUIDTSHS OIS ¢ UTliLeTenal ShilamGld opila)ll LTTCHFHS S eLameEBalTeS  &Lps &
HafelbT&S ral LbTaebd 605D@ &L eberfsemaad GhH@ wrp wral L Gahear aedsTD
LIIGs&FITHa|D @l RiGD WTp wrall LS aljrld LTfesawrsab sreaomiuGaams Sl
wmp wral L S8 SlFsare BliTCaHmBUD galow eravrantsemsuierer sSTmMD GFenaiumanTiy
Ifemadb 2 _aTeTL bW o @ LTTEHEF OCFWsSmBUD CISTawi(h — SBTorLILHeIgIL 6T
OB@IDITL & HeVal aVWSHMBHH 61SBTEIL. 5D LITL FTencuHeneTuld HeTarss85 615matt(HaTehdl.
& 20 Hymod uTLFTemevdeT GhlleysGLLUBSISUBS@DeT. & SSTTLULTL FTenevdersr
S HSHFHGHS HOLWTH HmHBHID STIENEeT eImISTalUl’(h UTLFTeme Gbum’ e
2 WiSGIaSHG OBUTINHHHD alf(LPenDHET OHNID HIL LIKIGmaT alard@GalsTaalld 6 @hile)
SleOEDH .

ahile) Sfpsid

&rmoll  uTLsTemeuuTear  OlfelpHSuler  OlFLTseT aSHTCHETHGD  (PpHBTNDSHHIAIL!
pFfemenidet UDPHU el hlleTled &Jmbll UTL FTeneudeT OHTeNhHS UL alSDE S UITSH
2 _dtem SryeutseneT Sl MbHl OHn@ UfsmImise Lfbalenrssliul’ (b Olgear (ipeud &Ll
uTLgreneudenel  OlfalhHS WL WE  6Fig @F oheheod 1fHs  SIMD  FYPSTUSOS
2 paTHGD WPsTe SelauTile GphelsTeraTiLhalarngdl.

ohllaTey OBHIITLFSH Sevel aevwsSHSerer 20 &SJmbl  UTLFTeneusaT  6Sifey
el (B Oeval  aSTEETHGID PpoTebSHIALl LITFFmTEemneT HRLPU ST HET
G mfb eIl L 6. &5 BHT6EYBET LML &FITem6v olguTseM_LOHH S BBy sBITewTev
aferTe6laTHHIGH6T [(pevld BFsfdbasliLl L 6.
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Salamn sreser GFsfs@ld CuTgd Ol sSremeas OsTG&HSHH CBTéH@GLh  GuTgId
&ympll UL gTeneusaT Slfalphsauley sTeBTHE@GD WpamambsEial LTITFPmearsameT IeTe|hHd
? LIPS FloWSTH 2 _aTeTHl. OBTaugdl &STTDL LUTL FTeneusalar SHBLUTmSW Beneud @Ld
e &My aLuHLD Ol (HH S GLD SemL_uiev L SenL_6lasaf Smlug!
SPWE LLWSTHGTaTFH eTeTCal SaDDIHHT  SHTIOURISMET SHOILOHH SN ST
STasameruyld (peaTemaudb@Gld Gumg  &gmol  uTL sTevewseT  OlfelhSSWenL WD  GTeTLIgI

OhaITeTfe &HHSHHTGHLD.
Sevdaw Wemmilay

ohle semevlieou 6sfe| 6Fls LTl Olbsamelient 2 M 6FugH OsmeTalsn@GLd
Ohlle) GBMLIUTET LINGemaTd SHati(h OsTalaush@Gh plal GuTHemns algalenbdEHIsh
OsTeTaTaD Hlenan BDLH Sevdadw Wermiley GhGw. Sevsdw Wermile GLOHESTATET SHT6 6T
Crafsme SOPUMDUTSSTGD. SalauTn OUDNISESTETATILGLD HHAIBET (LpSH6ofemev
SIeYsem eaiald  Ohlleumerymed GBILWTe 6IUD  WLWTs el WRIGEET 6 6T elTSaTH!
Olpllas BTG SmbH UDNS 6OsTaTaldh SIEUILMD Benev STeYsHeT ererliLi(BLd.
WPBTODSHIAID GTeTUFH  IRRIGODBS Boalahise ghpdsaasTarariu’ L  GnsGsTeraeamar
ATDETSEDDILPID  TDITBDDPILPID Sl W FDHOSTH SHWOGH [BNIUST  §(LRMHIGENLDLIHLILLD
aemMhisemeTyd SULIB G afliubGssd @uUhiesnsHsH CopuTTamna CFUHI 6HHISSHSFHIH
G&meTEphld 2 LIMUnIsEHDd HILURGEHED L. (Ferenssbl? . 2009 us 21)

eiguy OeTatlila(hHd Gaiatliow  UIEeT  UDY @  Shlleumery  LTeTaI®BLLTDI
SO (HE ST DT .

olFuly werwTHfwTes GlswduL.  Gauar(hld LTgsmer BIaTeumeT 5ene0enlbsHIalsHend
Cuatel SOLFFWT ATHMS (WPOPWTS LITTDRSHD FWHsH UTLSFTemew 6CISTL Tl gDLbBHSH60
BHurer  udHs FTIUDDaIITE SBHSHH Gauati(hld erars@GIITHSBIDTT (SITHe0 RIS 66
2013 &us 114)

&HevaTemll QIPHIGLD BNIQIETDTS UTL FTenew STauliLbalCsT(h slips Bnieemiprsab Sl
8oplug YT 5555 6STEDTGLD LHIHD &FTT eTjFFeemneT LIavalJser  6lumibd
uUTHL (B 6lwTyp Sl ofchehTaldD BHOMVEFTT Gealder U SOLISSUILIGEOTD6T.
Salamprer U HIOWSHTQID  LDTSTaITHET OIeyHemeTuld SnersdeneTuld 6lUuDD  SLDHI
QITDSHNHBENUL S L 6ODSHHIS OSTATET (PULeLESHID6TT. SbBeneuulsd STer LML FTensy eerysFs

5% (P&HESWIDTET CSTOINTS STEOLILBEGIDSHl. (SavfearaeblicTeneT. L& 22)
a\ile penpuiwed

&miG opllameteier @hiley (poopufooTes  SleTemal Bevew Gplle] Wpep  6lsfey
QFiwiL’ (BeTergl. ¢ Ghllammerer opile YoussCan srauiLBaearn LGai) KoLpe|semnaru)b
Beneliur(haeneryd alufsg @UibG 6Fig aslubGssy SeupPng elersabefs @b
QAEWHUTL T el OlaTeral Benev &hile] 2 aTondl Olbsaensulsy GhileTar  allgalemLDLILSEhHET
2 aTeTLSsULUBLD OlmeisHgl el WRismeTUd 2 oTallsdiustes bs bleser Ohlers

QLo @IMLDEH HLILI(HE O

epiieys Sleujb TS Fub

@LIDTsmean Heval Biamsll Lifelsr &Sip wmp wral L Gas O&Geryml &y ail byml &,
@e0sMbb,  wmpliumenid, Seausld S ®bH aewhiseT Fwububhedinear. Saubfed
AzerrT & sevel alewsdlerer 60 T srenesafey 20 LUTL FTeneudaT erafl erIpDMHD T
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er(pliter (peld Gsifey GFUWILL (H SLUTL&Tenew Slemail (h @hile|sh &L LBSSUBS@BDOTT. 6l
ohia wrdfuier aems 11, aemns 111 UTL FTemeudeT 2 _aTem&alILHESeTne.

ST6] GFasflyd uGluTieb

asfe QsuwiulL  &hile wWTHFUTSEmbHH WHaTEOD FBemev Srasenar BFsld @D
uUTEL(H SemwluTssd FUwill L afamesesTsHBId Snbhs SehHIMTWTL 60 (LPeDUD ST6Y
Gzaifiiy BHHATBETTSH vwesTL(hSmlLI{HaS e ment. Goauld P BTEOLDSHFHI6 S
OIMIBHHATHEHL 6Tl  BBTsTauew OhauaiLglurielb 2 L uGssiubaEangdl. OhaIOTRISET
{peuldb QUPLILIBID SHdAULBEHD @hileysh @G LIGSSLILGEOTDHI

Saaumy Sl Syeyser Ol L_a16nauTeHaT, BILIT (5 & LDIT 60T QUEDTL|SHET,

yerafafurliLgliumiley (pennseT eerUabeny LWSTL(GSS LGLuTileysd 2 L UGS (HeTeTeot.

&gmoll  uTLgnenevseafer Olfal®sHs STLIUTET WpoTembsHlal LTTELmarse Smig
ohilalesr sEmUGILIT®HETTS GldmaTarlill L Gl. &F eeioyrl & LTf6ss &Fmbll LT Freneusehsd
Slaifwd erdIPId OIfIG &ETTn SITalpsHsh ghuL FoHoeeusem SemveTulilL. Gauetr(hld ereTug!
smLOuC BeTeTgl.

gpapd s ABHSSHG  UTLIFTOUD  QPOINGHOEISBTEIN — OLBTID  6rer
Tl LOUl ugILer &Ml UTL FTenendenel OIFFWpea6  aurpuLelubGsHs Gauadi(Bd — erereylb
UbLNISSILGSGDHl. STTbSSET alend &ipsld, FipssHae aemb LITL&FTemnev, LML FTenevuiesn
alemd &lpsld TadD SHHH USYNSSLILL L FHIL 60T UTL FTeneuuTerpild Fipsssearmid 2 ey
QETNIH6IBTAIY 2 HejasTea|d OhsTalefiLsTead Slennw Geaueor(HLb.

ohlalhsTes LWSTUGSSILULL  alarmHelsTHHISHHT, GChIHTamew, LUSHesaT Ohdswer
Srmbfw  uTLgmemev UDPL  OlFHaTe] SHIeHmeT ShHHer. el  SlglileLuied el
OhiIaUTETgHI LIv (Ple@|BHemaT GlalafsaTL (HESHINens STOMH loWSTE 2 _aTaTgHl.

OUTHSHSIDTET SHFFWT alerliumisSH aTmbl uTL Freneudelsy srauliuLafevenev. SHDEG
OhaTafSHHL L IO 60, Qe ILIET6] (PSTENDSEDOT LIOL S5 ShDDev ONaleTer SlQlalevTsaT Heoal
GuevTatiemnd Bpiaueihiselsy BubssluL alevemev. &Fev &Tmbll LML FTeneusealey BsemnalsBsbm
SlemaleveuTgdl  alemd  aletralwréssliul (haTergl. hBemeouied  Ohile|belsder  6r(HealiLl L
UL sTeneuadelsy OIFBLT aTBTEHTHGD (poHTembSHIal LTTFFemeruley (LpebaSWIDTeT GILITHES5LDIT 60T
SHFFWT Sevemev TDUDMS SIYBeT &l lgdh STLLOLUGE@IDET. UTL FTeNeVH6T  6T6oTenid
BoieueaisSe LITSme UTHETID SISUT Sheuriy.

Bal] OFHfHH Galemevll L(RHHET STIGUDTS AHUT SlfalpHss UDY FbdHeds Gnbrb
SeveuTgl ST Bewev STeulILBESEDH. @16 GBID geverw FOrFevL OhFFWTH6TL (LpLD
HOH OFHMIHms UST aNBLUD s Hemev SLUTLFTemev OlFLTser SIBHa&ILLD
STTLIL(HSBTDFHI

Satempul 2 e GpRISw Ofe| ere@TLGl e (PHESWIDTEIHI. SSTMDL LITL FTenevsHarev
uihd  Guppm GhRSw  GhFfwTseT BuTHweraled  BTEUILILL @TVMEV.  GheITeL  HEBILI
LML FTemeudsaiey Gphissev @pdfuTsaT SILuTL Freneuulsr UseTuats @ BGwearsald Buddasiii (b
uefWTDYIEOIDenD S fEDHl. SFHemTev WY B 2 _wdEhg FHeET(HHS WPLWTSH Henev
Symolyp  UTL&Teney Teualfse b sraorliuhasearngl.

ahle] aIemTWeNDHET

QBT & Seval eSS 2 _6Tem SSTTDLYD LITL FTenevsHemneT (PSTemD 6lFilagssv
P _aTem FUTLHET GTOTEID Gpllamengl Ohlley STeuld hile] QFuwiu@Gh WiCseb epliey
GLLILTIDUG 6TeTUDNET SllolILEnLUT6L LD QITWENDHENGT G1HTRIL_SHTH SHemDHHIGToTHl. el
ohllamergd 3 LIS &ML aeTuamDuTaeT GuLmesTaTar Geauatiow Bemev STaOlLIL L &6oTTey
Ol GHFH UTL FTeOHMETUD SphlleydGL LUBSHINFH FTHHUDDOSH GT6OTUST) OSH6IDFTL &
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aleow &gmll yp umLgremevsenter 20 LML &Tenevsal WL (HBW @hileyden  uphSsliLbhaSarng 20
UTL FTemeuHai@Id UL gmemev @lgsuijset WL (BB Ohlieys L LbSSULBESRTDTT. Ohile|ssesTeor
HTOYBOET  OUPIAISDHE BLSTeID GFvalfss BCaadly @mUUSEITE S8 UTH6T
aBTCHETHGL o TemwsHHIall  LTFLomaisd  SHSHHN  GsmareriiLhalenment. &5
PHTEODSHFHIAIUD CTOIUSDIGT OHBUTSFTT STyetse® ohFFfwT &mJ sryeslse  &hHsHHe
O sTaTaTl LB BT, LT FTemen alemduled aleme 11, 111 um_gmemeuseT ereaim  Slglitienl_uTsd
OWIe|GlesHesTens L HULBSSUILL (HeTaTdl.

sabSTITile|send AUNIBLNISEHLD

ohiassTs  6sfey eFuwiu’L eserwgTldl LijCsasgiey 2 _aTen  &SymwbLll
urLsTeneselear Olfalpssuler @S TCETHSLILGBD (PpHTEDSHHIAL! LITFLDHT GISTL TLITET
ohileys HT6| CFafHssa (pevld S5DG HOLWTE SHBHSGD BTIORISET v @PWILL L 6T

&5 s GCFsfssed ([{peld OpllauTerearmed U (HOTSHHIDTG RIS TEOIILL L
LIT&Penest aIBLOTHI

® 15HBWET GnloUl LDTEVAITHET BBIL LT FTenevenl GHTHEF 61FaH60
® QUATEHS AIETRIGET GUITSTEOLD

o opFfwy Gabm_miser 2 _fu Galemaruiev BIILILILIL TEMLD

® AubGurisefer uUisemyll GuUITSTENLD

® Qe L MBiams OIFSTIHET FHHI| GHODaITs 2 _aTergl

Selampre  SHwed BrTardEGun  Sreademerll UGTlumile] eFlg Oemel  UDBW
?_HTEODHEMET HEOL DU &n loWSTHE|UATATHI.

Spiialer WPplryajeub OfBaTsmnasEhld
&rmoliyp  umLFremevseafey  sTeulILGLD LTTFPmarsar SHTissliLhaiser ({peld Srer  Slema
olfalpSHUMLW  (WPloWld . ObH ansuTed SlabNIsHTeT GLBaTEameaTsem LTTaUBLDTHI (L6
®AUBHHLILHEEOTDET .

1. uTpSsSITeT ShFfenT BULDSH60.

2. ufsMy &HIGH (Ppeomenwl GHEIST6TETE.

3. AupBorfer FHUTL oL OlFBFHHEF 6FUIH6v.

4. Syml YphisEhHsTe bTbUSH6aT FDHUT(HHEET SJenDs 560,

5. afsr’Le @pBaTeamen BFamaimw FImTs Henl (PperwUL LIHSH 560

6. @IBUT WYeTLTHTWTS FWDHLIL 6V

7. ZOBSH L SlpeuTdsdedey GI(IpD FhoseudeneT GyITwW uTL  fhwumer &nLissen
G(ROal HBUILDGSH6V.
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6lbevevs SHDGLD DTSl Sl QL L SHnd OISSFLILSD OhFfwysen
T HTCHTHGD FaUT6LHET

(LG LT-BeveT-aleVWS ST -GHTHemaT ILDHDI-aIL_ &G CaM L HSD@GL_LIL L -6l gniL -@enL_ 5emneuLl
LITL_&TEn60& 606 -SLe LILIEOL_WIT 585 -6l SBITTL -@hiile )
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B.Ed Hons,(EUSL),M.Ed(EUSL), Faculty-of-Education,
HND-in-English, NC-in-English University-of-Colombo,
abiabilash716(@gmail.com SriLanka

apleF FHBHHIDS

SlmaTaBEGD SHoal aa Fhsomeliusy 2 L uGsameds saal (IE) eadmg 2L
BIOOTEOTIee0 SlemLwll uThuL Galatiiow T 2 wibs SeseET@Gb. @evaluled BenevBGumITer
yssw OsMPEHIL LSSUD, LHIEODWTE OIS PennsHeneTuld sudLGSHHID OhfFuiTsatsr
sHISHeTIH, Seohiensd Bumeain BThHeafL 6IDeLVEVSSDEGD LDTEeITHm6T 2 _6TeTL &
GuhesTaTEpd BUTEH FauTeuTdng. GlBDHEGRIS SDIGH0 UGLIUmD [ LURIS6T, SDLISHSH60
WPODHT, SFTHIMIGBT, BTG, WSIIH FTIHEH Lew FalTeusamer OLFTWTS6T 685 TesTaTeT
GauattgujeTengl. Sbravralfserdl BCHmasamar Ufba 61sTaTere, SOUISHH00 ShFfuTseargl
FATHBHDMETSH HINLDHV, Ol L IPEFLHHT  BTTOURISETULD, &6, HEnH ST 60
O BTFENDTHMGTULD (LPETENQISHHE GTETLIT @hlilaTed (PHSWIDTRISTSGSD. SH Db SleTenaUBen6v
ehilam@ld. opilaiheres SOGLT aewwuss ed®mbal 00 uTLsTemeusend, 06 ofujsend, 90
ohFfwrsepd, 120 wrevraifsepbd, 30 AUDBDTTEEHD e GsFLWlLL L . HIe| CFsfssed
BHHATHATTH  TDITHOHTHEH, HVDHHIMTUTL 0, GHTHTE, GLEUDTHIGET GhsSWaIDHE)ITL TH
QupiiL' L. SleTeysmJ, USIYSFTT ST6YsHeT OLTHSSIDTE  GCIDTEIUT®HET  (PpernSHeleym T
ugliumile eslwiu’ (G eafuTssSwTeDd, HebEHIOTUTL O ShSwuabnieT 2 oTamrisliLL L 6.
afauT® GHFPWEGD UTLFTemeuuTeL €F Glamid penmdeneT GbLBGSDH, OFFWITHEnHE T 60
@G LUIDFS FH L hisemar Ofg GOASTATEHD alemsule alslileTsEHDd &L DeLnIeICsT(H,
aFTereussev  GmesTaTamlLBD — Ohile|sehsarear  OyBunFmersemaT  WLILIGSHSWUSTS
OHUIQITETENTEL (LpEoTEnaUsSBLILIL L 60T

Key words: 2_dien_mish seval, alsL sdals Cpemaisd, SFaITeOSET

eplia) Opsb: 2 s misd soal  (IE)  aeug 1994 &6 . mT. FeruuliaTer
WeleravBasmaledl  Feueiiasm MBI e uffeidsliu’ (B Folys CoHemauseT  Hlennuley
ST _S5655 FIaBsF  OhauanbTeHSILIL L Gl @ataT® LTaTenaTd G  SOHUSDHSTET
oipFwevemliy 2 feod 2 _aTonsTer  Hdbsevalumerdhl @@ BT lpedl  ealemiFsFuisyr (pbaw
URIsSTHNISO S (Abbas,2020). sHPEOL aleTTHs Baoarssme WL HOL @ OLFful Serg
sOISH0  Spenbwmed 2 avienbwreds — Gauatioujeterdl  (WelerevBsm,1994).  GumgleuTs
aGLILIEHDUTL FTHTTEU LDTONAITHEHHGSD, 6lDeVeVSHBHOLTHHGD SOLIHGWD Benevenw LDTHD,
FolILTeTe&ST[H BSOS Heme6v GHe & TETEHLD &AIB QT ([H OLFFWIT B EHEBSLD, Slal el
agiesrei@pd SLIUTGSEHHG WwHEHuTw Aweand shE (SL) wrenaisefasr OsTems WwHDID
LeoT 2 6TeMTLRIBeVTH Gl L L He0d HNSHHFHH BouaiioW|aTergl.

SevssSubermila): sHoeisv SLTUBLD e@hlh LTavTHTHl SHalsSSIHmd Foluns Gwbubhss
BDLTD BB SBIT 60T 2| I5TOIRISEDHLD, QUGMTRISBEHLD, Gmrepid STEOTLILI(HEIES VM6V
(FereorssiblT, 2004).  FpBemeuuleiend, OIIFTRISSHHE PeopWUDD GlIFWDUTHSET STJOIDTS
QuELbUTeTer GLFFfwTseT SibTaualiseneT GFmbBunsaTayd &mpIsSamery (&6, 2018).
AuDBoTIseT — SbTeTemensaler SOty  OlFH  OlbsmDUTETEIWTE  al@GLLmD&Ha6rey
uTmSsTear  &hiSH0  HILURSeaErr, alFfuisermed  Foliumer  penpuied  HOLIGS
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wrwalesmen (Abbas, 2020). SL wrevaifsepssTar saal aiLg @AIOaIT® GLphHasulargIb
2 feold FRend Olevev. Olatiendd  BevhiSaiey SbTavajser g Olss  Helerd

Arssiu’ G amsvg (Mag, Sinfield & Burns, 2017).

oplialer Leterant: BT 19eT aeTi&FLeoowsd SHToTals@h sealow (PparelarBhohGld ShsfwiTsar
shpev OO SHTGSD AFwupuThselsd LGN FaMVBEHHES (LPHHIGIST(HEESDIDETT.
olbgamaulsy auGlUmDs SOIHH I@ILF SeVGaUTeT LIaofuevev. 6l elegild, LDTUTEU]T &H6n6lT
AMI&HOBHHGD TEUGLD Ul  alblam® ShFfumsSd 2 aoih. STl sergl
AGLILUODE  ClFWDHUT(HEET, el alsmenr  FwpuThseafey  SpJaulearn  HIHIES
GariyauemLub MemevuTev smauiLBasTDeTT. GILUHCLTT &Ml aleaTenD, LDT@IEITHATHI 6 (LR,
aAmPHs  (PLWUTS HTeOD HTIedTd 2 fu sTeusdHe 2 fu SI5HIsGTu  CoHTFFHBamear
ebFfugmey QaefliL(BGSs  WPLWTs  BeeuuTsd  Olasergl QUDIGLNIBEHD  (GHODUTS
ST IL(HESET 60T,

Syl LIp&FFemer: sHoev er@rgib sTHOUTH Gauetihld eratu@s wTeuferegld eraiumiliy
OhGb. OlBhHHEODW, UGLUMDEF  FGpeded HTUSHHISHG STevld DU  LTHDFRIGET
sallIevsser 2 _aTamMmslubhasTed  a@luemmuied  6lbevevd  SHGWD  LDTEuTeU]T HEn6rT
QEINHH  HOLISHm0 GDelETETaIH Falmeurd 2 _aTaTghl. aIGLLEDUTL  GILITEHIAIT6T
BOLISHH60 Pperpenw vweTubhSsH (PLoausSauemev. LDIT@0TMIT S 6T 60T SlevL DL L_Hens
Qaefiupsmid uflemal  upBunseT, eeuluTL alsTeardF FUDUTHSET (GODaITSHS
STLIL(HEBID6sT. LDTaveUTH6aTEr  SWwevTend, OhJaularenn, OIFLHHICUTHE STTIIDTS
OlalTHmaT §EINeNedbHl BIDLGH BIOL Misafed sOLIILISN Ol8® FalTeuseT STaorliL(hasenenT.

Splialer pohswsglald: @6ualsyw, WwHYID Sfev (2014) ererCury SLTUBLD LDTEuTET 8Er & SIT 60T
sh6uTemsw  BTL(H Bl (powdaT 2 eseammalw UfbHleorsemeT LisHs FUUTSST0
GILIT (S SLDIT 60T BOLTHH60 LT S B emer @llg QIMLDH H 6V (LS5 8SWILDIT EOT 6T GOTE5GOTEOTIT
Ol@IaBHBHSGSD Heval GTHID  ETEEIHHH D HD YITHe|D  LIJuswbTersTey  efGFL
Coamaibsal LG @R HSHHIQIDTS TR 6TaTgH (Faugmd, 2007). Olmeraumed@Gd Heval,
O FfwTsEnHHTer SDPULIBHHM, GBHLOUL Liarearant LDy asTsmeussed GmelsmeTeriiLiB
ohlilasar, S L Musar, sevalle Fips almsss, Cameuwwd, slips aTDHms (PSHeVTEIAUDDDEG
SWTTUGSHHID alensuTer SbTavTalTdEhsETar SDLIHHMN (PHSWDTEIH (Sevmiens SnHs
UeLdemeue&LpaELD, 2007).

ahilafest  QUTHICEHETSHSID: LML FTemevselesy  CIDLIVBHSHDGID  DTITAITHEHHHTHT  FIHS
sOIISHmev Bl (peopliLbhspiade ohFfuTsaiar BeveuliLT(hHemeT OMHH  OlalTSH6T
aSTCHTHGHLD FAITELSHMET SLTmiIbH Hl, L L &&eriiy eIl L &a560 BIbELEVEB B GHLD
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Buddhist Environmental Ethics: A Framework for Addressing Environmental
Challenges in Sri Lanka
DMBK Shashendra
Sri Lanka

Introduction

Sri Lanka, with its rich biodiversity and natural resources, is currently grappling with
significant environmental challenges. These include deforestation, soil erosion, loss of
biodiversity, and climate change. The pressing need to address these issues has led to the
exploration of various ethical frameworks that can guide sustainable environmental practices.
This paper proposes that Buddhist environmental ethics, rooted in the principles of
interdependence, impermanence, and non-harm (ahimsa), offers a valuable framework for
addressing these challenges.

Buddhist Principles Relevant to Environmental Ethics
Interdependence

The concept of interdependence, or "pratityasamutpada,” is central to Buddhist philosophy.
It posits that all phenomena arise in dependence upon multiple causes and conditions. This
interconnectedness implies that the well-being of the environment is intrinsically linked to
human well-being. By recognizing this interconnectedness, individuals and communities can
develop a sense of responsibility towards the environment.

Impermanence

Impermanence, or "anicca,” is another fundamental principle in Buddhism. It refers to the
transient nature of all things. This understanding fosters a sense of humility and respect towards
nature, recognizing that natural resources are not infinite and must be used wisely. It
encourages sustainable living practices that minimize harm to the environment.

Non-Harm (Ahimsa)

The principle of non-harm, or "ahimsa,"” is a cornerstone of Buddhist ethics. It promotes
the idea of causing no harm to living beings, which extends to animals and plants. This principle
can guide policies and actions towards conservation and protection of biodiversity, advocating
for compassionate and mindful interactions with the environment.

Application of Buddhist Environmental Ethics in Sri Lanka
Sustainable Resource Use
One of the critical aspects of addressing environmental challenges is the sustainable use of

resources. Buddhist ethics encourages moderation and mindful consumption, which can be
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applied to various sectors, including agriculture, forestry, and fisheries. By adopting
sustainable practices, Sri Lanka can ensure the long-term availability of resources while
minimizing environmental degradation.
Respect for Biodiversity

Sri Lanka is home to a wide array of flora and fauna, many of which are endemic. The
principle of non-harm advocates for the protection of all forms of life, emphasizing the intrinsic
value of biodiversity. Conservation efforts, informed by Buddhist ethics, can promote the
preservation of habitats and the protection of endangered species.
Cultivating an Ethical Relationship with Nature

Buddhist teachings emphasize the cultivation of an ethical relationship with the natural
world. This involves developing a sense of reverence and gratitude towards nature, recognizing
its role in sustaining life. Educational programs that integrate Buddhist principles can raise
awareness about environmental issues and inspire collective action towards environmental
stewardship.
Policy Implications

Incorporating Buddhist environmental ethics into policy-making can provide a holistic
approach to addressing environmental challenges. Policies that reflect the principles of
interdependence, impermanence, and non-harm can promote sustainable development,
conservation, and environmental justice. This includes creating legal frameworks that protect
natural resources, incentivize sustainable practices, and penalize activities that harm the
environment.
Practical Actions
Community-Based Initiatives

Community involvement is crucial for the successful implementation of environmental
policies. Buddhist ethics can inspire community-based initiatives that focus on reforestation,
organic farming, and waste reduction. These initiatives can empower local communities to take
an active role in environmental conservation.
Educational Programs

Integrating Buddhist environmental ethics into educational curricula can foster a deeper
understanding of environmental issues among students. Schools and universities can offer
courses that highlight the ethical dimensions of environmental stewardship, encouraging

students to adopt sustainable practices in their daily lives.
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Government and Non-Governmental Organizations

Collaboration between the government and non-governmental organizations (NGOs) is
essential for the effective implementation of environmental policies. NGOs can play a pivotal
role in raising awareness, conducting research, and implementing projects that align with

Buddhist environmental ethics. Government agencies can support these efforts through

funding, policy support, and capacity-building initiatives.

Conclusion

Buddhist environmental ethics offers a comprehensive framework for addressing the
environmental challenges facing Sri Lanka. By embracing principles such as interdependence,
impermanence, and non-harm, individuals and communities can develop a sustainable and
ethical approach to environmental stewardship. This framework not only provides practical
guidelines for resource use and conservation but also fosters a profound respect for the natural
world. The integration of Buddhist ethics into policy-making and practical actions can pave the
way for a more sustainable and harmonious relationship between humans and the environment
in Sri Lanka.
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ENSURING HUMAN RIGHTS IN RELIGIOUS EDUCATION: LEVERAGING
DIGITALIZATION AND ARTIFICIAL INTELLIGENCE

Rev. Bingiriye Sunanda Bodhi
Faculty of Graduate Studies, Buddhist and Pali University of Sri Lanka, Sri Lanka
sunandaboodhi@gmail.com

Abstract

The protection of human rights is essential, encompassing behaviors, peace, equity,
tolerance, and control, as dictated by international law. Unfortunately, numerous human rights
violations occur during wars, exemplified by conflicts like the Israel-Palestine war and the
Russian-Ukrainian war. Considering these issues, human rights education has become
imperative in the contemporary era. This study focuses on safeguarding human rights in
religious education through digitalization and Al. The research employs a qualitative
approach, utilizing thematic analysis on various sources including written, electronic, and
digital materials, including published papers, articles, journals, websites, and YouTube. The
significance of this research lies in its potential to protect human beings in the future. Major
world religions, including Buddhism, Christianity, Islam, and Hinduism, emphasize teachings
centered on promoting peace and equity. Additionally, they advocate for love and kindness
towards not only all humans but also animals. Given the emergence of digitalization and Al as
prominent trends, they offer effective means to spread the teachings of religious leaders
regarding human rights. These technologies mitigate language barriers, provide easy access,
and offer a vast pool of knowledge. Ultimately, leveraging current technologies such as Al is
crucial for disseminating the human rights principles advocated by religious teachings. This
approach contributes to the sustainability of the world and the protection of future human lives.

Keywords: Digitalization and Al, Religious Education, Humans Rights, Peace
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AN INVESTIGATIVE STUDY ON BUDDHIST VIEW OF WATER
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Abstract

Water pollution is the contamination of water bodies, usually as a result of human
activities, that has a negative impact on their uses. Water bodies include lakes, rivers, oceans,
aquifers, reservoirs and groundwater. Water pollution results when contaminants mix with
these water bodies. Accordingly, this research is conducted on the extent to which water
pollution can be reduced by using the Buddhist view. To carry out a research based on
qualitative data, | expect to collect data from primary and secondary sources and analyse the
data and conduct this research through bibliographic research method. The main objective of
this research is to open up the measures that can be taken to eliminate water pollution from
the Buddhist point of view. Water is a very important thing in the environment. The benefits of
water for the creation and survival of living things are enormous. Water pollution is harmful
to all living beings and the Buddhist attitude is that water should be kept pure. It is clear from
the fact that several sekhiyas have emphasized that not only faces but also garbage should not
be thrown into rivers, streams, lakes, ponds, etc. According to the above facts, it is implied
that the measures shown in Buddhism can be followed to reduce water pollution.

Key words: Water pollution, sekhiya, Buddhist view
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USAGE OF ARTIFICIAL INTELLIGENCE (Al) TOOLS FOR ACADEMIC
ACTIVITIES BY UNDERGRADUATE STUDENTS: ASTUDY AT THE SRI
LANKA INSTITUTE OF INFORMATION TECHNOLOGY LIBRARY.

Weerasinghe, W.A.S.C
Sri Lanka Institute of Information Technology
Email: Sandun.w@sliit.lk

Abstract

This study explored the usage of Al tools for academic activities by final-year
undergraduates of the faculty of computing at the Sri Lanka Institute of Information
Technology, especially among library patrons. The study population was four hundred and
sixty-seven (467) students from the faculty of computing who had library membership, out of
which 100 students were selected as the sample. The quantitative research design and inductive
research approach were employed in the study. The survey method was used to collect data
from the selected sample. A questionnaire was used as a data collection instrument. Frequency
counts and simple percentages were used to analyze the collected data. The study revealed that
most undergraduate students used Al tools for their academic activities as well as for research
work. However, as a recommendation, it was suggested that providing Al tool support for
language editing and proper guidance on the effective use of Al tools would be appropriate for
enhancing the study and research purposes of students.

Key Words - Al Tool, SLIT Library, Undergraduate Students
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APPLICATION OF PESTALOZZI’S EDUCATIONAL PHILOSOPHICAL
METHODS TO FOSTER CRITICAL THINKING AND CREATIVITY
AMONG SRI LANKAN STUDENTS: A STUDY WITH REFERENCE TO
PRE- SCHOOL CHILDREN IN SOUTHERN PROVINCE, SRI LANKA.

Zeinul Igbal Pathima Asma
Department of Philosophy and Psychology, Faculty of Humanities and Social Sciences,
University of Sri Jayewardenepura.
pathimaasma2@gmail.com

Abstract

The study explores the application of Johann Heinrich Pestalozzi's educational
methods to enhancecritical thinking and creativity among Sri Lankan students: a study with
reference to pre-school children in southern province, Sri Lanka. Pestalozzi, a pioneer in
progressive education, placed a strong emphasis on fostering intrinsic potential, holistic
development and experiential learning. The research study aims to identify how Pestalozzi's
principles which includes individualized instruction, learning by doing and fostering both
intellectual and emotional growth incorporated within educational context of Sri Lankan.
The result of a qualitative analysis of few preschool classroom interventions show that
Pestalozzi-inspired methodologies can greatly enhance children's critical thinking skills,
including analysis, evaluation, and problem-solving, as well as their creative abilities
through the provision of opportunities for artistic expression, imaginative play, and open-
ended activities. Additionally, encouraging children to question, investigate, and think
deeply about various topics helps to enhance their emotional, social, and physical growth,
resulting in well-rounded individuals who are better able to navigate various aspects of life.
Encouraging children's curiosity and investigation helps them to become interested in
education and to foster a lifelong willingness to study. Furthermore, the results showed that,
to ensurea smooth and successful implementation, careful evaluation and planning are
needed to address the potential negative impacts and challenges like resource-intensive,
cultural misalignment, teacher training and adaptation, and assessment difficulties that arise
when applying Pestalozzi's methods to foster critical thinking and creativity among Sri
Lankan preschool children. The studyemphasizes how Pestalozzi's educational methods can
be modified to meet the cultural and educational challenges faced by Sri Lankan pre-schools.
By applying Pestalozzi's methods, pre-schools in Sri Lanka can develop well-rounded
students who not only excel academically but also have the critical thinking abilities,
creativity, and social-emotional competencies that arenecessary to foster a more dynamic
and productive learning environment.

Keywords: Critical thinking, Pre-School children, Pestalozzi’s’ Educational methods
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THE IMPACT OF SLEEP QUALITY ON STRESS LEVELS AND MENTAL
WELL-BEING IN UNIVERSITY ATHLETES

M. D. G. K Priyamantha W. A. Shantha
Department of Philosophy and Psychology, Department of Philosophy and Psychology,
Faculty of Humanities and Social Sciences Faculty of Humanities and Social Sciences
University of Sri Jayewardenepura, Sri Lanka University of Sri Jayewardenepura, Sri Lanka

geeshanmudalige(@gmail.com

Abstract

Drawing into empirical research, sleep quality has been studied as a factor that impacts
athletic performance. This study investigates the impact of sleep quality on stress levels and
overall mental well-being among student-athletes of the university. Utilizing the Sleep Quality
Scale (SQS) and the Sleep and Athlete Well-Being Survey (SAWS), the research examines
correlations between sleep quality, stress levels and various dimensions of mental well-being
in 50 university athletes from diverse sports disciplines. Statistical analyses reveal significant
associations between poor sleep quality, increased stress levels and adverse mental health
outcomes. The findings highlight the importance of addressing sleep quality as a crucial factor
of athlete mental well-being in the university setting. This study contributes to a deeper
understanding of the factors influencing athlete psychological health and brings out the
insights for targeted interventions aimed at improving sleep hygiene and enhancing overall
well-being among university athletes.

Keywords: Sleep quality, Stress levels, Managing stress in athletics
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EFFECTIVENESS OF POSITIVE REINFORCEMENT IN APPLIED
BEHAVIOR ANALYSIS FOR TRAUMATIZED CHILDREN IN MIDDLE
AGE IN COLOMBO, SRI LANKA

U.H.S.Karnasiri
Department of Philosophy and Psychology
Psycyresearch23@gmail.com

Abstract:

This study explores the use of positive reinforcement techniques within applied
behavior analysis (ABA) to support traumatized children in middle age in Colombo, Sri
Lanka. This research highlights the prevalence and impact of trauma on children's emotional
and psychological development in this socio-cultural context. The study applies ABA
principles to adapt positive reinforcement techniques suitable for Colombo's cultural
nuances. Using a mixed methods approach, including qualitative interviews, behavioral
assessments, and standardized measures, it evaluates the effectiveness of these interventions
in promoting behavior change, emotion regulation, and well-being. The research
incorporates perspectives from both children and their caregivers to provide a
comprehensive understanding of the impact of positive reinforcement. The findings aim to
inform practitioners, educators, and policy makers about the benefits of positive
reinforcement, contributing to the design of evidence-based interventions that help
traumatized children in Colombo recover and thrive.

Keywords: Positive reinforcement, Applied Behavior Analysis (ABA), Traumatized children,
Middle age, Behavioral modification
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EFFECTIVENESS OF THE MODERN BEHAVIOR THERAPIES FOR
AUTISM SPECTRUM DISORDERAMONG SCHOOL CHILDREN
(AGE 6-12) IN DEHIWALA-MOUNT LAVINIA AREA.

R.A.D. Jayanatha U.H.S.Karnasiri
Department of Philosophy and Psychology Department of Philosophy and
dumiljayanathal 997 @gmail.com Psychology

Abstract:

This study evaluates the effectiveness of modern behavior therapies for school
children aged6-12 years with autism spectrum disorder (ASD) in the Dehiwala-Mount
Lavinia area, using a mixed method approach. Through qualitative interviews with parents,
teachers, and therapists, and quantitative assessments of behavioral and academic progress,
the study captures a comprehensive understanding of therapy outcomes. Results indicate
significant improvement in social interactions, communication skills, and academic
performances amongthe children. Qualitative data reveals high satisfaction levels among
caregivers and educators regarding the children’s progress and adaptive behaviors. The
integration of both qualitative and quantitative findings highlights the importance of
individualized therapy plans tailored toeach child's unique needs. Overall, the study
demonstrates that modern behavior therapies are highly effective in supporting the
development of children with ASD in this region, offering valuable insights for practitioners
and policy makers aiming to enhance educational and therapeutic strategies for ASD.

Keywords: Autism, Applied Behaviour Analysis, A Typical Behaviour, Behaviour Assessment,
Treatments
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EXPLORING THE DUALITY OF BUDDHISM: BRIDGING THE RELIGIOUS
AND PHILOSOPHICAL PURSUIT OF ENDING SUFFERING

Rev. Bingiriye SunandaBodhi
Faculty of Graduate Studies,
Buddhist and Pali University of Sri Lanka, Sri Lanka
sunandaboodhi@gmail.com

Abstract

Buddhism, often analyzed as both a religion and a philosophy, defines easy
classification within these traditional categories. While scholars have grappled with defining
it as either one or the other, Buddhism encompasses a diverse range of elements, transcending
the conventional boundaries of religion and philosophy. This paper aims to provide an in-depth
exploration of Buddhism's dual nature, examining both its religious and philosophical
dimensions, while also highlighting how it ultimately transcends these distinctions. Employing
qualitative methods, including content analysis and data collection through written, oral, and
electronic sources, the study draws insights from the Pali Canon. Buddhism’s central objective,
the attainment of Nibbana, sets it apart from the conventional aims of religion and philosophy.
Unlike many religions focused on deities and dogma or philosophical inquiries into the nature
of reality, Buddhism prioritizes liberation from suffering. This unique goal underscores the
complex and multifaceted nature of Buddhism. The goal of the article is to analyze Buddhism's
complex nature by explaining both its religious and philosophical facets, such as its rituals and
devotion, as well as its metaphysical and ethical considerations. By investigating Buddhism
from both angles, it becomes clear that it cannot be limited to the labels of either philosophy
or religion. Instead, it offers a comprehensive worldview that exceeds these limiting
categorizations. | will examine the complexities of Buddhism in this paper, highlighting its
ability to unite religion and philosophy while also recognizing the transcendence of these
categories. This paper aims to present a thorough understanding of Buddhism and its
significant consequences for humanity and spirituality by shedding more light on its dual
nature.

Keywords: Duality of Buddhism, Nirvana , Suffering, Philosophy
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DECONSTRUCTING MINDFULNESS: A COMPREHENSIVE
EXAMINATION OF BUDDHIST PRACTICE IN THE PURSUIT OF
NIRVANA

Rev. Bingiriye SunandaBodhi
Faculty of Graduate Studies,
Buddhist and Pali University of Sri Lanka, Sri Lanka
sunandaboodhi@gmail.com

Abstract

This research aims to investigate how Buddhist teachings on nirvana contribute to the
relaxation of the mind, offering a viable method for contemporary individuals amidst their
various sufferings. Utilizing qualitative methods such as content analysis of written, oral, and
digital sources, this study delves into the foundational ideas of nirvana and its applicability to
modern society. Drawing from the Pali Canon Sutta Pitaka, the research seeks to elucidate the
concept of nirvana and its potential to alleviate mental distress in today's world. In the
contemporary era, various mindfulness practices such as Anapanasati, Maithree meditation,
Kasina, and Yoga meditation are widely embraced by society for their efficacy in calming the
mind. However, these methods, while beneficial for relaxation, do not directly lead to the
attainment of nirvana. Gautama Buddha, on the other hand, introduced a profound teaching
centered on the Four Foundations of Mindfulness: Kayanupassana (contemplation of the
body), Vedananupassana (contemplation of feelings), Cittanupassana (contemplation of the
mind), and Dhammanupassana (contemplation of mental objects). These four types of
meditation serve as the cornerstone of Buddha's teachings, aiming at the development of both
mundane and transcendent aspects of life. The Satipatthana Sutta and
Dhammacakkappavattana Sutta elaborate on these practices. Moreover, nirvana, categorized
as the end of suffering, entails the elimination of greed, hatred, and delusion. It is through the
cultivation of mindfulness according to the Buddha's teachings that one can embark on the
path towards such liberation. In conclusion, Gautama Buddha's four mindfulness practices
stand as profound methods with universal significance, as they facilitate the eradication of all
forms of suffering and ultimately lead to liberation from the cycle of birth and death within
one's lifetime. Researchers strongly advocate for the adoption and diligent practice of these
mindfulness techniques, emphasizing the crucial endeavor of attaining nirvana before the end
of life. This pursuit not only promises profound personal relaxation but also holds the potential
to alleviate suffering on a global scale.

Keyword: Four Foundations of Mindfulness, Mindfulness, Nirvana, Satipatthana Sutta

222


mailto:sunandaboodhi@gmail.com

Global Summit on Empowering Higher Education: Integrating 21st Century Skills across Disciplines

THE HISTORICAL ANALYSIS OF POSITIVE AND NEGATIVE
CHARACTERISTICS OF THE GREEN REVOLUTION

R.K.M.T. Indrani
University of Sri Jayewardenepura, Sri Lanka
indriani619v@gmail.com

Abstract

The Green Revolution, which began fifty years ago, is unique in its focus on agriculture.
The International Rice Research Institute of the Philippines and the International Maize and
Wheat Improvement Center of Mexico, aimed to increase rice, maize, and wheat production
through research and biotechnology. This revolution significantly increased food production
in agricultural countries, including arid regions of Africa and India. The research aims to
identify the impact of the Green Revolution on society and the environment using qualitative
research. Negative characteristics include rural inequality and related problems, while
positive features include the introduction of new varieties and increased environmentally
friendly product consumption. The Green Revolution has led to the disappearance of
traditional agricultural norms and values, and while it is economically successful, it also poses
serious social, cultural, and environmental hazards. Further research is needed to determine
the success of the Green Revolution's objectives.

Keywords: Revolution, Environment, Agriculture
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BRIDGING BUDDHIST AND WESTERN PSYCHOLOGICAL INSIGHTS
FOR SUSTAINABLE DEVELOPMENT: A COMPARATIVE STUDY

Ven. B. Nandabodhi
Faculty of Graduate Studies and Center for External Examinations
Buddhist and Pali university of Sri lanka
nandaboodhi@gmail.com

Abstract

The objective of this study was to compare Western psychological teachings with
Buddhist perspectives. Employing a qualitative approach, the research draws on primary
sources of Buddhist teachings and relevant scholarly literature. The comparative analysis
reveals both differences and similarities between Buddhism and Western psychology.
Buddhism intricately explores both mundane and supramundane aspects of life success through
its Abhidhamma, emphasizing profound analysis. In contrast, Western psychology, despite its
diverse schools, often lacks a comparable depth in certain conceptual analyses. Buddhism
emphasizes living in the present moment, while Western psychology tends to focus more on
future-oriented planning and aspirations. Buddhist teachings assert that an arahant monk
achieves mental stability and does not undergo rebirth, a concept not confirmed in Western
psychology which allows for different interpretations over time. Buddhism directs followers
towards Nibbana, or eternal happiness, while Western psychology generally focuses on
happiness within this lifetime. Buddhist success is defined by detachment from the five faculties,
whereas Western perspectives often emphasize attachment to these faculties. Buddhist
psychology extensively examines the mind, its impurities, control mechanisms, and offers
practical examples. In comparison, Western humanism and existentialism share certain
philosophical similarities with Buddhist thought. Notably, Buddhism emphasizes self-control
as essential for achieving mental stability, a principle less emphasized in Western psychology.

Key words: Buddhist psychology, Comparative analysis, Western psychology
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INTEGRATING Al AND LEARNING ANALYTICS IN EDUCATION: A
SYSTEMATIC REVIEW OF HUMAN-CANTERED DESIGN, ETHICAL
CONSIDERATIONS, AND PRACTICAL IMPLICATIONS

H.M.D.D.P. Kumara
BA (Hons) in Psychology,
MSc in Applied Psychology, PhD(reading)

Abstract

Integrating Artificial Intelligence (Al) and Learning Analytics (LA) into education is
significantly changing teaching and learning processes with many challenges. This systematic
review focuses on ten pieces of research to empirically understand the various impacts of Al
and generative Al technologies in educational contexts. First and foremost, human-centered
design is essential for LA and Al systems. To ensure their reliability and safety, these
technologies must be designed with students, instructors, and other stakeholders in mind.
However, present methods demonstrate little involvement from end users, indicating the need
for more engagement to balance human control and automation successfully. Second, students’
perspectives on generative Al indicate that higher education must develop. Skills in using Al,
interdisciplinary learning, and practical, hands-on assessments are critical for preparing
students for future careers. Educational institutions must adjust their teaching techniques and
curricula to accommodate Al literacy. Third, while many instructors believe Al has the
potential to improve education, they also raise worries about data privacy, transparency, and
biases in Al systems. Teachers' readiness to use Al, including their knowledge, talents, vision,
and ethical considerations, has a substantial impact on their job happiness and the success of
Al adoption in the classroom. Furthermore, the ethical aspects of Al, such as data security,
fairness, and the impact on human relationships, must be carefully considered. Comprehensive
measures are required to ensure that these technologies assist education while mitigating any
downsides. Overall, this assessment draws a clear picture of the current state of Al and
learning analytics in education. It emphasizes the significance of incorporating all
stakeholders in the design of these systems, modifying educational processes to incorporate Al,
and resolving ethical problems. Continuous research and policy development are required to
maximize the benefits of Al in education while mitigating its hazards.

Keywords: Artificial Intelligence, Learning Analytics, Interdisciplinary Learning
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IMPACT OF Al TOOLS ON STRESS REDUCTION AMONG
UNDERGRADUATE STUDENTS IN SRI LANKA

W.M.A. Fernando
Department of Philosophy and Psychology
University of Sri Jayewardenepura, Sri Lanka
amafernandol5v@gmail.com

Abstract

The study examined the effects of using Al-powered tools to reduce academic stress in
undergraduate students. Quantitative methods were used to collect data from a random sample
of 100 undergraduates, with the aim of evaluating stress levels and academic performance.
The findings demonstrated a significant reduction in stress levels and substantial improvements
in academic performance among students who participated in artificial intelligence
interventions, specifically using ‘ChatGPT’, ‘Grammarly’, and ‘Quill Bot’. The highlights the
potential of Al interventions in reducing academic stress and enhancing student outcomes. This
highlights the potential of Al interventions in addressing academic stress and enhancing
student outcomes. As a result, the incorporation of Al tools presents itself as a viable approach
to mitigate stress and enhance academic achievement in higher education settings, providing
tailored assistance to undergraduate students. This study provides valuable insights for
educators and policymakers by examining the effectiveness of Al interventions in reducing
stress and improving academic performance.

Keywords: Academic stress, Undergraduate students, Al tools
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THE ORIGINS OF MODERN WESTERN PHILOSOPHY AND THE ROLE
OF RENE DESCARTES.

Vithanage Erandi Kawshalya Madhushani
Department of Philosophy, University of Peradeniya
alo426@arts.pdn.ac.lk

Abstract

Modern Western Philosophical Age can be known as the golden period in the history
of Western philosophy. René Descartes played a significant role in the modern Western
philosophy. The research problem of this study is to study what concepts René Descartes
contributed to modern western philosophy. The main purpose of this study is to evaluate the
contribution of Rene Descartes to modern western philosophy. Also, the analysis of how these
concepts led to the advancement of modern western philosophy becomes another objective
here. The method used in conducting this study was the content analysis which comes under
the quality control. Here are some expected results from this study. To be able to gain an
understanding of the beginning of modern western philosophy. Being able to identify the
special contribution made by Rene Descartes to the modern western philosophy. Through this
study, it is possible to uncover many unique facts about the modern western philosophy and
the philosophical role of Rene Descartes.

Keywords: Certainty, Doubt, Mind — body Dualism
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DEVELOPING A MENTAL HEALTH AND PSYCHOSOCIAL SUPPORT
MODEL IN AMPARA DISTRICT AND OUTCOME OF THE MODEL FOR
A PERIOD OF ONE YEAR

Ruwanpriya B. V. S. Peiris M. D. H. P. Munasinghe M. H. P. L.
Mental Health Services Mental Health National Institute for
Ampara Services Ampara Social Development Amp
Abstract

Ampara Mental Health Services is caring for beyond 275,000 from diverse ethnic and
socio-cultural backgrounds. Challenges faced while catering to the needs were scarcity of
human resources, geographical difficulties, poor mental health literacy and stigma. The main
challenge was to deliver comprehensive and sustainable care. Mental health and psychosocial
support (MHPSS) are providing basic and focused psychosocial support and referral to
specialized mental health care. We formulated a model in line with IASC MHPSS pyramid,
which was tailored to meet our objectives. Approval was obtained by relevant authorities. A
curriculum was developed to train first contact mental health persons in identifying common
mental health problems, initial intervention and appropriate referral. 25 TOTs trained 139
volunteers representing all three ethnicities in theory, field work, writing case notes and
portfolios. 125 completed training after passing theory and case book viva and are working in
the community since February 2023. To ensure sustainability and credibility, a team of
professionals supervise and communicate while providing them with CPD. Referrals and
interventions carried out by them were recorded separately and analyzed. By end of 2023, 4126
participated in community awareness programs. 471 were directly benefited. 21 were identified
as having severe mental illness and referred to specialized services while 101 (24.2%) with
mental health issues were referred to counseling. Seven child abuse cases, 34 victims (8.2%)
of domestic violence and 22 substance abuse cases were identified and referred. 96 children
with educational problems and 58 (14%) with child psychiatric problems were identified. 14
with high suicide risks were identified and referred to services while volunteers were actively
involved for eight of these. MHPSS model by training first contact persons in the community
was an effective way of meeting challenges in delivering services in a rural setting. This model
acted as a crisis support service as well as many benefited. Development of similar model of
MHPSS in other areas of Sri Lanka would be a cost effective and sustainable way of
overcoming challenges in delivering mental health services.

Keywords: Mental health, Psychosocial support, Sustainable care
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IMPACT OF YOGA NIDRA ON IMPROVING MENTAL WELL-BEING IN
SCHOOL CHILDREN

K.A.N.Diwyanjali Kurugala Arachchi H.K.B.M Suramraji Karunaratne
BSYP UG student, FIHS, Gampaha Senior Lecturer (Grade-1), FIM, Gampaha
Wickramarachchi University of Indigenous Wickramarachchi University of Indigenous
Medicine, Sri Lanka Medicine, Sri Lanka

ndkurugalaarachchi@gmail.com

Abstract

In the present scenario children are facing many difficulties with their studies due to mental
stress both inside and outside of school. Factors such as Poverty, high competition, and other stressful
conditions contribute to various mental ailments in students. Yoga Nidra, a deep relaxation technique
commonly used in Yoga therapy, helps to improve mental health and wellness in students by stimulating
the parasympathetic nervous system. This literature study was conducted to identify the impact of Yoga
Nidra on improving mental well-being in school children by reviewing previous research
articles published online. This study concluded that Yoga Nidra is effective for improving mental

wellbeing in school children.

Key words: Yoga, Nidra, children
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